
loop
Learning

Taksvärkki Program 
Evaluation 2020

Final Report
27 November, 2020

Mariam and Phil Smith

A: Tunnelvägen 1, Bleket, 47150 Sweden - E: mariam@learningloop.co - W: learningloop.co

mailto:mariam@learningloop.co
http://learningloop.co


Table of Contents
Abbreviations ii 
Acknowledgements ii 

Part 1: Introduction to the Programme Evaluation 1
Background to the evaluation 2 
Approach and methodology 6 

Part 2: Evaluation of CYECE’s GEMPE Project 10
Project Background 11 
Evaluation Process with CYECE 12 
Findings: How have the actors changed? 17 
Findings: Geographical differences 41 
Findings: CYECE’s contribution 44 
Conclusions and Recommendations 46 

Part 3: Evaluation of Barefeet’s BCC Project 51
Project Background 52 
Evaluation Process with Barefeet 53 
Findings: How have the actors changed? 58 
Findings: Barefeet’s contribution 76 
Conclusions and Recommendations 78 

Part 4: Looking at the programme level 81
Introduction 82 
Findings: Relevance 83 
Findings: Outcomes and effectiveness 89 
Findings: Sustainability 97 
Findings: Programme Development Tools 101 
Findings: Coherence and Partnership 105 
Conclusions and recommendations 110 

Annexes 113
Annex 1 - Supporting Documents 114 
Annex 2 - Reviewed Documents 114 
Annex 3 - Strategy Mapping Tool 116

i



Abbreviations

BCC	 	 Barefeet Children’s Council 

CDSRS	 Community Development and School Related Structures 

CYECE		 Centre for Youth Empowerment and Civic Education 		  

CSO	 	 Civil Society Organisation 

DEM	 	 District Education Management 

GEMPE	 Girls’ Empowerment for Meaningful Participation and Education 

GVH	 	 Group Village Headman 

OH	 	 Outcome Harvesting 

OM	 	 Outcome Mapping 

M&E	 	 Monitoring and Evaluation 

MYP	 	 Meaningful Youth Participation 

NGO	 	 Non-Governmental Organisation 

SRHR	 	 Sexual and Reproductive Health and Rights	  

T/A	 	 Traditional Authority 

ToC	 	 Theory of Change 

Acknowledgements
When COVID-19 struck it was a bold move by Taksvärkki to agree to try out a remote online 
evaluation; plans were vague, expectations were mixed, and timelines and budgets uncertain! 
However, despite the challenges, we think we have broken new ground (at least for us!) and 
want to say thanks to Lauri, Veera, and Jaakko for daring to go on this journey with us.  

We also want to say a big thank you to the evaluation teams in CYECE and Barefeet whose 
participation and commitment has made this approach possible! It has been a lot of work to 
conduct this evaluation on the ground, with new methods to learn, and digital tools to navigate. 
Thanks for bearing with us through technical challenges, cultural differences, and long online 
meetings! Ultimately our hope is that this process has been meaningful for you, giving you new 
insights and encouragement, so that you can continue to develop the amazing work you are 
doing!  

One day, we hope we can meet you all in reality! 

ii



Part 1: Introduction 
to the Programme 

Evaluation 

1

Part 1: Introduction to the 
Programme Evaluation



Background to the evaluation1

About Taksvärkki 
Taksvärkki (Operation a Day’s Work Finland) is a Finnish 
non-governmental organization that strives to promote 
youth rights and strengthen youth participation, and 
combines global citizenship education and development 
communication to this work.  

The objective of Taksvärkki’s work is to empower young people to become active citizens both 
in Finland and programme countries. The development cooperation projects are implemented 
by local NGOs. This requires close cooperation with partner organisations, support for capacity-
building initiatives as well as shared values and goals. During the 2018–2021 programme 
period, the programme countries include Guatemala, Kenya, Malawi, Nepal, Sierra Leone and 
Zambia.  

Taksvärkki work is based on the UN Universal Declaration of Human Rights and the Convention 
on the Rights of the Child. Action is guided by the principle of peer learning, motivation and 
cooperation. Taksvärkki has defined this as From Youth to Youth principle and operating model 
evident in all activities: fundraising, communication and exchange of experiences between youth 
supported by Taksvärkki, as well as young people acting as peer-to-peer trainers and role 
models for other youth. Peer-to-peer training is an essential working method of Taksvärkki 
partner organisations in programme countries as well as in global citizenship education in 
Finland.  

Taksvärkki development cooperation programme is human rights based. The youth in the 
programme countries participate in defining the objectives of the work and have an active role in 
claiming the fulfilment of their rights and in the development of their communities. The project 
activities include, for example, training in human rights and life skills. However, working methods 
are not given ready, instead, the youth participate in identifying and adapting the strategies of 
the partner organisations that fit the local context and resources available.  

The central rights promoted in the Taksvärkki programme are right to education, right to 
participation, right to self-determination and integrity, as well as the right to protection from 
violence, exploitation and abuse. The active promoters of the programme activities are the 
rights-holders, the young people themselves, supported by the project personnel of the partner 
organisations. At the same time, the focus is on advocating for these rights towards and 
providing the enabling environment for youth participation by adult duty-bearers, such as 
parents, teachers, and community leaders.  

During the 2018–2021 programme period, Taksvärkki has two central areas of programme 
quality that it aims at improving:  

1. Ensuring systematic, actor oriented, participatory monitoring and evaluation of 
development cooperation projects and  

 Text edited from the original ToR1
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2. Strengthening the social inclusion—and specifically disability inclusion—in its 
development cooperation. Right to non-discrimination and gender equality are central to 
Taksvärkki’s work and both disability inclusion and gender have been mainstreamed into 
projects and programme planning, monitoring and evaluation.  

The Ministry for Foreign Affairs of Finland (MFA) is the main donor for the programme through 
the programme-based support instrument. Taksvärkki’s funding contribution to the programme 
is raised through the Taksvärkki fundraising day (Taksvärkki-keräys) in which Finnish schools 
participate.  

Taksvärkki uses Outcome Mapping (OM) approach in its programme. OM has been gradually 
introduced to Taksvärkki partners and all the current projects have been designed using this 
approach. Taksvärkki has been piloting to introduce and integrate monitoring and evaluation 
elements of Outcome Mapping/Harvesting into development cooperation projects that it funds. 
Taksvärkki is interested to develop Outcome Mapping approach throughout its work, including 
global citizenship education in Finland and its programme level design and reporting.  

Evaluation Focus and Purpose  
The focus of this evaluation is two-fold: The aim is to provide information related to the 
functioning of the Taksvärkki development cooperation programme as a whole, and enhance 
this analysis through field assessments of two projects part of Taksvärkki programme; the 
projects implemented in Malawi and Zambia [Detail about these organisations is included in the 
respective evaluation sections of this report.] 

The evaluation is to provide an opportunity for learning for Taksvärkki and its partners, while also 
producing evidence of the outcomes achieved during the current programme period and guide 
the planning of the new programme. The main objectives were to: 

• assess the achievements but also shortcomings of the projects to learn and improve 
approach and practises;  

• identify outcomes in terms of changes in people’s behaviour, relationships, attitudes and 
policies in the two projects (in which the field assessment is to be carried out) that can be 
traced back to the contribution of the projects funded by Taksvärkki,  

• produce a compilation of examples of good practice and lessons learnt (for example 
based on database of specific, verifiable, exemplary outcome narratives and stories) 
observed for sharing insights and learning from work done;  

• assess the chosen programmatic approach, and how it produces outcomes;  
• give recommendations to the overall development of the programme, and particularly to 

the results-based management and related tools at both project and programme level;  
• serve as a forward-looking exercise, informing Taksvärkki and its partners and potentially 

the development of new projects, and most importantly guide the planning of the new 
Taksvärkki programme 2022 – 2025;  

• be a truly participatory process and to include capacity building regarding Outcome 
Harvesting methodology to improve the understanding of programme and project 
planning, monitoring and evaluation related to the Outcome Mapping approach;  
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The evaluation questions
Taksvärkki compiled a well thought through and focused set of evaluation questions in the ToR 
which have guided the evaluation: 

Relevance  
1. Are the project/programme strategies, activities and approaches responding to the needs 

and interests of the youth, including the most vulnerable youth? How would the duty-
bearers and the youth change the projects to make it more relevant for the current 
contexts?  

2. Has there been any negative, or otherwise surprising project outcomes or lessons-learned? 
How have the projects been able to reflect and adapt? How adaptive management could be 
enhanced?  

3. How have the promotion of human rights, gender equality and non-discrimination (focus on 
persons with disabilities) as defined by Finland’s cross-cutting development cooperation 
objectives been integrated into programme and project design and implementation? How 
could strategies to combat multiple discrimination be improved?  

4. How is the guiding principle of Taksvärkki From Youth to Youth been translated into 
practise? How could this principle be integrated more into projects and programme?  

5. What can be identified as major lessons learned at the level of practices, processes, 
approaches, methodologies and thematic issues that could be brought forward to the next 
programme phase?  

Outcomes and effectiveness  
6. How have the lives and future prospects of the girls, boys, young women and men who 

have been members of youth groups of the Taksvärkki funded projects changed? How have 
their new knowledge and skills translated into changes in their behaviour, attitudes, 
relationships and policy? How significant is the projects’ contribution to these changes? 

7. How have the projects succeeded in supporting youth (including the most vulnerable youth 
e.g. girls with disability) to claim their rights, and duty bearers in protecting the rights of the 
youth in the project communities (inside the project’s sphere of concern)? How human rights 
based are the project approaches and how could they be improved? 

8. How have the projects succeeded in enhancing social inclusion, incl. gender and disability 
inclusion? How could the programme and project approaches and strategies be improved 
to be more effective in enhancing social inclusion?  

Sustainability  
9. Is there evidence that the project achievements are to continue although external support 

would come to an end? How could the sustainability of the projects be improved?  

Coherence  
10. How coherent are the approaches, objectives and strategies of the projects that are part of 

Taksvärkki development cooperation programme? How could Taksvärkki’s Theory of 
Change (or alternative tool) be redesigned to better reflect the objectives, strategies, risks 
and assumptions of the projects and their realities?  
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Additional evaluation questions linked to the programme development  

11. How has OM been integrated into programme and project design and implementation, 
including M&E? Has OM added value to the programme and projects? If yes, how? How 
could the OM approach and tools be improved both in programme and project level and 
integrated better into the programme? 

About the report
This report consists of four parts with annexes: 

• Part 1: Introduction and Methodology (this section) - which describes the background to 
the evaluation and the overall approach taken. 

• Part 2: CYECE Evaluation - focuses on the process, outcomes and findings (organised 
primarily by actor) and recommendations specifically for the GEMPE project in Malawi. 

• Part 3: Barefeet Evaluation -focuses on the process, outcomes and findings (organised 
primarily by actor) and recommendations specifically for the Barefeet Children’s Council in 
Zambia 

• Part 4: Overall Programme evaluation - draws on the findings of the two project 
evaluations and a desk review of Taksvärkki’s other projects in order to make 
recommendations for Taksvärkki’s program, and to specifically address the evaluation 
questions. 

In addition to the report, the process of the evaluation has been captured on a blog. The report 
refers to this blog, where the reader can find original full resolution versions of the work captured 
during the process (e.g. timelines, actor mapping, change maps). The blog is available at: 

http://tak20eval.wordpress.com 
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Approach and methodology

The ToR specifically requested to employ the principles of utilization-focused evaluation using an 
Outcome Harvesting (OH) approach. This was to be combined with a desk review to support 
connection to the wider program. The original plan for the evaluation - as raised in the ToR - 
was to visit both Malawi and Zambia in order to conduct the outcome harvesting processes, 
and support capacity development of staff in the approach. 

However, due to COVID-19 a radical rethink was required about the approach! Taksvärkki and 
Learning loop agreed to move forward in trying to implement the evaluation remotely using 
online support. This presented many new challenges and all parties have had to learn and 
discover ways of making this work! In both locations, we organised a series of workshops in 
order to harvest outcomes beyond those documented in reports, and to prepare a team for 
further harvesting on the “field” before analysis and use of the data.   

Outcome Harvesting
Outcome Harvesting is a utilisation focused methodology which requires a highly participatory 
process from the design phase until interpretation of findings and support of its use. High 
participation throughout is crucial in order for the evaluation to get valid and reliable data. The 
persons closest to the change process, normally programme/project staff are the ones who 
often know the most about the changes. They are most aware of the local systems and how to 
best analyse and interpret the data. Including a wide variety of actors, not necessarily directly 
affiliated with the programme often gives interesting insight. The role of the consultant is mainly 
facilitative, working with the programme staff and key actors to identify, agree on, and 
substantiate outcomes. 

Within Outcome Harvesting the definition of an outcome is: 

concrete behavioural changes - in behaviour, practices, policies, and 
relationships - that have taken place among social actors -  
institutions, organisations, groups, and individuals.  
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As such, the method is highly focused on people. Main questions are: Who changed? What are 
they doing differently now? When and where did this happen? Do we know how the project 
contributed to this change?   

One of the key steps of an Outcome Harvest is the creation of outcome statements which can 
then be substantiated (as needed) and patterns found in the collected outcomes. Programme 
reports are one source for drafting outcome statements, but normally it requires further 
processes. The users of the Outcome Harvest need to decide who could be sources of 
information, ensuring that data is triangulated through meeting different types of people and that 
there is agreement about outcomes. The harvesters, including the consultant, work through the 
outcomes iteratively to ensure that they are sufficiently concrete.  

The understanding is that change does not happen linearly in complex social change and that 
several people and factors will contribute to change, a process which is out of any 
organisation’s control.  The exciting thing is that an Outcome Harvest does not start from the 
programme/project plans, but looks at the actual changes that have taken place through the 
implementation of a programme. Instead the actual changes will point towards what the 
programme contributed to and how they contributed to this change.  These changes may be 
very different from what the programme had expected.  2

Digital Approach
The move to a remote online approach required us to be intentional about what digital tools we 
used for the purposes of remote facilitation, coordination, data management (outcomes 
database), and ongoing sharing of findings. In dialogue with the CYECE and Barefeet we 
agreed to use: 

• Zoom for video conferencing and online meetings 
• Mural for facilitation, Mural is an online facilitation space which enables collaborative work 

similar to a workshop room with sticky notes, flip charts etc. 
• Google Drive for document sharing, coordination, and document review 
• Google Sheets for the outcomes database,  
• Wordpress blog to share initial findings and process insights,  
• Whatsapp chat group to support communication with the evaluation team during 

workshops and harvesting. This proved especially useful in sharing workshop instructions 
to the group, sharing photos of work done, ironing out technical issues and 
communicating during internet outages! 

Separate workshops were held with Barefeet and CYECE. For the majority of the workshops, 
Learning Loop connected from Sweden, Taksvärkki connected from Finland and the project 
teams came together in one or two locations in their respective countries. The online sessions 
together were used mostly for sharing concepts and instructions with the local teams who then 
worked together locally and reported back to us digitally by taking pictures of work, reporting 
back on zoom, uploading outcomes onto the database, or submitting other results of their work 
for us to review (e.g. field harvesting plans). 

 http://outcomeharvesting.net/outcome-harvesting-one- pager/ 2
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Overview of process
The specific process for each project is included in each respective process section, but an 
overview of the process can be understood as follows: 
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Program review

Review of report

• Interviews with CYECE and Barefeet regarding 
Taksvärkki contributions to the partnership. 

• Review of program documents and other 
project evaluations / reports.

• Build vision and understanding of evaluation 
purpose 

• Project timelines and actor mapping 
• Training in OH approach and underlying theory 
• Drafting outcomes from existing staff knowledge 
• Planning field harvest

Project Staff: 
• Harvesting outcomes from project participants 

through interviews and focus group 
discussions. 

• Data compiling and cleaning

• Organising and tagging data 
• Actor-based analysis of change 
• Contribution and strategy analysis

• Reviewing project reports, monitoring data and 
evaluations to identify potential outcomes.

• Writing up of evaluation process and findings

• Review of report findings and 
recommendations by all stakeholders.



Overall reflections on the approach
The circumstances of the Covid 19 pandemic and our chosen design had potentially both 
positive and negative implications. Choosing to conduct the Outcome Harvest at field level 
through the staff of the organisations meant that the staff had yet another opportunity to build 
deeper relationships and gain deeper understanding about the actors in their systems. They 
have the language skills and a better ability to understand the unique cultures of the locations 
where they work.  

A potentially negative implication is that we as external consultants were not able to so easily 
build relationships with people in context. Missing out on eating the local food, chatting with the 
children playing in the heat of the sun, and traveling on the roads with people meant that we 
probably missed some important leads to outcomes and other contextual insights which we 
could better listen for in context, and as “outsiders” see with fresh eyes. Instead, we have 
needed to trust what the teams reported back and get excited about the things that they were 
excited about, and worried about the things that they were worried about.  Clearly this creates a  
risk that we are naive to any power issues within the staff and their relations to local actors. We 
were therefore dependent on the reflexivity of staff themselves (a difficult thing to teach!). Given 
the generally good relationship with the Taksvärkki, and the focus on shared learning, the 
negative effects of this have hopefully been minimised. However, the identification of few 
negative outcomes is possibly a consequence of this approach and entrenched biases. 

As we were not there in person and listening to the stories and perspectives of the staff, we 
were limited by the digital tools, connectivity, and power cuts. While the internet was adequate 
most of the time, there were often misunderstandings due to poor quality audio which slowed 
down the process, and a degree of richness was lost. Practically, both teams would have 
benefitted from better audio video equipment - microphones and camera. Hopefully, as more 
organisations are running online meetings the availability of good equipment - for sale or rent - 
will become more widespread. 

Despite the challenges, the evaluation has still enabled some important reflection and surfacing 
of perspectives and insights which would otherwise not have happened. Taksvärkki should 
therefore be commended in taking the risk to try something new! Additionally, consideration 
should be given to the environmental benefits of this approach, which highlights that a 
significant amount of evaluative thinking can be supported without the necessity of flying 
consultants around the world. Additionally, the partners have gained experience in outcome 
focused evaluation tools and a practical training in working online! 
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Part 2: Evaluation of 
CYECE’s GEMPE Project

This section focuses 
on the evaluation of 
CYECE’s “Girls’ 
Empowerment for 
Meaningful 
Participation and 
Education” (GEMPE) 
project funded by 
Taksvärkki.  

(Pictures from the 
evaluation process)



Project Background
Background from the ToR 
GEMPE project is being implemented by a Malawian NGO called Centre for Youth 
Empowerment and Civic Education (CYECE) in Salima district in Malawi. The project started in 
March 2018 and is entering to its third and last year of implementation before planning of an 
extension phase. Before the project implementation began, in 2017, Taksvärkki and CYECE 
cooperated together in carrying out participatory planning workshops and other activities critical 
to the planning of the project. The project was planned using the outcome mapping approach 
and tools. 

The main target group of the project are girls and young women aged between 10-24 years. 
The aim is to empower adolescent girls and young women in decision-making power over their 
education, sexuality and access to SRHR information and resources so that they can make 
informed decisions and choices in life. Furthermore, the project supports these girls and young 
women to fight harmful traditional and cultural practices which affect the full realisation of their 
rights. 

The project objectives are: 

• The capacity of district and community stakeholders in promoting and advocating for girl 
friendly and inclusive education for girls and young women including people with 
disabilities are strengthened. 

• Girls and young women including people with disabilities are empowered to fully enjoy 
their rights in the community. 

• Increased technical capacity of CYECE to develop and implement girl friendly and 
inclusive policies, models and materials. 

The key actors or boundary partners of the project are youth groups, community chiefs and 
faith leaders, community development and school related structures (including area 
development committee, village development committee, mother groups, parent teacher 
associations and schools management committees), teachers and parents. A Baseline study, 
mainly comprising of a survey on knowledge, attitudes and practices related to sexual and 
reproductive rights and health, as well as child rights and youth participation in the project 
implementation communities within the traditional authorities of Kuluunda and Makanjira, was 
carried out in late 2018. 

About the target area 
The project locations were chosen in discussion with the district office and are located only 5-10 
km from each other fairly near the lake of Malawi. However, travel between school locations 
usually requires the return back to the M5, especially during rainy season. The area is mostly 
fishing near the lake and small scale agriculture, with a few larger government run projects (e.g. 
the Salima sugar plantation and factory). Some villages are predominantly Christian speaking 
Chichewa and others are predominantly Muslim speaking Yao. 
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Evaluation Process with CYECE
The overall process and methodology of the evaluation is described in part one of the 
programme evaluation report. This section focuses on the specific process used with CYECE. 

After initial conversations between Learning Loop, Taksvärkki and CYECE to discuss the 
evaluation design and participation, scope, and tools for collaboration, a series of short online 
workshop sessions was planned to both train staff in the tools and begin the evaluation 
process. 

Outcome harvesting workshop with GEMPE staff and preparation for the 
harvest. 
On May 20th, and May 27th, we (Learning Loop) facilitated two workshop sessions with 
GEMPE staff from the head office Lilongwe and in Salima district.  After initial introductions to 
each other, Taksvärkki shared the purpose of the evaluation, We shared an overview of the 
evaluation journey, and participants discussed expectations and prior experiences of evaluation.  

We then presented a theoretical foundation on the complex nature of social change and 
systems thinking, for the participants to explore the actors in the system that they are hoping to 
change. In groups per location, the participants listed actors who related to their key issues they 
were addressing, and described some of their key behaviour. Having worked with Outcome 
Mapping, the team were clearly used to thinking in this way, and had no difficulties in thinking 
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Project Locations (full map available 
here: https://tak20eval.wordpress.com/
2020/06/04/gempe-project-map/) 

• Blue locations = Target schools 
in Makanjira  

• Orange locations = Target 
schools in Kuluunda 

• Red = Traditional authority / 
District offices 

• Grey = other areas of interest

https://tak20eval.wordpress.com/2020/06/04/gempe-project-map/
https://tak20eval.wordpress.com/2020/06/04/gempe-project-map/
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about the actors in the local system which affect 
girls participation and SRHR. They were also 
able to identify many positive and problematic 
behaviours. They identified that the following 
actors may already have changed in some way 
due to the work of the GEMPE project:  

• Youth 
• Local / Religious leaders 
• Drop Outs 
• Mother Groups 
• Students with Disabilities 
• District Education Management (DEM) 
• Child Rights Protection Committees 
• Government Extension Workers 
• District Council 
• Other NGOs 

We then presented the underlying philosophies of Outcome Mapping and Outcome Harvesting, 
with the focus on outcomes, the interest beyond the planning framework, and the importance of 
participation throughout the process. We introduced principles, steps, and some possible ways 
of doing the Outcome Harvest (see Part 1 for a brief outline of the OH methodology). 

As another step to start exploring outcomes, the GEMPE staff in both Salima and Lilongwe 
drew a timeline to tell their story over the last few years.  We asked them to look at the main 
events/activities, what changes in context had influenced them, and what results/outcomes 
they had seen .  3

The timeline gave us a good overview of the GEMPE project activities, seeing how the clubs 
started and the ongoing supporting activities, the camps, work with local leaders, and starting 

to monitor behaviour change with 
the youth clubs. Largely, activities 
seem to have gone to plan, but the 
project faced significant challenges, 
such as the dissolution of local 
government, restructuring of 
CDSRS, difficulties in accessing 
villages during general election 
campaigns, flooding, and Covid 19. 
In these challenges, the team were 
able to find other ways to engage 
with the context and encourage 
youth engagement. Another 
challenge was that the project trains 
teachers, but the Ministry of 

 Full size version of timeline available here: https://tak20eval.wordpress.com/2020/05/29/looking-back-3

timeline/
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The teams worked locally with post-its and flip charts 
and posted pictures onto WhatsApp. Data was 
transferred onto Mural.

Summary of timeline work in Mural

https://tak20eval.wordpress.com/2020/05/29/looking-back-timeline/
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Education change teachers at any time of the year, moving these teachers away from the 
project area. There is possibly a transfer of skills to other areas, but it is difficult for our target 
area. A positive contextual change was that the government has changed a policy so that girls 
are allowed to go back to school even when they are pregnant which has worked to support 
GEMPE’s goals of girl’s education and empowerment. 

After the timeline exercise, we still wanted to understand more of what was driving CYECE – to 
understand a bit more of their heartbeat! We asked them to look at the timeline, and in groups 
of 2 or 3, choose one event, issue or result which stood out to them as most significant. They 
then communicated this in a creative ways using two dramas/interviews and two drawings! 
What stands out from these stories are: 

• CYECE’s commitment to participation and mobilisation of communities and local 
community structures,  

• leading by example in regards to inclusion of disabilities and policy change, 

• creating new spaces for dialogue which helped to overcome norms and taboos, and  

• good cooperation between CYECE, Matrons and youth clubs. 

After presenting on outcomes, and the team watching the OH videos, we asked everyone to 
write at least one outcome into a harvesting template. The outcome drafts were very good and 
using a checklist we ensured that the who, what, where, when, contribution and significance 
elements were all there and that the behaviour really is a change and new.  

Between sessions, the team then had the difficult job of working through the outcomes from 
their database, the outcomes we had identified in the report, and those that they found using 
the timeline and actor mapping exercises. They checked for duplication, merged and separated 
outcomes as needed, and checked for specificity and clarity. This process resulted in an initial 
list of over 50 good outcomes describing changes among the following actors:  

In groups, the staff took time for reflection, expressing what they had learnt about changes in 
behaviour among actors, insights gained, what they still wanted to learn about, and who’s 
perspectives could provide further insights. Learning Loop shared possible ways of conducting 
the Outcome Harvesting on the field and substantiating the data. CYECE staff then worked in 
small groups to plan how to explore issues more deeply and how to substantiate outcomes 
among locations where they had already harvested outcomes and in other places where they 

 of 14 117

Youth
Youth clubs

Community structures
District Youth Actors

Parents
Local leaders

Teachers
CYECE

Number of Outcomes
0 5 10 15 20

2
2

3
4
4

10
11

20



had not yet harvested outcomes. They created comprehensive plans and checklists to support 
their follow up work with 7 different actors in 7 different locations, carefully thinking about who 
could be good informants and what questions could give insight. 

We also suggested that they try to contact any other NGOs in the area, and ask broadly about 
changes that they have seen and try to get contact details for teachers who have been 
transferred to other schools so that we can follow up and see if they are implementing any of 
the ideas they learnt in the project. 

Field harvest and substantiation 
From 16th to 18th July 2020, the CYECE evaluation team conducted fieldwork in the following 
communities which are located in TA Makachinjira and TA Kuluunda:  

• GVH Mwera, Mgwere Primary School 
• GVH Sani II, Domirabay Primary School 
• GHV Mpiringidzo, Nakaledza primary school 
• GVH Kasache, Kasache Primary School 
• GVH Nyambalo, John Primary School 
• GVH Nyangulu, Nakaledza CDSS 
• GVH Ndembo, Kachulu primary School 

In the morning of 19th July 2020, the evaluation team held focus group discussion and two key 
informant interviews with the CSOs and district stakeholders to appreciate the changes that 
have been registered by the project at district level. Later in the afternoon, a joint outcomes 
validation meeting was held with the community stakeholders; youth, youth clubs, parents, local 
leaders, teachers, community development related structures, school related structures, district 
stakeholders, and other NGOs. 

In total 29 focused group discussions and 32 key informant interviews had been conducted. 

On 20th and 21st July, the CYECE evaluation team held a consolidation and synthesis 
workshop where they made a quick reflection of the findings and started transcription of the 
qualitative data. We met with project team after this to start talking through how to make sense 
of this data together – it was great to hear his enthusiasm about the process, and how it had 
already helped the team to gain deeper insights into the changes happening in the 
communities. 

Post field work process:  
Having looked at the data gathered from the field work, we (Learning Loop) decided that it 
would be too much work to translate all the data into complete outcome statements. The data 
was quite raw, but very insightful, and provided a strong substantiation basis for the outcomes 
we already had. We decided to do our initial analysis by trying to map out the system changes 
per location and an actor focused analysis that we did together with the CYECE team. 

This first approach helped to highlight any geographical variation, and where we were seeing a 
common story of change. The behaviours described in all the interview notes were “mapped” 
out for each of the village (GVH) locations. One limitation of this approach was that different 
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actor groups were met in the different locations (in order to gain a variety of perspectives), and 
different questions were asked. However, a lot was still revealed by this approach. 

We then organised three morning sessions together with the CYECE evaluation on September 
9, 11, and on the 18th, mainly structured around an analysis of actors. The staff in CYECE have 
worked in teams to look at change in each of the actors, so it was a natural approach and they 
had a lot of insight to share. As we talked things through we tried to capture the insights on 
Mural. We brought in the original outcomes we had written in order to show where the new data 
supported these, and then highlighted where new outcomes could be seen. 

The CYECE team also provided more contextual background to each location and we 
consolidated what we had learnt through the harvest. We then raised some final questions for 
CYECE and Taksvärkki to discuss relating to main findings and initial recommendations, the 
results are noted in the following sections. 
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A screenshot of one of the areas on Mural exploring the contribution, behavioural changes and 
issues in relation to each actor; in this space, about the youth clubs.



Findings: How have the actors changed?
In the following section we look at each of the actors/actor categories in order to understand 
how they have changed. One of the earliest steps of the evaluation was to understand what 
actors were ‘in the system’ and an extensive actor mapping was done by the team. This is 
summarised in the diagram (right).  This section 
looks at these actors in the following categories, 
mostly following the original boundary partner 
structure: 

• Youth clubs 
• Youth 
• Parents 
• Teachers 
• Local leaders 
• Community and school related structures 
• District stakeholders / other actors 

The background section references the original descriptions of desired behaviour (the outcome 
challenge) for this actor, and a summary of the baseline description conducted in 2018 for 
reference. We then summarise the main observations about this actor based on the outcomes 
database  and field substantiation data . Where progress markers were written , we have then 4 5 6

summarised the observations into the progress marker framework, assigning a status as 
follows: 

The main named contributions of CYECE to these changes are then listed. Finally, we conclude 
each actor analysis with a summary of the main things we are learning about this actor, and any 
implications we perceive for the project or Taksvärkki more widely. 

Key

0 behaviour is not observed (this may be due to the behaviour not 
being practiced or simply a lack of data.)

1 Initial or ‘emerging’ signs of change observed

2 Behaviours which appear to be growing well

3 Behaviours which now appear to be wide-spread and well 
established (sustainable) among the majority of the population.

 The outcomes data base is included as a separate spreadsheet with this evaluation.4

 The raw substantiation data is available in the annex of supporting documents. The analysis work on 5

Mural is available here https://tak20eval.wordpress.com/2020/09/22/looking-at-actors/#more-297 

 Progress marker frameworks have been used from the latest version provided in the document 6

"Outcome Mapping Worksheet 1st June 2018”
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Youth Clubs:
Background 

Summary of findings 
Behaviour observed in substantiation data: 

Girl’s education: Youth clubs identified specific needs in the community, linking these needs to 
relevant structures for support. Youth clubs themselves mobilised resources (scholastic 
materials, school uniforms, soap) in order to remove any barriers and excuses towards girls’ 
education. They provided pocket money to those in secondary school - struggling financially 
while away from home. Youth clubs volunteered to get involved in school development activities. 
They also advocated for school uniforms for girls in community development budgeting. 
Through these efforts, youth clubs are no longer facing opposition, improving coordination 
between youth clubs and other community stakeholders. 

Youth clubs called for community meetings to discuss girls education, connecting with CPCs, 
mother groups and other stakeholders to support this.  Youth clubs also met chiefs to 

Desired behaviour among Youth Clubs (Outcome Challenge) 

The project intends to see youth clubs that are ensuring girls are not dropping out of school, 
are conducting awareness campaigns on the right to education of a girl child, boys are acting 
as champions of protecting girls rights, girls are aware of their potential in achieving their goals 
in education and the girls and boys are working together with no discrimination based on 
gender.

Baseline: (Summarised from Baseline study) 

The baseline study showed that while there were 185 youth clubs in Salima district, those in 
the target areas for this projects needed revamping/strengthening as many were inactive. 
Where active, youth club members displayed awareness that they knew the importance of 
education to both boys and girls and the bylaws that support education and participation. 

Some youth clubs would encourage each other and promote girls’ and boys’ participation in 
community development activities, conduct home visits to the parents who are forcing 
children to get married, provide counselling and guidance on positive behavior towards 
school. They would also report GBV cases and forced early child marriage cases to the 
relevant authorities while solving minor GBV cases such as bullying. They further mobilized 
fellow youth to join the clubs while sensitizing them on good behavior practices and 
conducted community awareness campaigns on education, promoting active youth 
participation and taking up leadership positions.  

The baseline showed that youth clubs needed in further support in enabling youth to 
participate in community structures, skills and to further empower girls in joining youth clubs 
which were dominated by male leadership. Furthermore, most clubs had not been very 
inclusive for those with disabilities. Some youth club members admitted that they had not 
been as instrumental in performing their roles mainly due to negative perceptions from the 
community members towards the youth club, disapproval from parents for regarding youth 
clubs, lack of resources and leadership/counselling skills.
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encourage influence on school development. They advocated for support from the relevant 
stakeholders (targeting relevant decision makers). 

Youth clubs sat down and identified platforms for advancing their agenda and then used 
innovative approaches to mobilise communities, often using existing gatherings of people: using 
PA systems to give messages on SRHR; spreading messages through drama, poems, and 
songs written by youth themselves; using school gatherings to raise awareness (as there is a 
variety of people there, including school leadership); conducted role modelling sessions with 
stories from outside the community adapted from GEMPE; holding sporting activities in order to 
promote SRHR / girls education; used market day campaigns, performing drama and poems 
about girls' education and SRHR; took advantage of church/mosque services to promote 
messages on girls education and participation; used school closing day, took opportunities at 
funerals (where all community members, regardless of religion, attend) to remind parents of 
SRHR and girls education; wrote posters and posted them in strategic places; went door to 
door to provide awareness to fellow youth and to parents for those who don't go to the 
meetings; and conducted own meetings in club on issues that affect girl's education.  

Youth clubs provided counselling so that students (pregnant or in early marriages) remain in 
school. 

Youth clubs conducted meetings about SRHR. They encouraged girls to access SRHR 
services. 

Leading by example, the youth clubs provide gender equality in their clubs (positions, in 
activities), giving leadership roles to girls.  
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Summary of outcomes in the outcomes database (11 Outcomes) 

• Denouncing and reporting child marriages and working with other actors in 
withdrawing youth from child marriages. 

• Youth clubs are supporting girls education - supported marginalised students with 
physical materials. 

• improved coordination between youth clubs and other community stakeholders 
• improved youth club management practices, including gender balance, reporting, 

writing guidelines and sourcing funds.  
• youth clubs innovating approaches to mobilisation of communities 
• Youth clubs organised review and planning meeting 
• Youth clubs started networks at T/A level 
• Youth Clubs conducted interface forums with other community stakeholders 
• The youth clubs reported cases of gender based violence and child marriages to 

relevant stakeholders 
• The youth clubs are giving leadership roles to girls 
• Youth clubs are advocating for availability of services in their area (advocated on 

climate issues and other needs such as health clinics.)



Youth clubs came up with the idea to explicitly mention persons with disabilities in the 
constitutions and follow up by ensuring that people with disabilities are participating, deliberately 
motivating them. Youth clubs shared examples of successful disabled people, they visited youth 
with disabilities in their homes and helped out; and gave people with disabilities roles in youth 
activities. 

As a result of Covid 19, the youth clubs actively got involved. They raised issues of crowding 
issues in schools causing fear of COVID19 so that this would remove any barriers to school 
participation. They asked parents to encourage youth to listen to the radio programmes to keep 
informed. The COVID-19 responses has resulted in fewer SRHR services, but youth clubs 
visited health worker to make sure that services are maintained. 

In some areas, youth clubs are struggling with lower engagement. Other contextual factors 
affect the composition of youth clubs, for example, near the lake, boys like to fish in order to 
earn money, but youth clubs are trying to figure out how to speak to these issues -which is the 
value of being part of youth clubs. 

Reflection compared to desired change 

The Youth Club progress markers have been monitored on an ongoing basis by CYECE 
together with the youth clubs themselves, providing helpful insights into their behavioural 
change. This data is explored on a location by location basis in the next section. Here, the 
existing progress marker data (average across all locations) is compared to a summary updated 
by the evaluation findings. 

Youth Clubs - Progress Markers Summary 
of existing 
PM data

Summary 
based on 
evaluation 
data

Comment

Expect to see youth clubs...
1 Youth club members are attending 

trainings fully and acquiring skills 
related to participation and girls rights

2,3 3 Activity and PM reports
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Outcome Chain Story 

The following description was shared from Domira Bay youth club, which helps to better 
understand how some of the outcomes link together: 

In the past there was low progress on development activities in this community. This was 
contributed by high cases of teenage pregnancies.  As a youth club, we invited chiefs and 
discuss with them on the effects that are coming because of the teenage pregnancies. They 
understood and conduct awareness meeting with people from their villages. During the 
meetings, they agree to allow girls accessing family planning methods and this has helped in 
reducing the teenage pregnancies.  

In the past girls were afraid of using family planning methods, but we were at risk of being 
impregnated. After being trained, we saw it was very important to use family planning 
methods and we also trained our friends to do the same. Now, we girls are aware that family 
planning methods does not cause infertility as we used to think before.  



2 Youth clubs are developing a 
membership criteria inclusive of girls 
and vulnerable groups eg. GwDs

2,0 2 No additional observations

3 Youth clubs are mobilizing girls 
including GwDs to join youth clubs and 
participate in youth club activities

1,7 3 Widely observed in substantiation 
data

4 Youth clubs are organising trainings, 
exchange visits and other capacity 
building initiatives for girls participation, 
SRHR and education

1,3 2 Youth are engaging in informal 
activities and supporting each other.

Like to see youth clubs
5 Girls are attending and participating in 

decision making structures at 
community level

1,1 2 Girls participation mentioned in 
several locations

6 Youth clubs are ensuring that young 
women and girls are participating in 
youth club activities

1,7 3 (similar to PM 3)

7 Girls are assuming leadership roles in 
decision making platforms

0,8 2 Observations of girls in leadership 
roles in community structures 
mentioned in several locations

8 Youth club members are reporting 
cases of violations on girls’ rights to 
relevant authorities.

1,1 2 Appears to be happening where 
needed

9 Youth club members (boys in 
collaboration with girls) are conducting 
awareness campaigns on rights of girls 

2,0 3 Widely observed in substantiation 
data

10 Girls are assuming leadership roles in 
youth clubs 

2,8 3 No additional observations

11 Youth clubs are empowering girls to 
speak out issues affecting them

1,2 2 Youth clubs are providing a platform 
for girls, and increased participation 
was noted in several locations.

12 Youth clubs are networking and linking 
with other community development 
structures in support of girls SRHR, 
education and participation 

1,4 2 Widely observed in substantiation 
data, and supported by local 
leaders

Love to see youth clubs
13 Youth clubs are ensuring all girls are 

attending school 
2,0 3 YCs are counselling girls, visiting 

homes, and providing some 
financial support.

14 Youth clubs are denouncing child 
marriages and supporting girls to 
denounce child marriages 

1,0 2 YCs are engaging with other actors 
to give greater legitimacy

 of 21 117



Geographical variation 

CYECE has kept detailed progress marker monitoring data for each of the youth clubs 
locations, and has even been reflecting on these with the youth clubs themselves. This data 
was compiled into a single heat-map chart to better understand any geographical variation . 7

This helps us to see a) which youth clubs are showing the most change, and b) in which 
progress markers are we seeing the most change: 

From this data we can see that the youth clubs are progressing quite evenly across the 
geographical locations. Girls appear to be readily taking on leadership roles in almost all the 
youth clubs (PM-10) with the exception of Domira Bay. The progress marker evidence data 
expressed that “Few girls are in leadership position as most girls who were given position 
dropped out”. Substantiation data didn’t provide any more insight into this, but Domira Bay has 
been making significant progress in including and supporting girls in the youth club. 

Involvement of girls in wider leadership roles seems to be difficult in most places (PM 5 and 7). 
However, Kasache and Tikondane seems to be progressing well in relation to girls taking 
leadership roles more widely. From the harvesting and substantiation work girls in Kasache, 
Mwera and Mpringidzo had been given roles in CDSRS, which was linked to trainings and 
dialogue on meaningful youth participation (mobilising other actors), boys strongly championing 
for girls rights and participation, and previous participation of girls in youth club leadership. The 
latter would suggest that the strategy of supporting girls in youth club leadership as a means to 
develop their capacity and establish their legitimacy seems to be working. 

 A full resolution version of this chart is available on the blog: 7
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Mwaiwathu Mpiringidzo Tiyanjane Mthirakuwiri Mchingama Mzotheka Kasache Tikondane Domira Bay Summary

PM Expect to see progress markers 1
1 Youth club members are attending trainings fully 

and acquiring skills related to participation and girls 
rights

2 1 2 3 3 2 3 2 3 2.3

2 Youth clubs are developing a membership criteria 
inclusive of girls and vulnerable groups eg. GwDs

2 2 2 2 2 2 2 2 2 2.0

3 Youth clubs are mobilizing girls including GwDs to 
join youth clubs and participate in youth club 
activities

1 2 2 2 2 2 1 1 2 1.7

4 Youth clubs are organising trainings, exchange 
visits and other capacity building initiatives for girls 
participation, SRHR and education

1 1 1 2 1 2 1 2 1 1.3

Like to see progress markers 2
5 Girls are attending and participating in decision 

making structures at community level
1 1 0 1 1 1 2 2 1 1.1

6 Youth clubs are ensuring that young women and 
girls are participating in youth club activities

3 3 3 1 1 1 1 1 1 1.7

7 Girls are assuming leadership roles in decision 
making platforms

0 1 0 1 1 1 1 1 1 0.8

8 Youth club members are reporting cases of 
violations on girls’ rights to relevant authorities.

0 0 2 2 0 2 0 2 2 1.1

9 Youth club members (boys in collaboration with 
girls) are conducting awareness campaigns on 
rights of girls 

2 2 2 2 2 2 2 2 2 2.0

10 Girls are assuming leadership roles in youth clubs 3 3 3 3 3 3 3 3 1 2.8
11 Youth clubs are empowering girls to speak out 

issues affecting them
1 0 2 1 1 2 1 2 1 1.2

12 Youth clubs are networking and linking with other 
community development structures in support of 
girls SRHR, education and participation 

2 2 1 2 2 2 0 0 2 1.4

Love to see progress markers 3
13 Youth clubs are ensuring all girls are attending 

school 
2 2 2 2 2 3 1 2 2 2.0

14 Youth clubs are denouncing child marriages and 
supporting girls to denounce child marriages 

1 1 1 1 1 1 1 1 1 1.0

YC Progress Index 36 36 39 41 36 43 32 39 36 37.6



CYECE contribution: CYECE helped to identify and link to role models and acting as role 
models (esp. female staff); trained on SRHR, MYP, Girls education, disabilities; arranged 
exchange learning visits, joint planning meetings, dialogue sessions, awareness meetings; 
invited youth clubs from different districts; made sure that the youth clubs have group 
constitutions allowing disabilities to hold positions.  

What are we learning in relation to Youth Clubs? 

Thanks in large part to CYECE’s contributions, youth clubs are now playing a vital role in 
supporting youth empowerment and participation - of girls, boys and increasingly with disabled 
children. The combination of strategies - perhaps especially the grooming of girl leaders in youth 
clubs - is empowering girls to take leadership in community structures 

The changes here are exciting to see, but have even more potential if some of the initial signs of 
youth action - e.g. advocating for health workers, climate change issues, COVID-19 response 
and school facilities - can spread even wider. Given the potential of the youth clubs, CYECE and 
Taksvärkki should consider framing the project more widely to cover broader youth action, while 
not losing the gender perspective. 

Ultimately, the project wants to see boys and girls working together on an equal footing. There 
is already a lot of good things happening here - e.g. boys acting as champions for girls, girls 
and boys in youth clubs working together in leadership. While positive discrimination is still 
needed, the singular focus on girls has raised some concerns among both the GEMPE team, 
and the community. A wider reframing of girls empowerment and youth action, may help to 
prevent any unintended consequences of disenfranchised boys moving forward. 

The progress marker structure should be updated to remove duplicates (PM 6) and make room 
for monitoring wider youth action in the communities. CYECE and Taksvärkki should also 
consider developing some data visualisation tools (e.g. the heat-map visual shared above) to 
support deeper analysis and communication of the data by boundary partners, project teams 
and management. 
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Youth:
Background 
In the planning documents youth behaviour has been grouped together with youth clubs, which 
is understandable as this is where the project mostly engages with youth. However, for the 
purposes of looking at change, we wanted to gain a sense of how youth were changing 
individually as well as in the form of a group. This section explores these changes. 

Summary of findings 

Behaviour observed in substantiation data: 

• Boys have been been active in support of girls. They counselled boys when misbehaving; 
went to parents of impregnated girls to return to school; and collaborated with chiefs to 
prevent child marriages.  Boys conducted meetings and dramas on girls education and 
ending child labour and they worked with other committees on promotion on girls 
education and ending child marriages.  

• Girls returned to school after giving birth.  
• Girls (12-18 year old) reported early marriages/teenage pregnancies mainly to CPCs, 

mothers, and chiefs. Girls talked with parents about SRHR, demanded SRHR services 
and went for HIV testing and other health services. They accessed contraceptives - even 
from youth clubs distributing. Girls accessed counsellors through churches and the IDR 
(Islamic Development Reelief) provided mobile clinics. 
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Summary of outcomes in the outcomes database (20 Outcomes) 

• Boys are supporting and safeguarding girls’ rights and speaking against girls rights 
abuses (2). 

• Girls are discussing issues with their teachers 
• Girls are opening up with their mothers on issues of SRHR 
• Girls demanding SRHR services and seeking information (3) 
• Girls and young women are speaking out on issues that affect their rights and are able 

to make decisions over their sexuality and education (2) 
• Girls are reporting improved friendliness of the school environment for girls 
• 12 teenage mothers returned to school / Drop-out girls are going back to school (2) 
• Girls report they are working harder in school 
• Girls are reporting early marriages and teenage pregnancies 
• Girls are refusing child marriage 
• Girls and young women made reusable sanitary pads, and taught their peers. 
• Local leaders reported reduction in cases of teenage pregnancies and child marriages 

in GVH Ndembo 
• Youth are taking positions and participating in decision making platforms 
• Youth who have positions in CDRS are advocating for the availability of teaching and 

learning materials, and sanitation facilities for girls. 
• A group of young women started small income generation initiatives 



• Youth have been elected in VDC and are holding positions. This has motivated other 
youth to participate, having seen their peers holding these roles.  

• Another way that youth supported youth, is that they have trained each other on how to 
speak out.  

• Other actors are reporting higher educational performance of youth, especially girls.  
• Youth in the communities expressed that they are motivated to end child marriages / 

teenage pregnancies since they have witnessed the risks and death during labour. 

CYECE contribution: 

• GEMPE trained boys as champions of girls rights.  
• GEMPE trained youth clubs and others on SRHR and supported community training 

regarding SRHR and girls education. GEMPE involved the ministry of health in planning for 
SRHR to use their channels for services. 

• GEMPE trained on child rights, on the right to go back to school. This in combination with 
role modelling sessions seem to have contributed to girls returning to school.  

• Youth participation has been supported by MYP trainings that included other stakeholders 
who then allowed giving positions in community structures. 

What are we learning in relation to Youth? 

The outcomes and substantiation data show that there is change in the lives of youth at this 
impact level. It has been beyond the scope of this evaluation to look at quantitative data in 
relation to measurable aspects such as drop-out rates, teen pregnancy rates etc. and no data 
has been shared with us. This raises an important question of how these are being monitored 
by the community, and if CYECE has a role in supporting data collection, information 
management and reflection on this data with the communities to support community level 
learning and management.   
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Parents
Background 

Summary Findings 

Behaviour observed in substantiation data: 

• Parents are increasingly seeing it as their role to also counsel children on issues of SRHR, 
with even some fathers now positively contributing (which wasn’t the case in the past).  

• Parents have not only joined in to support construction of school facilities, they played a 
crucial role, taking the lead in mobilising resources and lobbying - through chiefs - for 
construction of school buildings and facilities. 

• Some parents supported families without means, so that they could pay school fees. 
They are not relying only on external NGOs - parents are taking up responsibility. 

Desired behaviour among Parents (Outcome Challenge) 

The project intends to see parents and guardians in Salima empowered and motivated 
through capacity building initiatives to provide counseling and guidance to girls, promote girl 
education and child rights, provide scholastic material and food supplements for girls to 
remain in school, participate in school development activities, denouncing child marriages and 
child labor, participating in community awareness campaigns as well as follow up on girls 
pushed into child marriages. Parents create an enabling environment for girl and youth club 
establishment and action. Parents are acting as role models and facilitating role modeling and 
mentorship sessions for girls

Baseline: (Summarised from Baseline study) 

Most parents interviewed in the baseline study were aware of the benefits of education to 
both boys and girls including those with disabilities as, and the rights of children. They were 
providing support to their children to go to school such as through counselling, scholastic 
materials, monitoring their children peers, monitoring the attendance and performance of their 
children. They were also involved in awareness campaigns with chiefs and villagers on the 
effects of harmful cultural practices on young people’s education, SRHR and development. 
Children and youth with disabilities were supported by escorting them to school and 
encouraging them to join youth clubs and enroll in school. 

However, not all parents supported education and SRHR awareness despite the requirements 
in bylaws. The lack of support towards SRHR was partly because they thought it promoted 
promiscuity, and partly due to illiteracy and economic poverty.
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Summary of outcomes in the outcomes database: (3 outcomes total) 

• Parents started to have meaningful discussions about SRHR issues with their children. 
• While some parents have been resisting, most parents are actively encouraging their 

children to join youth clubs, including those with disabled children. 
• Some initial signs of parents joining in to support construction of school facilities.



• Parents stopped involving children in child labour. (In the past, they used to see 
themselves as owners of their children). They are also relieving children of some chores in 
order to allow them to participate in education and youth activities. 

• Parents have not only encouraged education and participation in youth clubs (including 
those with disabilities); they have also encouraged involvement in decision making, and in 
sports and healthy activities. In the past, the parents did not consider the youth's 
decisions as important, and saw the girls'/youth views as even negative. 

• Parents monitored child marriages and participated in formulation / implementation of by-
laws, approaching chiefs about gaps in bylaws.  

• The majority of parents seem to have changed their mindset regarding child marriage. 
Parents have evaluated and ceased some cultural practices. Where in the past parents 
would protect each other from legal consequences of child marriage and sexual abuse,  
they are now monitoring and reporting cases to local authorities. 

Reflection compared to desired change 

Parents - Progress Markers Status Comment

Expect to see parents…
1 Attending meetings on the importance 

of girls education
3 Based on the results of parental 

engagement and activity reports 
2 Attending trainings on management of 

small scale business
0 Not observed in collected data

Like to see parents…
3 Conducting monitoring of their girls in 

schools
2 parents are monitoring child marriage, 

SRHR issues, school environment, and 
school attendance of their children, for 
example in mother group structures.

4 Providing counselling to girls 2 Widely observed in substantiation data 
though the nature of ‘counselling’ is not 
clear (it could be just reprimanding)

5 Parents are not sending girls to do some 
household chores during school time

2 Reported changes in attitude among 
parents in relation to child labour

6 Parents are allowing girls to attend youth 
club meetings

2 Most parents are encouraging girls, still 
some resistance reported.

7 Parents are acting as role models in 
promoting girls education

2 Many parents are engaged in supporting 
resourcing of schools and materials 

Love to see parents...
8 Developing positive attitudes towards 

girls education
3 Evidenced in support of school activities. 

GEMPE staff communicated an important 
shift in mindset.

9 Organising and formulating groups that 
will help in denouncing early marriages

3 Parents are engaging in community 
structures to address this - CPCs and 
mother groups.
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CYECE contributions:  

These changes are the result of a coordination of several direct strategies by CYECE and 
indirectly through the participation of other actors: 

• Community awareness campaigns and meetings  
• Sensitisation meetings with parents of children with disabilities. 
• Mother-daughter camps (specifically mentioned in relation to opening up dialogue on 

SRHR) 
• The community effects of youth groups and mobilised local leaders 
• Implementation and monitoring of by-laws by local leaders 

What are we learning in relation to Parents? 

Parents are beginning to play a significant role in the overall change, and though CYECE’s direct 
efforts in influencing parents have been relatively small, they are being influenced by the broader 
change amongst all the actors collectively. That said, the mother - daughter groups have been 
highlighted as a key factor in opening dialogue about SRHR. 

The outcomes and observations reflect a deepening of behaviours which were already starting 
to be observed in the baseline. Parents are now pro-actively contributing to their children 
awareness of SRHR, overcoming reluctance due to fears of promiscuity. As highlighted in the 
baseline, traditional cultural practices have been significant contributor to teenage pregnancies. 
A shift in mindset appears to be taking hold of parents who are now opposing these practices 
and are instead becoming more proactive in ensuring the rights of children to education. This 
shift in perspective is most clearly observed in how parents are supporting with resources for 
education, which suggests that parents are engaging on a deeper level. This level of behavioural 
change was presumably not anticipated in the planning stage, and hence is not well captured in 
the progress marker framework. 

Parents attending trainings on management of small scale business was not observed in the 
activities or outcomes, which suggests that this has not yet been in focus. 
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Teachers
Background 

Summary Findings: 

Behaviour observed in substantiation data: 

Engagement in Youth Clubs: 
• Teachers encouraged girls to join clubs during classroom sessions and in assemblies, 

talking about the benefits. They put up posters informing about what goes on in the clubs. 
• Besides supporting the running of the youth clubs, teachers have facilitated activities, 

provided materials (such as exercise books for documenting), developed work plans 
together with the youth/girls so that they can lead the youth clubs, provided space for 
youth to lead, and used youth clubs as a platform to raise issues and use and build on 
youth talents.  

• Teachers organised learning visits to nearby schools and to learn from each other how 
they are managing club activities and how they are promoting girls education and 
participation, also sharing about pad making. 

Supporting counselling: 

Desired behaviour among Teachers (Outcome Challenge) 

The projects intends to see teachers aware of girls rights and protecting girls rights, are 
delivering comprehensive sexuality education, providing guidance and counseling to girls, 
acting as role models and mentors to girls (especially female teachers), doing referrals and 
reporting all forms of abuse to relevant authorities. Teachers facilitate and support the 
establishment and strengthening of in-school youth clubs that encourage and support girls. 

Baseline: (Summarised from Baseline study) 

The majority of teachers were aware of the benefits of education. They have been supporting/
promoting the education and participation of girls and boys through the provision of guidance 
and counselling to girls (on SRHR), encouraging girls to take part in decision making through 
learner’s clubs, and raising awareness in communities. They have been acting as role models, 
raising children with disabilities as champions and assisting needy children with school 
uniforms while working with parents to encourage their children to go to school. However, 
their role is constrained due to limited time for guidance and counselling, lack of openness of 
the learners, and a lack of female teachers.
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Summary of outcomes in the outcomes database: (2 outcomes total) 

• Teachers in target schools are formulating and implementing rules and regulations 
against teasing, bullying and discrimination – they discussed these issues at sharing 
workshops 

• Teachers are facilitating, supervising and monitoring girls club activities in the target 
schools.



• Teachers mobilised girls to speak to other girls.  
• Teachers provided guidance and counselling - addressing important issues, such as 

SRHR (which seems to have convinced parents!). Teachers emphasised prevention and 
consequences of premature sexual activities and teenage pregnancies. 

Engaging other actors for better equality 
• Teachers saw and discussed non-equal opportunities among learners with PTA. Teachers 

stopped discriminating (noted by students!) and saw that punishments were not effective. 
In fact, they quickly responded to discrimination and followed up on cases. (This change 
was seen in many of GEMPE’s target community) 

• Teachers also made contacts outside the school to support those with disabilities: they 
connected learners with other institutions and had a meeting with traditional leaders in 
2019 regarding disability inclusion. Teachers hired bicycles to take learners with disabilities 
to class and constructed ramps. 

Improving learning environment: 
• Teachers changed their methods in the classroom, using learning centred approaches 

and creating learning groups to meet a variety of learners including those with disabilities- 
mixing up high and low performers - encouraging them to support weaker learners (youth 
testified that this approach is supporting them to be able to work at their own pace). 
Teachers especially looked out for the participation of girls and children with disabilities. 
They also provided extra lessons to girls who were identified to be lagging behind and 
encouraged parents to give their children time to study.   

• Teachers themselves modeled positive behaviour by attending class regularly and 
dressing nicely, the latter inspiring young people to better hygiene practices and parents 
to buy clothes and soap.  

Supporting wider participation: 
• Teachers created space for girls in other community structures - e.g. CPC, MG, SMC, 

PTA 

Reflection compared to desired change 

Teachers - Progress Markers Status Comment

Expect to see teachers...
1 Attending trainings on rights of 

girls and club management
3 Based on the results of teacher engagement/

pracitices and activity reports 

Like to see teachers...
2 Advocating for the availability of 

teaching and learning resources
2 Happening in teacher participation in 

community structures, e.g. PTA. e.g. need for 
toilet blocks in Domirabay, basic materials in 
Mgwere and Nyambalo.

3 Conduct sensitization meetings 
on rights of girls

2 Raising awareness through youth clubs and in 
schools. Not observed in wider community.
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CYECE contribution: 

CYECE provided training on rights / forms of abuse - e.g. discrimination, training of 
management of child rights violations, anti-bullying campaigns, and modelled how to treat girls. 
The rights framework, seemed to have been used as a tool to aid dialogue.  

The (re)establishment of youth clubs and girls clubs, and the girls weekly meetings has given 
teachers another role in relation to youth, and opportunity to be aware of their issues. 

Regarding disabilities, GEMPE efforts have amplified the need for components to be included in 
the work of other NGOs. 

Other motivating factors for teachers have been improved learner results, better relationships 
with parents, seeing what is happening in other areas, and advancement of the government 
agenda. 

What are we learning in relation to Teachers? 

Teachers have been playing a key role in supporting youth clubs and creating a conducive 
environment to support girls education. They have played a positive coaching role, facilitating 
the participation of youth in clubs without taking over. Getting involved with the youth activities 
also seems to have improved the relationships between parents and teachers, enabling a much 
more positive working environment, and encouraging better teacher performance. 

The substantiation data highlights the important role teachers can have in connecting to other 
community actors - raising issues to the PTA and ensuring girls participation in other community 
structures. These are important behaviours which are probably worth monitoring in the progress 
marker framework. 

4 Providing guidance and 
counselling to girls and young 
women

2 teachers are supporting the counselling of 
youth.

5 Facilitating formation of in-school 
clubs

3 All locations affirmed that teachers were 
playing a vital role in school clubs

6 Acting as role models in terms of 
their dressing and their 
characters

3 Many reports of teachers shift in mind set 
connected to  modelling behaviour 

Love to see teachers...
7 Respecting and promoting girls 

rights
3 Many behaviours would affirm that this is 

happening widely, and GEMPE staff 
suggested a shift in mindset (see below) (note 
that this PM does not capture anything new 
which isn’t already captured above - it is a 
summary)
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The following diagram was captured as part of the reflection workshop on teachers’ behaviour, 
and helps to capture the flow of outcomes which are contributing to more inclusive behaviour 
among teachers which was highlighted by the GEMPE team 
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Local Leaders
Background 

Summary Findings: 

Behaviour observed in substantiation data: 

• The bylaws directly address girl’s education, participation and SRHR. In many cases these 
could be seen to be tailored to the specific issues in the local context, for example they 
put a curfew on children roaming around at night, forbid children from the market and the 
lakeside during school hours, forbid initiation ceremonies during school days, and 
established fines and accountability structures. This stands in contrast to the past where 
local leaders feared dialogue and bylaws on SRHR would encourage immoral behaviour.   

Desired behaviour among Local Leaders (Outcome Challenge) 

The project intends to see chiefs and community leaders who have developed positive 
attitude towards girls’ education and have established mechanisms for supporting girls’ 
education in their communities by establishing and implementing bylaws, ending child 
marriages and are using community gatherings in advocating and sensitizing people on the 
importance of girls education. Furthermore, the project intends to see chiefs ensuring cultural 
and traditional practices are not violating rights of girls while faith leaders are not officiating 
child marriages.

Baseline: (Summarised from Baseline study) 

All of the chiefs, and most religious leaders, displayed awareness of the right to education and 
that boys and girls have equal rights to education.These community leaders have been 
lobbying for the availability of school infrastructure and sensitizing parents and the community 
on the importance of education. They have been establishing and enforcing bylaws that 
support girls’/boys education and participation, that promote safe SRHR practice, and reduce 
GBV while also discouraging harmful cultural practices. However, chiefs still face challenges in 
addressing parents views on child marriages. 

Bylaws also give space to the youth to take positions in community decision-making 
structures. Chiefs seek to be inclusive in their work and are working with parents to ensure 
CwDs have access to education, but struggle with a lack of resources to support girls and 
girls with disability in their education. There is also limited knowledge and skills among the 
religious leaders on rights of girls including girls with disabilities.
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Summary of outcomes in the outcomes database: (3 outcomes):  

• Community leaders (chiefs and Faith leaders) are conducting meetings to facilitate 
formulation of community by-laws on girls education, participation and SRHR to 
promote girls education 

• Chiefs and religious leaders are denouncing child marriages 
• Chiefs and religious leaders are using formal gatherings to encourage communities to 

support girls education



• Local leaders involved community members in formulating bylaws and when this was 
done at an early stage with a task force, implementation was easier. Some leaders wrote 
bylaws and then asked for input. Local leaders organised meetings to inform and discuss 
bylaws. In the past, local leaders took action in more top-down and disjointed manner. A 
late development is that GVH by-laws discussions have been taken to a T/A level. 

• Local leaders collaborated with chiefs and other groupings to monitor bylaws, 
coordinating well with parents. They gave the youth clubs platforms to mobilise 
community members towards girls’ education and SRHR. 

• Local leaders invited to community discussions on topics related to SRHR. 
• Chiefs and leaders did not allow child marriages, collaborating with faith leaders. This 

meant that they checked ages and provided guidance. They stopped chiefs recieving 
"gifts" in order that they would support child marriages. In some villages youth clubs did 
not have the power, so chiefs accompanied youth clubs to do house calls. Leaders 
reported some child marriage cases to police. In the past, they would not get involved. 
Leaders in the GVH also organised competitions to end child marriage. Chiefs gave 
punishments to families who encourage early marriages. 

• Local leaders asked community structures to encourage participation of young people 
and people with disabilities. They also encouraged parents of children/youth with 
disabilities to be involved in community discussions. 

• Local leaders came up with innovative strategies to promote education (following 
engagement meetings), inviting media to share on SRHR and inviting role models to 
inspire young people.  

• Local leaders advocated for and mobilised resources for school materials, building 
projects and transport for young pregnant women, using gatherings such as funerals and 
weddings for announcements. They approached MPs in their area to ask for an extra 
classroom. 

• Local leaders have been playing a key role in connecting a wide variety of community 
actors, and linking the community to the next level up regarding political and judicial 
issues. 

Reflection compared to desired change 

Local Leaders - Progress Markers Status Comment

Expect to see chiefs and faith leaders
1 Organising meetings on promotion of 

girls education
3 Observed in all locations, e.g. providing 

spaces at community gatherings such as 
funerals.

2 Formulating and establishing bylaws 
against child marriages

3 All locations have developed by-laws

3 Chiefs and faith leaders are trained 
on the rights of girls

2 Reported in activities and timeline. Outcomes 
show that this is raised in various forums.

Like to see chiefs and faith leaders
4 Implementing new bylaws against 

child marriages
3 Local leaders have been active in 

communicating and mobilising the community 
to report offences
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CYECE contribution: In engagement meetings, CYECE promoted the role of leaders to ensure 
children’s participation and access to education. CYECE trained and conducted dialogue 
meetings with different stakeholders - bringing people together - making good use of their 
convening power. They have supported dialogue on difficult cultural issues. They trained youth 
clubs on child rights who then conducted dialogue sessions. They supported access to 
information and supported changed attitudes to SRHR services and rights. 

What are we learning in relation to Local Leaders? 

Comparing the baseline data with the outcomes and behaviour data, it becomes difficult to 
disentangle what behaviour is actually new, and what behaviour is a development of existing 
practices - i.e. what is actually an outcome. It is important to note that the baseline data was 
prepared in late 2018, after the meetings in September 2018 to develop the community by-
laws. However, what is clear is that CYECE’s understanding of the local context has allowed 
them to integrate their efforts into the larger flow of community development and make a 
meaningful contribution. 

The development of by-laws have been an effective approach, and give local leaders the 
mandate to enforce change. This has worked best when it was done in dialogue with the 
community - reflecting on harmful cultural practices, and forming a representative task-force to 
establish new norms. 

Faith leaders are increasingly recognised as playing a vital role in development, having the 
power to shape underlying attitudes and mindsets. Faith leaders saw many SRHR challenges - 
so they saw it as their responsibility to get involved, especially in regards to child marriages, 
motivated by theological perspectives on marriage and sexual practice outside of marriage. 
There is potentially space here for CYECE to support their role to multiply this effect among 
other stakeholders, e.g. by developing local theological perspectives on the issues and enabling 
sharing across faith leaders.  

Local leaders are also providing space for youth leadership, and creating greater space for 
youth participation which needs to be further encouraged. We have not observed much action 
on disabilities, but initial signs of their engagement are visible in by-laws and community 
structures. This will need to be built on further. 

5 Conducting awareness on girls rights 3 Using their platform to raise awareness
6 Using formal gatherings in mobilizing 

and promoting girls education
3 Using their platform to raise awareness and 

supporting action
7 Chiefs and faith leaders are ensuring 

that children with disabilities have the 
access to education

1 Some changes reported, but mostly driven by 
youth and parents at this point.

Love to see chiefs and faith leaders
8 Taking acting role in denouncing child 

marriages and protection of girls 
rights

3 Using their platforms to denounce - e.g. in 
sermons and community gatherings. 
Evaluating harmful cultural practices.

9 Ensuring that by-laws are being 
adhered to and there are no cases of 
violation

3 Leaders are responding to offences. Faith 
leaders are proactively checking ages and not 
allowing child marriages.
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Community and school related structures (CDSRS):
Background 
This is a broad collection of actors which includes formalised and informal community volunteer 
groups: Parent teachers associations, School management committees, Mothers groups, Child 
Protection Committees, Village Development Committees, and Area Development Committees. 
As a collection of actors it becomes difficult to analyse together, and there is also some overlap 
with local leaders who often sit in these committees. 

Summary Findings 

Further outcomes/potential outcomes about CDSRS: 

• Community structures worked together in implementation of bylaws, because they were 
involved in the formulation of them and in the task forces. As part of one such task force, 
community structures came up with a bylaw to allow girls (whether married or not) to 
access contraceptives. Community structures put in place structures for law offenders 

Desired behaviour among CDSRS (Outcome Challenge) 

The project intends to see community development (ADC, VDC) and school related structures 
(MG, PTA, SMC) that are aware of girls rights and sexual gender based violence, that ensure 
that bylaws are implemented and in collaboration with other actors (teachers, chiefs etc.) put 
an end to child marriage, that give the youth platforms to participate in community 
development initiatives and that promote the inclusion of all vulnerable groups. The project 
also intends to see the community development and school related structures with initiatives 
on school development and supporting needy girls to be in school.

Baseline: (Summarised from Baseline study) 

The CDSRS displayed knowledge on the rights to education and participation for girls 
including those with disabilities. The structures are supportive of girls/boys SRHR as they felt 
that boys and girls are protecting themselves from STIs and teenage pregnancies.  

The ADC and SMC members also acknowledged that they have a role in promoting girls’ 
boys’ education and participation by supporting or enforcing by-laws implementation and 
conducting school monitoring visits. They also hold meetings with chiefs and parents to 
encourage them to send their children to school, and connect with youth club members to 
encourage them to attend school. ADC members assist in the purchase of scholastic 
materials to children from poor families and offer counseling to boys and girls on various 
issues regarding their lives. These committees have also been supporting children with 
disabilities by mobilizing resources to construct disability friendly structures in schools. 

CDSRS work hand in hand with structures like community victim support unit to take 
perpetrators of girls abuse to task (such as survivors of forced and child marriages).  

CDSRS potentially give the youth platforms to participate. However, the situation differs from 
community to community as some committees are more inclusive than others – overall their 
levels of integrating youth in their activities is at lower rate than other groups. 
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regarding child labour and monitored the bylaws. Chiefs used to be the sole person 
involved in formulating bylaws. 

• Community structures took an active role and recognised that it is their role to ensure girls 
who became pregnant return to school. They reported child labour or child marriage to 
the chief, or further to GVH and made sure of proper punishments. They worked with 
parents to address challenges of youth, involved other groups of people to safeguard 
girls’ rights, and linked girls to other organisations/services (eg. Kachulu).  They handed 
over cases of child abuse to relevant authorities (such as social welfare at district level). 
Mother groups ensured that girls have a good environment in school and helped girls with 
menstrual hygiene. 

• Community structures adopted MYP as a concept. They worked together with youth in 
development activities and gave them space to raise awareness on school necessities to 
reduce drop outs. They also gave leadership roles to youth, while in the past, they used to 
say that young people were incapable of taking leadership. 

• CPCs went door to door to mobilise children with disabilities. 
• Community structures took an active role in planning for school improvement grant money 

- ensuring that it is also used to support girls education. Besides mobilising communities 
to get involved in school building, community structures raised funds for school resources 
through farming.  

Reflection compared to desired change 

CDSRS - Progress Markers Status Comment

Expect to see SMC, PTA and MG
1 Collecting list/ identifying and re-

enrolling school drop outs
2 Not directly observed, but these groups 

were able to comment on drop-out and 
re-enrollment which suggests 
awareness.

2 Attending training on child rights and 
girl education

2 (not observed in data, but assumed from 
activity reports)
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Summary of outcomes in the outcomes database: (10 Outcomes):  

• CDSRS are taking active roles in denouncing child marriages and teenage/unwanted 
pregnancies. 

• CPC identify child rights abuses and reported rape case 
• CDSRS mobilised community to build school room 
• coordinating among stakeholders in promoting and safeguarding girls rights 
• Working with Chiefs and other actors to mobilise the building of disabled access toilets 
• young people including some with disabilities been involved in decision-making 

platforms 
• Youth have been appointed as members and are participating in community 

development structures (in 3 locations) 
• ADC's are supervising youth clubs



Note that a similar set of progress markers have been written for area development committees 
(ADCs), however, our analysis does not provide an adequate distinction to separate these out. 
Data clearly shows that they are knowledgeable about the changes and child rights. The role 
described is very similar to local leaders and there are unresolved questions about the relevance 
of these progress markers for ADCs and what their role is. 

CYECE contribution: GEMPE supported with several meetings and trainings on MYP. They 
also came alongside youth clubs as they conduct activities, such as community awareness 
meetings. 

What are we learning in relation to CDSRS? 
The various CDSRS groups appear to be showing less progress than the other actors so far, 
though we are still seeing some meaningful change. CDSRS have been active in the by-law 
development and implementation. Compared to the baseline, there appears to be some 
important changes in the involvement of youth in these structures, and CDSRS seem to be 
tuning into the idea of meaningful youth participation. Mother’s groups are active and making an 
important contribution in counselling girls and supporting pregnant girls back into school. 

Looking at the progress markers, the project had hoped to see CDSRS actors lobbying for 
female teachers. We have not observed this kind of behaviour, so CYECE may need to think of 
further strategies to support CDSRS in being more active in this area. 

Like to see SMC, PTA and MG
3 Conducting awareness meetings on 

girls education with chiefs and 
parents

2 CDSRS are engaged in awareness 
raising with other.

4 Following up on school drop-outs in 
the community

2 Many examples of Mother groups 
supporting reintegration.

5 Lobbying with primary education 
advisor to have female teachers

0 Not observed

6 M.G members are monitoring school 
attendance of girls

1 This is being discussed, but structured 
monitoring was not observed.

7 SMC, PTA ensuring that there are 
enough teaching and learning 
materials

2 Observed in several locations

Love to see SMC, PTA and MG
8 Ensuring that female teachers are 

being deployed to the schools
0 Not observed

9 MG are ensuring that teen mothers 
are re-admitted to school

2 Many examples of Mother groups 
supporting reintegration.
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District level actors
Background 
The planning documents list district officials as a boundary partner, in this section we look wider 
than just officials and also look at the other actors working at the district level. The following 
background only applies to officials: 

Summary Findings 

Further outcomes/potential outcomes at district level:  

The CSO network invited youth to the district level, and involved community structures for 
increased youth participation. 

The District Education Management deployed teachers with skills in disabilities to all primary 
schools rather than special schools. (Now they are needing to train additional teachers!) 

District actors collaborated with other organisations providing skills, maize and other resources 
in support of children’s education and children with disabilities. 

Desired behaviour among District Officials (Outcome Challenge) 

The project intends to see district officials ensuring girl and women participation in decision 
making processes at program and policy level

Baseline: (Summarised from Baseline study) 

District officials currently have policies that support girls’ participation and education such as 
the national gender policy, the national education policy, the readmission policy, the national 
youth policy, and functional literacy programs, etc. Under the national gender policy, one of 
the priority areas is to ensure that boys and girls have access to education in a 40:60 
selection to secondary school. For girls with disabilities, district officials raise awareness and 
propagate that the school environment should be safe and friendly for CwDs; organize events 
and advocate for their inclusion in youth clubs.  

They promote participation of both genders in development and education, leadership (e.g. 
school prefects), promote SRHR, and implement activities with child protection workers.
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Summary of outcomes in the outcomes database: (4 Outcomes):  

• Salima District (Youth Office) has revamped Salima Youth Technical Working Group 
(YTWG) and district youth network after being dormant for three years. 

• District youth office established youth networks in all traditional authorities in Salima 

• The district youth technical working group and youth network commemorated the 
International Youth Day 

• Improved Youth participation in decision making structures



CYECE contribution / overall learning:  

CYECE has been very active in district level coordination (the CYECE SAME project also 
operates in Salima district) and has been instrumental in restarting and supporting the youth 
technical working group. They have been training district stakeholders on Meaningful Youth 
Empowerment (MYP); establishing/revamping youth clubs in T/A Makanjira and Kuluunda (see 
above sections) which has increased demand and pressure at the district level and advocated 
for youth participation during district meetings such DEC and district council meetings. 

Overall, CYECE has made a significant contribution to the district level actors and has helped 
promote the MYP perspective. 

Comments on other actors
Two other actors were identified through the substation process; Health workers, and 
Government extensions workers. 

Regarding health workers, several locations mentioned the lack of availability of SRHR 
services, which seems to be a barrier to the  health rights of youth. Youth are already 
advocating for better provision of services. In Mgwere, a health worker was also a member of 
the youth club making it easy to demand health services. CYECE could consider engaging 
more with health actors at various level to help support youth advocacy efforts. 
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Findings: Geographical differences
All the locations are located fairly near one another along the north-eastern lakeshore area of 
Salima district and have similar features (see project background). While there are some 
differences in language, culture, wealth, and faith practices we were not able to identify any 
patterns suggesting that these were significantly affecting outcomes. 

In this section we look more closely at any geographical variation and present a summary of the 
behaviour / systems analysis work done as part of the analysis of the substantiation data. This is 
available in its raw form through the evaluation blog .  8

Our main observation is that there seemed to be systemic change in each of the geographical 
locations visited by the CYECE evaluation team. This was observed through 1. the action and 
interaction of actors in each of the different locations, and 2. through the observation that 
complementary conditions for systems change are being addressed in each location (this is 
described further in the following section on contribution.)  

In this section we summarise our reflections with the CYECE team on each of the geographical 
areas. Inevitably there is some variation due to the fact that different questions were asked in 
different locations (in order to reach a wider variety of actors, while still getting insights into 

 https://tak20eval.wordpress.com/2020/09/22/looking-at-locations/8
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This map of behaviours in GVH Nyambalo was created from the substantiation and 
harvesting data from the field. The post-it notes were colour coded by actor and grouped by 
topic/issue. We indicated the sources, looking for linkages and triangulation of outcomes.



different locations). However, all locations tell stories of the engagement of multiple actors and 
the development of a variety of supportive behaviours and relationships as described in the 
previous section on actors. 

Reflections on Nyambalo 
All 6 conditions of system change are visible showing a strong interconnected story, in which  
the youth clubs have taken an active role. Meaningful youth participation, issues of child 
marriage and attendance in school are issues that have been addressed. The village shows the 
strong role that local leaders and community structures, especially in the formulation of 
bylaws. Resource mobilisation has also been an important aspect.  

For the future, CYECE mentioned that the youth need to be empowered economically, with 
skills and linkages to employers and financial institutions, in order that youth are able to utilise 
their education and not become disillusioned. 

Reflections on Domirabay 
The data for this location drew a strong picture of youth clubs taking strong initiatives to discuss 
with fellow youth, chiefs, community structures and faith leaders on issues of SRHR. Several 
actors have been involved in providing information about SRHR. This has led to community 
action on SRHR, youth no longer believing family planning methods cause infertility and fewer 
teen pregnancies. The data for this location also emphasised the role of the parents. Parents 
stopped child labour and instead raised awareness of education and supported education 
practically. Increased disability inclusion was supported by parents. The significance of 
cooperation around bylaws and community structures following up on implementation through a 
task force was raised. 

For the future, there is a need to strengthen coordination between actors – they have seen 
positive results of collaboration, which needs to be further strengthened. Will cooperation 
continue if GEMPE leaves? 

Reflections on GVH Mpiringidzo (Nakaledza) 
Nakaledza is the location of the main secondary school in the areas. The data in this location 
illustrated a perceived/real cost of school- contributing to child marriage and not going to 
school. Businessmen have involved girls in sexual behaviours as some youth and parents have 
seen this as a route out of poverty. Abusers have taken advantage of distances that girls have to 
travel to school, and their vulnerability while away from their communities. SRHR services have 
been accessed in the area. 

This location illustrates another strong interconnected story demonstrating all 6 conditions of 
systems change as actors took on several challenges in addressing child marriage. It shows the 
interconnectedness of addressing issues of both child marriage and girls education. Firstly, there 
is a strong story of youth participation and new roles given to youth. Mother groups and 
teachers have also taken a significant role, although there has been some opposition from 
parents. Community members are also getting involved with other factors in the environment to 
address child marriage and education and interestingly, there has been significant support by 
the church (not wedding young girls, etc). The data also shows the pivotal role of the chiefs and 
their inclusive practices in formulation and implementation of bylaws and community members 
mention the clear role that laws and punishments have played. 
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The data does not yet show much happening with disability inclusion. 

For the future, the CYECE team mentioned that the bylaws could be intensified, and there could 
be strengthened cooperation between actors to avoid men finding loop holes in the rules. Most 
of these men live in the village or have relationships in the area. CYECE can also support 
awareness raising, especially with parents.  Income generating activities for parents of 
vulnerable girls could also be a support, and possibly the establishment of a safe-boarding 
hostel is needed at the secondary school. 

Reflections on Kasache 
Youth played a key role in achieving change in this community, seeing fewer child marriages and 
more girls returning to school. The boys have been champions raising awareness and giving 
encouragement. There is an interesting story regarding youth voting in youth to leadership 
positions in CDSRS and parents becoming very positive about changes in youth and their 
participation in the community. Interestingly, there is no mention of bylaws or punishments in the 
data, but bylaws have been established, with increased youth participation and parents taking a 
stronger role in counselling SRHR being results of the influence of the by-laws. 

For the future, there is a need to review by-laws and strengthen awareness of them. There also 
seems to be a need to work with SRHR services, which are in demand but are not available in 
the village 

Reflections on Ndembo (Kachulu) 
The data describes youth returning to school. There has been a strong involvement of boy 
champions in supporting this change. There seems to be an openness among parents, but no 
new organised action among parents except for taking care of their daughters' children so that 
they can return to school. Youth club actions towards Health Services have had an affect and 
there is increased access to services. From the data, it seems that teachers have not been 
involved or had interest yet in SRHR issues. 

In this community, youth desired stronger participation in structures, but are not yet gaining 
these opportunities. 

Reflections on Mgwere 
The story of Mgwere is another strong interconnected story illustrating changes in all 6 
conditions where the team gathered a lot of data. Here we also see a large number of 
conflicting perspectives, partly illustrating the journey and variety of behaviours as communities 
have changed. Some parents are still doubtful, hesitant towards the new changes or not seeing 
the changes among the youth. 

Data from this location tells a strong story of education and of ending child marriage.  The data 
shows that the youth club is active and strong! Youth have gained access to SRHR in the area. 
This may partly be due to the support of the teachers who have a strong leadership role in the 
youth clubs. Interestingly, while youth clubs have served the girls, boys have also benefited. 

There is diversity in resource mobilisation with several different groups trying to meet community 
needs.  Even youth clubs have supported vulnerable girls and see the provision of resources as 
a tool to follow up on attendance/achievement. 
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Findings: CYECE’s contribution
As shown through each of the actor findings sections, CYECE has been making specific 
contributions to change in all of the actor groups. As part of our last workshop day with CYECE 
we looked at some broader initial findings before getting to the “so what”. We presented two 
visuals, with two main ideas. 

1. CYECE is contributing to Systemic Change: 
We mapped out some examples of the changes the GEMPE project is contributing to onto the 
“six conditions of systems change” to show that CYECE is supporting change in each of the six 
conditions. This framework  has been put together to help organisations think through the 9

different issues which ‘hold a problem in place’, and how all the conditions need to be in place 
to see systemic change. The diagram  shows that there has been a change in a variety of 10

actors (indicated by the various colours), in relation to explicit structural level changes (policies, 
practices, and resource flows), semi-explicit relational changes (relationships and power 
dynamics), and appear to have even occurred at the level of implicit transformative change - the 
mental models, norms and culture: 

 https://www.fsg.org/publications/water_of_systems_change9

See full resolution version here: https://tak20eval.wordpress.com/2020/09/22/initial-findings/10
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bride payments, instead

enforrcing, taking
payments as written in

bylaws, and being
persistent even when
faced with opposition.

Parents no longer
opposing the

ending of child
marriages. Instead

supporting
education.

CS finding ways to
support vulnerable
children financially

or with other
resources

Youth doing
piece work to

support
vulnerable

girls

Health services
starting to

come/provide
SRHR servicees

YCs
demanding

SRHR
services

Youth following up on
other youth and on

CS, chiefs, taking the
lead on issues of
child ights, girls

rights.

Chiefs inviting
youth to spread

awareness in
various forums.

Religious leaders
deciding to join

forces with CS to
address common
community issues

Youth accessing
SRHR services from
health services or
from YCs, using
contraceptives

YCs taking the
lead to connect

in support of
SRHR and girls

rights.

Girls seeing
education as worth

persueing

Parents agreeing to end child
marriages, seeing it as an

acceptable practice. Parents
used to see themselves as

the owners of their children.

Chiefs believing that youth
can have something

valuable to contribute with
and even have essential

knowledge.

Teachers
connecting YCs
to role models,

other
communities. 

YCs engaging in
planning, action,

and reflection
towards own

goals

YC participating to
help out in

development
practices,

supporting those
worse off.

Boys working
for girls

education
(messages,
house visits)

GVH and T/A
keeping chiefs
accountable to

bylaws of ending
child marriage. 

Youth encouraging
other youth

(pregnant, married,
with disability) to

go to school.

Parents taking
care of

grandchildren so
that their

children can go
to school

Parents (in PTA, MG)
following up on

other youth/children
(in child labour, child

marriage, etc)

Some "stars" in the local system taking on significant roles to pivot the system are:
Youth taking leadership in driving child rights issues, ending own and others' child marriages.
Boys championing girls rights,
Chiefs transforming their cultural practices to be inclusive and encourage youth participation and leadership, 
Parents giving up their pride/fear by allowing the end of child marriages and support education.
Teachers striking a balance between leadership and letting children/youth lead.
Religious leaders joining the cause to address community issues, linking messages to their own religious beliefs.
Community structures collaborating with each other and, most significantly, with youth.
GVH, T/A, District stakeholders, health services encouraging MYP, SRHR, support of girls, and inclusion of children with
disabilities.

GVH level
taking the
bylaws to
T/A level?

All actors
articulating a

common cause of
girl's rights to

education as a
driving force.

Through relational
approaches,

accessing existing
narratives and

misconceptions.

Actors
working
quickly.

Teachers efforts
beyond the basics

have led to
positive

relationships with
parents.

Parents are no
longer

involving
children in child

labour. 

YCs providing pocket
money to those in
secondary school -

struggling financially
while away from

home

YC advocated for
school uniforms for
girls in community

development
budgeting

Boys
enabliing

girls
participation

Findings, questions, considerations from analysis of outcomes

The main target group of the project are girls and young women aged between 10-
24 years. 

The aim is to empower adolescent girls and young women in decision-making power
over their education, sexuality and access to SRHR information and resources so that
they can make informed decisions and choices in life. Furthermore, the project
supports these girls and young women to fight harmful traditional and cultural
practices which affect the full realization of their rights.

Picture not available

Project Goals - CYECE's Girls’ Empowerment for Meaningful Participation and Education (GEMPE)

RELEVANCE
1. Are the project/programme strategies,
activities and approaches responding to the
needs and interests of the youth, including the
most vulnerable youth? How would the duty-
bearers and the youth change the projects to
make it more relevant for the current contexts?

2. Has there been any negative, or otherwise
surprising project outcomes or lessons-
learned? How have the projects been able to
reflect and adapt? How adaptive management
could be enhanced?

3. How have the promotion of human rights,
gender equality and non-discrimination (focus
on persons with disabilities) as defined by
Finland’s cross-cutting development
cooperation objectives been integrated into
programme and project design and
implementation? How could strategies to
combat multiple discrimination be improved?

4. How has the guiding principle of Taksvärkki
From Youth to Youth been translated into
practise? How could this principle be integrated
more into projects and programme?

5. What can be identified as major lessons
learned at the level of practices, processes,
approaches, methodologies and thematic
issues that could be brought forward to the
next programme phase?  

OUTCOMES AND EFFECTIVENESS
6. How have the lives and future prospects of
the girls, boys, young women and men who
have been members of youth groups of the
Taksvärkki funded projects changed? How
have their new knowledge and skills translated
into changes in their behaviour, attitudes,
relationships and policy? How significant is the
projects’ contribution to these changes?

7. How have the projects succeeded in
supporting youth (including the most
vulnerable youth e.g. girls with disability) to
claim their rights, and duty bearers in
protecting the rights of the youth in the
project communities (inside the project’s
sphere of concern)? How human rights based
are the project approaches and how could they
be improved?

8. How have the projects succeeded in
enhancing social inclusion, incl. gender and
disability inclusion? How could the programme
and project approaches and strategies be
improved to be more effective in enhancing
social inclusion?  

SUSTAINABILITY
9. Is there evidence that the project
achievements are to continue although external
support would come to an end? How could the
sustainability of the projects be improved?

COHERENCE
10. How coherent are the approaches,
objectives and strategies of the projects that
are part of Taksvärkki development
cooperation programme? How could
Taksvärkki’s Theory of Change (or alternative
tool) be redesigned to better reflect the
objectives, strategies, risks and assumptions of
the projects and their realities?

Additional evaluation questions linked to the
programme development
11. How has OM been integrated into
programme and project design and
implementation, including M&E? Has OM added
value to the programme and projects? If yes,
how? How could the OM approach and tools
be improved both in programme and project
level and integrated better into the
programme?

High relevance,
voting with their

feet. Shaping
activities

? adaptive
management

School system is not able
to keep up with growing
demand: infrastructure,
pressure on teachers,

financial resources, girls
repeating classes, despite

having qualified to
secondary school.

Effective child
rights awareness-

raising/training, Boy
Champions,

material support ,
MYP, integrated
into bylaws, etc!

Various stakeholders are
talking about gender and

non-discrimination,
including actions they are

taking to address this
(ramps, bikes, visits,

coaching,
finding/raising/using funds,

etc)

Duty bearers
engaging local
stakeholders in
formulation of

bylaws,
implementation,
and in reflection.

? further
strategies to

combat
multiple

discrimination

Growing
need for

wash rooms

Those paying fines (such as
goats) to traditional leaders-
sometimes these are meant
to support the schools, but

sometimes they remain with
the chief. They are causing

some problems, some
parents are unable to trust

their leaders.

In a few school,
there is some
stigma, some

students have been
labeled as GEMPE

students.

? more
relevant

Youth-led plans and
actions in

communities.
Sometimes tagging on

to teacher support,
existing structures,

collaborations.

Youth
representation of
youth issues in
structures or

seeking to take on
those roles

Youth demanding
compliance and
following up on
bylaws affecting

youth

Boys
champions
(youth) for

girls (youth)

? (major
lessons
learned)

Girls and children
with disabilities

have
returned/gained

access to
schooling.

Boys
championing

People mention
the significance

of GEMPE
presence and

activities

Teachers taking
action on youth

issues in the
community, linking

to homes

Various
stakeholders

communicating
and collaborating

across groups,
across levels. 

CS giving
opportunities/roles

to youth, makes
them more aware
of youth issues.

Stakeholders
developed and

implemented bylaws
jointly,

tweaking/transforming
cultural practices.

Revitalisation
of youth clubs

as a forum

convening
stakeholders

around
training/reflection

on rights

connecting the
topics of girls
education and
SRHR to MYP!

GEMPE's
approaches
are strongly
human rights

based

strong bias
for girls to
increase
equity

lifting the needs
of those with

disabilities in a
variety of

forums/activities

? how more
effective

social
inclusion

Structures speaking
of these measures as

theirs, enforcing
bylaws and creating

accountability
structures

YC committing and
following through on

their own plans
without significant

resources, taking any
space they can for

furthering their
agenda.

Services
have been
accessed

Parents and religious
leaders changing their

mindsets, as visible
through their practices
(messages, forbidding

child marriage, etc)

Teachers linking
the topics of SRHR,

child marriage to
their own success

in providing
education.

Other district
stakeholders

communicating
messages in line with

rights of girls and
people with disabilities,

increasing youth
participation.

Improved if relevant
institutions also
provide some

meaningful numbers
for YCs. These can be

used for further
advocacy, reflection

and learning.

Improved by
more links

between youth
clubs?

later...

OM:
integrated.

? Added
valued: Actor-

awareness.
Systemic

approaches.

? OM could be
improved at project
level: by linking to

numbers (when
available). Equipping
YC or a network into
monitoring their own

BPs? 

Youth
campaigned

for their fellow
youth

(Kasache)

Youth train
each other
on how to
speak out. 

Involved the
ministry of health in
planning for SRHR

to use their
channels for

services.

12-18 year old
girls reporting on
early marriages

and teenage
pregnancies

YC advocated for
school uniforms for
girls in community

development
budgeting

Youth
demanding

positions, roles,
space to talk

about rights, etc.

YCs sat down
and identified
platforms for

advancing their
agenda.

How has the
project adapted -
where have you
had to change

course/try other
approaches?

What changes to the
project have

community members
suggested to make it
more relevant for the

current contexts?

have there been
times when you felt

you needed to
make a change but
haven't been able

to?

Questions from Taksvärkki's ToR

Girl's empowerment and decision making in regards to education and SRHR and their fight against harmful traditional practices have
been systemically addressed. There are substantial outcomes among a variety of actors: youth, youth clubs, local leaders (including
religious leaders), community structures, parents, teachers, health services, and possibly even among district stakeholder.

The role of
teachers has

been different in
different

locations. Why?
Where did

you see spill
over?

Boys
champions

in some
villages?

Mgwere: large
number of
conflicting

perspectives.
Why?

Teachers
who

moved?

Findings, questions, considerations from analysis of geographical location

Health services
creatively finding
ways to support

youth.

Social

PhysicalInternal

Deepen
Self-

awareness

Give /
provide

stuff

Provide
Information
(cognitive
theories)

Support
Relationships

Change
roles

Change
"Cultural

Tools"

Inspire /
Model

Enable /
restrict
access

Try out

GEMPE trainings
were used to also
build relationships

and common
understanding

between actors.

YC making
contact between

many groups
and types of

people

Involved the ministry
of health in planning
for SRHR to use their

channels for
services.

CS linking girls
to other

organisations /
services (eg.

Kachulu)

Teachers
allowed youth

ideas and action
to shape in YC.

Chiefs
giving
youth

positions

(People said) GEMPE staff
inspired just by their

presence. (GEMPE said:)
by dressing well. Inspired

teachers to good
treatment of children.

Teachers
dressing well,

modelling family
planning

Training on child
rights, MYP,

disability inclusion,
bylaw formulation

YC
providing
messages

CS, chiefs
informing Parents. church

leaders
informing/counselling

their children

Teachers
informing of
SRHR, girls

rights.

GEMPE led deep
reflection on child

rights and dialogue
regarding performance

in school (in such a
way that it triggered

action)

Parents
seemed open

about their
current

relationships

GEMPE framing a
cluster of issues

in terms of
child/girl rights

GEMPE
introducing

and
supporting

bylaws

Communities
supporting

bylaws

YC
demanding

bylaws

Chief
facilitating the
formulation of

bylaws

Teacher using
inclusive and

learner centred
approaches in

school, to meet a
variety of learners

YC practicing
leadership and

organisation
amongst youth

CS providing
material, labour

support to school
infrastructure to
support girls and

children with
disabilities

YCs supporting
children/teens

returning to
school with
materials,

CS restricting
girls movement

late at night

restricting child
labour, discos,
children at lake
during school

time

Religious
leaders not

allowing child
mariages Chiefs allowing

youth to
participate in CS,

other events

Teachers,
parents

enabling access
for children with

disabilities.

(People perceived
that) GEMPE started

allowing girls to
return to school after
pregnancy and child

marriage.

Schools
allowing girls to
return to school
after child birth.

SRHR services
opened up also
for unmarried

youth.

The community issues have been addressed systemically
engaging with a variety of stakeholders using a variety
of strategies.  These seemed to take place both directly
by CYECE and indirectly (through other actors). See some
examples below. 

Training of
youth club

leaders

Teachers have
played a key

role in
modelling for

youth

YCs inspiring
other youth and

YCs in other
areas

Teachers
helping youth in
reflection and
goal setting

GEMPE
working
through

parents and
teachers - 

Many actors passing on
what they have learnt

Most physical provisions have been
achieved through the empowerment of
other actors - sign of mental models shift,
and sustainability.

Mapping out strategies for systems change - Strategy diversity

What are we learning?

What have we
learnt that can
help improve
Taksvärkki's
programme,

looking forward?

How would you
update the progress
markers, or how you

use them?

There are some reflective
practices, with community
members brainstorming on
further ways to support the
bylaws. How can these
practices be encouraged
further?

Connections between villages have started and
communication is made with T/A level. Peer
pressure seems to be important. Can these
connections (communities of practice) be
developed further to support stronger spill over and
inspire further learning. The data showed that some
chiefs, parents, teachers were not yet on board.

M&E, and reflective practice

Some quantiative
measures could help

communities to monitor
and reflect on change?

e.g. child pregnancy
rates. Is this something

GEMPE could help with?

What recommendations do you have to improve the
GEMPE program based on what we have found out
together? 

Sustainability ... not everyone is on board
yet, what further steps are needed to shift
these changes to become the "new norm"

Mitigating risks?
boys

feeling
excluded

punishments
restrictions

on girls

Supporting schools with
increased demand

Stepping up further
with social inclusion

Sharing best
practices

In the core of
the program

objective of the
youth as actors

of change

Input for
updating the
programme
level theory
of change

livelihoods
(entrepreneurship/

vocational
training) as
programme
component?

Dialogue on further
steps on ways

forward, envision
next steps and "next

level", involving
those not yet on

board

Are there risks
regarding some by-
laws/ punishments

e.g. fees for teenage
pregnancies (hiding,
unsafe abortions...)

expanding the
experience,

learning and good
practices, sharing

with nearby
communities?

Impressive impact
on influencing/
transforming

cultural practices
into more equity
based models

(initiation camps)

how to address the
increasing demand in

schools: capacity
building of

school/community
stakeholders in

applying/mobilizing
public funds?

Advocacy on
mobilizing

public resources
for school

improvementTen recommendations

Increase support
of communities in
enforcement of

community
bylaws

Project can scale up
to some areas

surrounding school
to address the issue

of border effect. 

There is a need to
economically

empower youth
and parents
supporting

vulnerable girls
education.

Training
youth on

vocational
skills

Scaling up on
interventions
on disability

inclusion

Strengthening the
linkages of CS with

NGOs regarding
disability inclusion.

Creating an enabling
environment for

participation of youth
and children with

disabilities.

Advocacy for in-
service training

for special
needs

education

The project should
support girls who

come back to school
and link them to

organisations that
can support them. 

Capacity
building of
community

structures for
project

sustainability.

CYECE needs
more capacity

building on OM,
monitoring, and

OH.

Strengthening
the

participation of
boys in the

project.

The approach of
this evaluation has

been an eye
opener- maybe we

need a formal
training.

When one area has an
intervention and the
other doesn't, these

problems may spill over
to the other area. At the
same time, success can

spill over as well. 

Building more capacity of CS
on disability inclusion. In
collaboration with other

NGOs, provide information
and some skills. We identify

the needs. (We provide
linkages to other NGOs

providing physical
equipment, etc)

CYECE would
advocate in

collaboration with
other key

stakeholder from
the district.

Continue gaining skills
that will help them. To

ensure that best
practices are maintained

and still serving them.
Allowing them to take

the lead rather than us.

Only of
those

vulnerable

They cannot be left
out so that the

interventions are
comprehensively
addressing the

challenges.

Shifting from primary to
secondary school: some

are forced to repeat
because they lack school
fees. Possibly providing a

start up, through
collaboration with the

DEM.

Jaakko: not erasing, but mutually
agreeing on moving the practices

to be more positive.
Dickson: We do not impose, but

rather choose collaboration,
sitting down together with the

people, listening to their practices.
This is why we have seen
communities change their

practices. 

Recommendations from Taksvärkki

Dickson: "We need to
add this. It connects with
something that we have
observed as a problem.
The involvement of girls
returning to school must

be respected."

 CYECE and Taksvärkki small group reflections

1. Celebrate! 2. ...A Few Questions 
Looking Forward

School system is not able
to keep up with growing
demand: infrastructure,
pressure on teachers,

financial resources, girls
repeating classes, despite

having qualified to
secondary school.

Growing
need for

wash rooms

Those paying fines (such as
goats) to traditional leaders-
sometimes these are meant
to support the schools, but

sometimes they remain with
the chief. They are causing

some problems, some
parents are unable to trust

their leaders.

In a few school,
there is some
stigma, some

students have been
labeled as GEMPE

students.

boys 
punishments-

reflection
restrictions

on girls

Negative and Unintended Change

Looking at locations

Developing connections
between villages and YCs

[CS] Parents
taking care of
grandchildren

at home

[CS]  School mates
not bullying

children who are
mothers or those
with disabilities

[CS] Children
with

disabilities
participate

[CS, VDC]
Children were
going to work

and not going to
school [CS]

Structures
working
harder

[CS] Structures set up bylaws:
- forbidding child marriages
- forcing parents to send
children to school
- regular attendance
- no discrimination of children
with disabilities, - encouraging
people not to employ children

[CS] Parents
agreeing to
send their
children to

school

[CS] PTA
looking out
for children

[CS] Structures
collaborating, ongoing:

VDC, all committees, chief,
T/A, frequently meeting

together, discussing,
sharing information,
keeping each other
accountable! Child

education in focus and no
side is picked.

[CS, T] Students
(T: Most girls)

working hard in
school

[CS] T/A,
Structures

including all
committees in

formulating
bylaws

[CS] Parents
having a lot of
responsibilities
and not able to
provide for the

children [CS] Structures
not judging

parents,
discussing with

parents

[CS] Structures
providing for

school materials,
uniforms, soap

[CS] Youth
included in all

structures,
given positions

[CS] GEMPE
modeling
gender
equality

[CS] GEMPE
giving

guidance to
T/A

[CS]  Children
succeeding!

(Children from
Mgwere are being

selected to
Mzuzu)

[P] Village 
chief has sole
responsibility

for cases.

[P] Committees
not collaborating,

not writing
bylaws.

[P] Youth
not

participating

[P] Parents
not reporting
on anyone.

[P} Parents think
that children are

not abused
because they fear

the community
police

[P] Parents
believe that

young people
are

oppressed

[P] Parents have no
awareness of other
committees ending
child marriage  or

following up o child
abuse

[P] Committee tasked
with ending child

marriage is not active.
Member has child
marriage in own

family,

[P, PTA, L] Community
structures (L:School

Management committee)
use SIG funds and teacher

funds, build toilets,
renovate, distribute school

uniforms and school
material for needy

families.

[GC, MG, PTA, T]
Parents encouraging
girls to go to school,

telling them of its
importance. (T: this is

new)

[GC] Parents
advise girls not

to have
boyfriends or
bad company.

[GC, PTA]
Parents buy

exercise books
and uniforms for

school.

[GC] Parents
construct

school blocks

[GC, MG] Both parents
advise girls on sexual

reproductive health and
education, advising girls
not to play with boys or

have girl-boy
relationships, that hinder

education.

[GC] Parents
have not

encouraged
girls to go to

clubs.

[MG, PTA]
Parents advise
against child

marriage.

[MG, PTA] Parents end
child marriages  (PTA:

a total of 4 child
marriages iin

Nkhwanje, and
Mputeni, Futsani and

Mwera)

[MG, PTA, CS, L, ADC, 
HSP]  Girls return to

school after marriage is
ended (and after child
birth, if pregnant). (L,
ADC, HSP: One girl
currently in form 3)

[MG] Parents
provide financial

support for
students in
Standard 8

[MG] Parents support
students if they

prioritise education (all
understood to have
means through rice

farming)

[MG] in our area girls
are at a high risk of
girls dropping out of
school, getting into
early marriages and

unwanted
pregnancies

[PTA, YC]
Parents

constructed 2
girls’ washrooms

at school.

[PTA] Parents
provide football
and netball kits

for girls to stay in
school. 

Financial/material provisions for girls

Child Marriage/SRHR

Seemingly less positive perspective on the story above

[PTA] Parents
set time for

reviewing girls’
school work.

Other support

[PTA] Parents tell
children to avoid

sexual practices to
avoid pregnant and

remain in school.

[PTA] Parents
encourage girls to

participate in
development activities,

such as construction
and tree planting,

when not in school.

[PTA] Parents
limit girl's

participation???

What are the motivating
factors for parents to support

girls’ participation in youth
clubs and other development

activities in the area?
There are so many things that

they need to help but they
cannot support in all the things

as children. We limit their
participation 

[T] parents were
not paying much
attention to girls

education

[T] GEMPE called
parents and chiefs to
encourage them to
end child marriages
and start promoting

girls education.

[T] Chiefs in our area
denounced the child

marriages by creating a
community policing unit
to work with the chiefs in

denouncing the child
marriages

[T] "I don’t know
what support
girls get from
their parents."

[T, L, ADC, HSP, YC, VDC]  YCs
supported girls with school

materials such as uniforms and
books to promote girls’

education (15 girls end of last
term, YC: 48 girls) YCs just
pointed out some girls who

performed well and considered
names of hard working girls
given to them by teachers.

[T] Parents stop
supporting children

once they have
grown up, hence
resulting in early

marriages

[T] most girls no
longer getting
married at a

younger age.

[T] Peers who
dropped out of
school shared

discouragements
with those still in

school.

[T] Sometimes the
girls themselves go
and ask for advice
from their parents
hence opening the

conversation.

Initial situation

[T] GEMPE and
other projects

motivated parents
to provide

counselling by
coming to visit.

[T, P, HT] Parents (even
those without children

with disabilities)
collaborated to build

disability slope at
school. (HT: with SICK

fund)

[T, HT] Girls with
disability are also
working or doing
whatever other
girls are doing

without any
problem

disabilities

[T] People
share

information
with the
disabled.

[T] Parents
told te girls

not to
participate.

[T] YC not
giving any
money to

girls
attending.

[T] Only children with
disabilities who can
walk participate in
YCs. A girl with a

wheel chair came until
the wheel chair broke. 

[T] GEMPE
encouraged

parents to send
children to YC

and school.

[T] GEMPE
conducted
meeting in
Senga-bay.

[T] Drop out
boy returned

to school.

[T, HT] GEMPE
provided different

advice about how to
take care of oneself
during menstruation

(HT: taught by matron
teachers)

[T] Parents
sending girls

to clubs.

Support to participation in clubs

[T] Parents realise
that their children

are now learning in
different things
from the clubs

[T] Parents favour
children who are

not disabled
hence leaving the

disabled ones

[T] Club matron
reminds girls of

GC meeting
time

[T, HT] GC discusses
issues in girls' lives during
meetings, including sexual
relationships and how to
avoid teen pregnancies.

(HT: this is taught by
teachers)

[T, P, HT] Teachers
use songs, dramas
and discussions to

facilitate club
activities.

[T, P, HT, PTA]
Teachers encourage

girls (PTA:all students)
to have goals, work

hard, and attend
school frequently.

[T] the
community is far
behind when it

comes to
development. 

[T] No female role
model from this

community (marry
early, little
education) 

[T] Some girls
prefer to go to the
lake to fish to find
food than going to

school

[T] Teachers
advise students

not to
discriminate
those with
disability

[P] Teachers give
students with

disabilities
opportunities and

roles during various
school activities.

[HT] Teachers
communicate with

parents when students
have trouble or about

why they sent
teacher's children to

another school.

[MG] Teachers
are managing
GCs well and

disciplining the
girls

[MG] Teachers
are working with
MG on matters

of SRHR

[MG, HT] Female
(HT:all) teachers

being present is a
role model for the

girls!

[MG, HT, P] Teachers
advise girls on how to

dress, not to play at night.
They tell both girls and
boys not to get into girl-
boy relationships/sexual

activities (HT: and to wait).

[MG, P] Teachers
supply disabled

children with
uniforms and

clothes. (P say this
is in the club)

[P] Teachers
encourage

girls to go to
girl clubs

[P] Teachers
guide and

counsel girls in
GCs on

education and
other issues 

[P] Teachers help the
GCs with management

ideas such as
formulation of rules  for

the club to work
effectively and in case
of breaking club rules.

[P] Teachers
conduct

exchange visits
with the girls to
other girls clubs

[P] Teachers
promote girls

education over
participation in girls

clubs. Only a few
teachers are

involved in GCs.

[P] Sometimes the
teachers attend to

some of the
activities

conducted by the
youth clubs. 

[P] Teachers
encourage

girls to
approach them

[P, HT] Teachers
make sure that

they themselves go
to work on time
and do not miss

lessons

[P] Girls
attend fully
to classes.

School attendance/achievement

[T] YCs
meet on

Saturdays

[P] Teachers provide
extra lessons/after
school lessons for
free. (motivated by

girls interest)

[P] Teachers advise
girls to use protection
to avoid contracting

diseases and seek for
SRHR services at the

hospitals. 

[P] Teachers
keep

confidentiality
when students
raise sensitive

issues.

[P] Teachers follow up
on their students

whenever they are
being absent in school
to find out reasons for

their absence. 

[P] Male teachers
do not practice any

sexual
relationships with

their students.

[P] Without
education, there is
nothing to do in the
village other than

farming and bearing
children

[P] Teacher and school
committee worked

together to support 6
girls including those
with disabilities with

books, pens, uniforms
and soap

[P] Teachers punish
any student found
bullying another

student with
disability

[P] A boy with
good scores
cannot go to

college due to
lack of finances.

[PTA] We don’t
have a girls club
here but other

education
related clubs

[PTA] Parents don't
know what is

discussed in the
clubs that the girls
go to. (They said

they don't have girls
clubs)

[PTA] Teachers
organise

meetings, mainly
between standard

8, PTA and MG.

[T] Teachers
share about

their own
challenges in

becoming
teachers.

[MG, P, HT, PTA] Female
teachers dress well both at

school and in the
community to motivate girls
to work hard in school. (PTA
also mentioned their good
hygiene having this effect)

[PTA] Drop
out boy

returned to
school.

[PTA] Teacher
encouraged drop

out to return to
school.

[PTA] Teachers 
follow up with

parents of those
with disability and
connect them with
NGOs if needed.

[HT] Teachers
encourage girls who
are shy to participate
in school by saying

there is no
wrong/right answer.

[HT] allocated 30
minutes for club
meetings after

school, but
sometimes spend

an hour.

[HT] We don't
have any club

rules, like if
someone is

absent.

[HT] The only
club that is very
active is GEMPE
and this club is

only for girls

[HT] Most
are not

educated.

[HT] improved
enrolment

(attendance?) rate
while program

lasted. Still some
work hard.

[HT] Keeping Girls in
School Program gave
girls in standard 7 & 8

money to buy scholastic
materials e,g uniform,

school shoes.

[T] CYECE
helped build

the slope

[HT] Girls end up absent from
school whenever they are in

menstruation periods. (Most girls
here are Muslims and they need
to clean themselves frequently

when they are menstruating and
our schools lacking washrooms)

[T] YCs monitor
attendance of the girls

who have been
supported with

materials and follow
up with those who do

not attend.

Other Youth Club action

[L, ADC, HSP]  YC
(ADC: and MG)

encouraged
pregnant girl to
return to school
after giving birth.

[L] The Youth club from this area
organise community awareness

meetings where school
management committee,

Parents and teachers
association, child protection

committee and mother support
groups participate and they

discuss on the effects of
sending/not sending children to

school 

[L] YCs first thoroughly
discuss agenda, they

then select a facilitator
for a meeting with other

stakeholders, and
contact relevant

support depending on
the stakeholder.

[L, ADC, HSP, YC] YCs
target local leaders,
(YC: mainly chiefs),
teachers, NGOs,

Members of
Parliament and health

service providers

[L] YCs advocated
for scholastic

support in April
2020 (basic needs,

such as soap)

[L] YCs follow
their own rules

of gender
equality and

disability
inclusion.� �

[L, ADC, VDC] YCs
perform drama and

poems to raise
awareness. YCs take
opportunities to ask

stakeholders at these
events to take actions

about concerns.

[L] Even boys are
returning to school
through YC (even

though the
program is focused

on girls)

[L] Chiefs "taking in"
ending child marriages.

For  example, they
followed up on a child

marriage case, providing
guidance to the families,
breaking the marriage

and send back the girl to
school.

[L] GEMPE
influencing
the chief
(how?)

[ADC] YCs visit homes
to talk with children
and the parents of
those not going to
school, providing

guidance.

[ADC] YCs compared
youth in their villages
with other youth and

noticing that own
youth were married

or fishing.

[`ADC]  At least 7
seven girls have
been re-admitted
to both primary
and secondary

school.

[ADC] VDCs incl. chiefs
invite YC members to

participate in awareness
meetings for community

members where YCs
educate people on the

benefits of girls’ education. 
 (Jan 2020)

[HSP, YC] Youth
clubs also use
market days to
conduct their

activities

[ADC]
Reduced
cases of

pregnancies

[ADC] Children are no
longer involved in

herding and fishing
and they are in school
since the awareness

meetings.

[ADC] Youth
asked for

meetings to
promote girls'

education.

[ADC, YC],  YCs mobilise
girls with disabilities to

participate in YCs (making
home visits and using
funeral ceremonies to

encourage guardians since
many are present then.)

[ADC, YC] More children
have been selected to

national and district
secondary school (in
Chaminadi, Salima,

Chipoka, Mzuzu and
Kalonga secondary). For

this year, Mgwere has
been among the best

schools

[ADC]
GEMPE

influencing
(how?)

[HSP, YC] YC counsel
girls not to be involved
in sexual relationships

(YC:) or have bad
company such as

gamblers, smokers

[HSP, YC] The YC
provides 2 girls

selected to
secondary school

with pocket
money

[HSP] Increased
illiteracy levels
among girls. 

[HSP]  Most girls do
not finish school
because, among
other reasons,
getting teen

pregnancies. 

[HSP] HSP and HAC
colleagues counsel youth on
SRHR on appropriate child-

bearing age and the dangers
of giving birth young. This is

held at meetings called by the
chiefs or in collaboration with
NGOs, CYECE, and YCs or at
Covid 19 awareness events.

[HSP] Chairperson of
Mzotheka youth club

invite us to share
some information on
SRHR on club days.

[HSP] Sometimes HSP
has meetings/trainings

on SRHR at Thavite
health centre calling

youth representatives
from the clubs to

attend.  [HSP] For those who are
old enough and cannot
abstain from sex, HSP

encourages them to use
condoms correctly and

to be faithful to partners.

[HSP] HSP
distributes condoms
to young people for

free during
community
meetings. 

[HSP] Some
members of youth
club come to HSP's

house to access
condoms.

[HSP, YC] YCs demanded
availability of more family

planning methods through
meetings organised by
themselves, the health

workers or chiefs in
January 2019.

[HSP] HSP took
the issue to

Thavite health
centre and now

they come
monthly for these

services.

[HSP, YC] YCs also
demanded construction

of a hospital in the
community in Jan 2019.

They were told to
involve chiefs to

mobilise community to
mould bricks.

[HSP, YC] YCs help
those with disabilities
with essential items

like food (YC: gifts) to
encourage

participation in the
club.

[YC] The YC tells
stories of

women who are
doing well in the

country.

[YC] Youth clubs visit
homes to follow up on
girls rights violations

restricting girls access to
education, and discussing

issues with the PTA.

 [YC] Together with the
MG, the YC went to

meet the girl’s parent
to counsel them

against marrying off
their daughter.    

 [YC] A girl
was forced to
get married.

 [YC] The
parents

agreed not to
marry her off

[YC] Youth clubs
supported with

scholastic
material,

counselling.

[YC] The head teacher
develops lists of girls

absconding from
school and hand it

over to Mother Group
who then conduct

follow up 

[YC] Mother Group follow
up on girls missing classes.
When they visit them, they
ask them the reasons why
they are missing classes

and encourage them to go
to school.

[YC] Chiefs
taking

initiative to
develop
bylaws  [YC]  Most

girls going to
school

[YC] YC conduct
interface meetings with
Village Headmen and

Group Village Headmen
to encourage them to

support school
developments

[YC] YCs wrote letters
to Members of

Parliament to build an
additional class block,
May 2019 (no result)

[YC] Interface forum
with chiefs to

mobilise parents to
construct girl’s
toilets, October

2019

[YC] YCs advocated for
planting trees surrounding
the school to ensure that

girls are learning in an
environmental friendly

place, protect the school
from wind and create more

shade at the school.

[YC] YCs advocated for
election of youth

including those with
disability in community

committees and
activities, and giving
youth leading roles.

[YC] A lot of
girls were

getting
infected with

STIs

[YC] YC saw how
children struggled

to learn under trees
during the rainy

season

[YC] Some disabled
join, while others
refuse saying that
we just want to get
funds from NGOs

[YC] Visit girls
with

disabilities to
cheer them

up

[YC] YCs give leading
roles to girls. e.g.

master of ceremonies
during community
meetings or other

activities, we ensure
gender equality in

activities.

[YC] YCs give
opportunities to girls to
share their poems with

the whole club to
develop confidence to

speak out

[YC] YCs organise sporting
activities and conduct an

activities which will help us
share some information on
girls education, SRHR and
MYP to those that come to

watch the sporting activities.

[YC] Now more
girls are being

elected as
members of
community

committees.

[YC] Chiefs have
started enforcing
community by-laws
that were formulated
but have been
dormant in most of
the areas.

[YC]
GEMPE

influencing
(how?)

[VDC] MGs and CDCs
collaborating with YCs

to improve girl's
education, especially on
taking action on ending

child marriage.

[YC] Chiefs are now
in the forefront

championing girl’s
education and safe
motherhood in the

area.

[YC] GEMPE
supporting YCs
to engage duty

bearers

[YC] YCs advocating 
for local leaders'

timely involvement in
different activities
carried out by the

youth clubs

 [YC] In activities, such as
drama, YCs give roles to
people with disabilities to

show that there is no
difference between the
rest of the members and

those with disabilities

 [YC] Youth
club gives gifts

to best
performing
girls in class

Reflections:
- Strong story of education and of ending child marriage.
- Diversity of sources for resources.  YC support of girls- a tool to follow up on
attendance/achievement.
- YCs served the girls, yet boys also benefited.
- access to SRHR.
- Parents doubtful/hesitant towards the new changes/not seeing the changes.
- Active and strong YC!
- Teachers have a strong leadership role in the YCs. 
- strong interconnected story - all 6 conditions! But also a large number of
conflicting perspectives. Why?  

Background
*The area is located along the lakeshore.
*Most people are christians and speak chichewa
*The community depend on rice and groundnuts farming as a
means of generating income

Future: During one meeting with
the youth club, they wish to be

supported with a means of
generating income to support girls
education. They gave an example

of a you club from a nearby
community with that was

supported by some NGO with a
maize mill. The club uses the

money generated from running
this maize mill to support girls

education in their area.

Mgwere

[YC, S, VDC] high
number of

teenagers getting
pregnant, many
child marriages.

[YC] high
population

[YC] GEMPE and
others providing
SRHR and other?

training

[YC] Youth clubs
shared such

knowledge with
our chiefs so  that

they would
formulate such

bylaws.

[YC, ADC, L, CS] Chiefs created bylaws at T/A level ( all the chiefs in GVH Mpiringidzo
follow the by-laws) (YC say they are implemented in  Kachitsezo, nyangulu,mpiringidzo,
nyangula, mpakawambo):
- promote girls to be appointed in several community committee
 - encourage girls to abstain from sex
- encourage girls to go and get contraceptives methods (b4 only allowed for married
women). (ADC: The bylaw that force girls to go for contraceptives was formulated but
we have not yet started implementing them in our area. Some still do.)
- encourage (L:force) girls to take part in development activities.
- women must give birth at the hospitals. Whosoever is found giving birth at home the
chiefs give a penalty its either you pay or the doctors will not attend to you in case you
will need medical attention
- both girls and boys have the right to access education. If a girl is pregnant, we do not
allow them to marry but continue with their education.
- Parents should encourage education to both boys and girls.  If they are not following
the law they pay a penalty at T/As office and the chief from that village will facilitate the
payment.
- In case a man rapes a girl, the community press charges for the man. He charged with
a goat before the case being referred to police station.
-  to include people with disabilities in different developmental activities without being
segregated.
- prevent young people from watching street video shows where they could watch
pornographic videos
-No children should be found at the beach picking fish or fishing in the morning, if they
are found they have to be sent back to school
- discos or entertainment to avoid learners from being out at night for example at 9 pm
- No initiation ceremonies such as chinamwali and nzonto during school days, nor
children initiated in the dancing during school times.. 
  -  (YC: I have heard of a bylaw where the chiefs ordered traditional dancers/
masquerade (gule Wamkulu) to chase learners that skipped classes back to school)

[YC] Schools allow
girls to return to
school in case

they drop out  due
to pregnancy.

[YC, ADC] Chiefs
counsel parents

who allow
children to get

married

[YC] Chiefs
did not

include girls
or give them

roles

[YC] Chiefs 
consulting
girls when
giving them
roles.

[YC, ADC, L] Girls accepting
different roles in the
community (at first they
doubted their ability) (L: in
my village a girl is
chairperson of the forest
committee and 2 other girls
are committee members)

[YC, ADC, L, CS] Chiefs involved all
structures  (ADC: ADC and some
community members) and
perspectives, including the youth in
formulating bylaws. The child
protection unit, for example,
formulated the  bylaw regarding
rape cases and informed the people
of the charges. The village
brainstormed on what laws to put in
place.

[YC] Youth
involved in
forming VDC

[YC, L, P]
slightly fewer
early
pregnancies.

[YC, S, PTA,T] only
few girls educated/

going to school
(PTA: ...because it is
new) (T: Many girls

drop out)

 [YC, VDC] Girls tell
chief:  “are you

going to take care
of me if you take

me out of my
marriage” VDC:

[YC] Chiefs and Youth clubs
once called for community
meeting discussing what

other mechanism should be
used to end the child
marriages. During that
meeting we decided to

have community policing
unit.

[YC] Youth clubs
help chiefs to

explain bylaws to
community

members and
coordinate

[YC, L, CS, T, VDC]
Married girl (s?) now
back to school. (VDC:
One in 2017, one in
2018, one in 2019)

[YC] YCs do
piece work to
support girls

struggling to go
to school

[YC] Youth clubs,
including girls, practically

work with other
stakeholders (clearing

roads, dealing with forest,
planting trees, promoting

girl's education and
rights) and taking on

roles.

 [YC] CPCs conduct
door to door
campaign to

encourage parents to
send their children,
including girls, to

school

 [YC] mother
group check up

on school
environment for

girls

[YC] MGs use
saving funds to
promote girls

education,
paying tuition

fees.

[ADC] Chiefs give a penalty
of MK5000.00 to those
parents who force their

children into early
marriages. Upon giving

such penalties the chiefs
also make sure that the

child is out of such
marriage. 

[ADC, VDC] Chiefs
denounced the
forced marriage of
a girl (s) who was
impregnated.  

[ADC, T] Girl
returned to
school.  

[ADC] The parents of
a girl and the man
had to pay a fine pay
because they created
a bad image of the
village/chiefs.

[ADC, CS, YC]
Girls are no
longer getting
married while
they are young

[ADC] Some girls used
to expect something
(material/money gain)
whenever they attend

any development
activities 

[ADC] Now we have
seen girls are able to
participate in making
traditional cooking

stoves, tree planting
and other club

activities (not just
expect money)

[ADC] Most community
members willingly
follow the bylaws of
the chiefs. Some
parents refused to end
the marriages of their
children.

[ADC] High
number of cases

of young girls who
died while giving

birth

[ADC] still the
chiefs do use
some
mechanism to
end such
marriages.

[ADC] GVH once called for
funds to help a certain girl
who was married and the
GVH with his power
managed to end the
marriage and support the
girl with the funds
contributed to go back to
school

[ADC, L] Chiefs call for
community meeting
and explain girls’
education to
communities. They
also do this at funerals.

[ADC, L] The chiefs
asked/warned all the
church leaders not to
officiate the wedding
of those who are
under 18 years old.
(for ex. at nearest
market)

[ADC, YC ] In some cases,
MGs and YCs mobilise

some funds  (YC: give) to
help the children who are
returning to school, such

as books and school
uniform.

[ADC]  Chiefs use the YC
meetings to advocate for
inclusion of the
marginalised. They call all
committee members and
make sure that all
community stakeholder
committee members are
presented by at least one
member.

 COMMENT FROM ADC: I want to
encourage you GEMPE members to
frequently visit and encourage our
chiefs to promote girls education and
SRHR as some chiefs are able to
denounce the child marriages in their
villages while others are failing to
implement the bylaws in their villages.
SIMILAR FROM L: Some chiefs
regardless of having by-laws are still
allowing child marriages which is a bad
conduct. GVH is doing a great job by
penalizing and reporting the culprits to
the T/A  

[L] Leaders have selected
members (Community
policing)  who do patrols to
check if children have gone
to school. If found at home
or doing business, they are
supposed to pay a fine.

 [L] The church
also

encourages
children to go

to school

[L,YC] The
pastor/religious
leader does not
officiate weddings
for those under the
age of 18

[L] Girls are
participating
in all
development
activities 

[L] During election
of CS we let girls to
take part. Currrently
2 girls are members
of Mpiringizo VDC.

 L: most of the
activities that are
done under SRHR
are based on
culture and are not
included in the by-
laws

[L] Chiefs
encourage girls to

join clubs to
discuss issues

about education

[L] Children are
restricted to move

around the community
during "old" hours. And

also initiation
ceremonies are
scheduled when

schools are closed.

[L] Religious leaders
give youth positions

in church
committees and in

main services.

[L] Chiefs enforce
that youth should
be involved in all

development
activities.

[L] Churches use the Bible to
teach unmarried to abstain from
sex.  They advise those getting
married to get tested for HIV. At
youth conference they also talk
about methods of preventing

STI and AIDS. They also
provide counselling to youth.

[L] If pregnant
women/girls do not
follow medical advise, 
they are penalized by
chiefs and sent to
hospital were they also
pay k5000 fine to be
assisted further.

[L] The T/A punishes
the chief if he allows
child marriage or
doesn't follow the
law.

[L, S, MG, PTA]
Girls (CS: not
specific to girls)
back in school,
willingly going to
school. (PTA: a lot
of girls!)

[L, P] People no
longer force
impregnated
girls to get

married.

[L] The police forum
enforcing the by-laws
at the lake to prevent
fishermen to give
jobs to children
during school hours

[L] The victim support
unit handles child
rights abuse cases
refer the cases to the
relevant authorities
such as police and
court

[L]  People from this
community used to

think child marriages
are normal and prefer to
force children to marry
than sending them to

school

[L, CS] Parents have
insulted chiefs for not
allowing them to make
their children marry.
They say the child is
theirs.

[L, YC, CS]  The chiefs
mobilise parents to contribute
resources for school
construction, including
separate latrines   for girls to
promote hygiene during their
menstruation. They also
bought sanitation pails and
soap for use in these latrines.

[L, CS] Chiefs send
announcement-

yellers (CS: elders)
and make posters to

inform of SRHR,
education and
participation. 

[L] Through the SMCs,
PTAs and MGs chiefs

are mobilizing support
from parents to
support those

children withdrawn
from child marriage

[L] Religious
leaders ask

church elders to
support the

needy.

[L, YC] Chiefs and faith
leaders use community

meetings, funerals,  clubs
weddings and church

gatherings to advocate
for inclusion of the

marginalised.

[L]  Leaders
make sure that
children are not

found in the
market places

[ADC, YC] Chiefs are
not allowing discos
(YC: entertainment)
to be done during

school hours.

[CS] WHO? set up measures to
adherence to the laws.  For
example, if a young girl is
married, the Group Village

Headman, the Headman and
the concerned parents pay a

fine to the Traditional chief. The
family pays a fine of K5000 to

the chief if child birth is at
home.

[CS] Mother group
traces child marriage 

cases and are
empowered to go and

end marriages, reporting
to the relevant authority

in the community.

[CS] Low
numbers of
students.

[CS] Chiefs
observed that
people with

disabilities were
being side-lined

[CS] Chiefs then call
for an audience to talk
to the parents about
the reasons for the
sake of the child and
community.

[CS] Chiefs empower
the CDC, mother group
and the youth clubs to
have the mandate to

end any child marriage
in the area.

[CS] Chiefs give
school supplies to

girls withdrawn from
marriage and inform

of the benefit of
education.

[CS,. YC] Chiefs use
traditional dances where

messages about girl
education and

inclusiveness are
included in songs. They
also use churches and

funerals.

[YC] A health
service provider
comes to orphan

care every Tuesday
of the month and

has contraceptives.

[YC] WHO?
sometimes give
opportunity to
youth to take

leading positions

[YC] When one is
found hosting a

disco during school
days, they are

charged a fine of
about k30,000.

[YC] When children
were found skipping
school, the chief of the
village was charged a
good amount of
money.

[YC] WHO?
Supporters of

child marriages
are charged not

less than k15,000.

[YC] WHO? whips
children found at the
beach during school
hours and their
parents are charged
fines. 

[YC] Children
no longer
skipping
schools. 

[YC] We as youth
work with other
leaders chasing
learners at the

beach so that they
can go to school.

[YC] Teachers
inform YCs

about learners
that are skipping

school.

[YC, L] YCs
approach the

learners to follow
up on why they are

skipping school.

[YC] For chiefs that have
children that got into child
marriages receive a negative
attitude when they are
ending child marriages.
People ask them why they
are ending child marriages
when their children did the
same.

[L, YC] The chiefs
constructed a block at
Nakaledza secondary
school without any
funds from the MP or
NGO. 

[YC] The chiefs
give youth work
and sometimes

pays them.

 [YC] In 2018, the chief
asked our MP, Jessie

Kabwira for funds for a
school block and we

were given, even though
it was not enough, we
managed to finish the

construction. 

[YC] The chief
talks to health
workers about
easy access to

SRHR.

[YC] The GVH
organises competitions

between villages on
progress in regards to

SRHR and girls
education, offering
awards to chiefs.

(YC?) Parents
complain to YC that

they do not have
money for school,

when child
marriages are

ended.

[YC] Fines that
parents have
paid, deters
others from child
marriages.

[YC] Chiefs reject
bride price and

they say that the
girls should first

grow. 

Youth participation

Marginalised
[YC] Some district

committees conduct
awareness campaigns to

change the mindset of
parents who have

children with disability to
send their children to

school 

[CS] Sometimes chiefs
include person with

disability in
community structures

to show disability
inclusion.

Disabilities

SRHR

Child Marriage

[L] Parents take the
leading role to
counsel girls on the
effects of engaging
into sexual
activities.

[ADC] Chiefs choose
some volunteers to
play drama during
community meetings
to teach about
SRHR.

... in religious practices

Education

...resources to support education

Reflections:
- Shows the pivotal role of the chiefs.
- Strong story of youth participation and new roles
- SRHR services accessed!
- Strong role of MG.
- Some opposition from parents.
- Significant support by the church (not wedding young girls,
etc)
- Clear role of laws and punishments.
- Perceived/real cost of school- contributing to child marriage,
not going to school
- Strong story of taking on several challenges in addressing
child marriage. It shows the interconnectedness of Child
Marriage and girls education.
- Not much happening with disabilities, yet.
 strong interconnected story - all 6 conditions!
- Is anything done about the business men?
- Getting involved with other factors in the environment.
- Is the YC mostly driven by the teachers?

....versus lake/labour/places of risk

[S] Teachers
encourage girls that
are in GEMPE club to

also participate in
other clubs that are

in school.

[S] Teachers came
up with time table
for girls at YC to

discuss and teach
each other. 

[S, MG, P] Teachers
facilitate YCs using

poems, sports,
music, dramas,

songs, and stories.

Internal YC practices

[S, PTA, T] Teachers (PTA,
T: and invited PTA/MG

members) encourage girls
to avoid abuses, abstain
from casual sex to avoid
unexpected pregnancies

and contracting STIs.

[S] Since the closing of school
due to the pandemic of COVID
19, 5 girls (one from primary
school) at Nakaledza have
been impregnated, some are
married while some are still
staying with their parents. Even
some boys from the CDSS are
getting married.

[S] Teachers with the help
of chiefs took the

initiative to discuss with
the parents of the child
who got pregnant, to

allow her to go back to
school after giving birth

[S] Some teachers
give girls with

disabilities extra
lessons to make sure

that they are not
behind in some topics

in class.

 [S, PTA, T]  Teachers do
not discriminate against
those with disabilities

when facilitating school
and club activities and

encourage them.

[S] Coming of
GEMPE, raising
awareness of
contraceptive

measures while at
school. 

[S] GEMPE raising
awareness about

girls being allowed
back to school

after pregnancy.
[S, PTA, T] Teachers
provide counselling
to students during
the club sessions

(and partner with MG
for this)

[S] Teachers provide
exercise books for keeping
records of the sessions and

also provide chalk for
facilitating sessions as some
members of the club do not

see properly and need
notes on the black board

[S] Teachers motivate
girls to join the clubs

by telling about
opportunities to

participate during
exchange sessions
with other schools

 [S] Teachers give
hardworking and
dedicated youth
positions is in the

club.

[S] Teachers tell
us to how to

conduct
sessions, how to

confidently
speak up.

[S, MG] Teachers
organize learning visits

for the girls. For
example they went to

Matenje and they were
taught how to prevent

teenage pregnancies as
girls.

[S] Teachers also
provide a variety
of skills such as
making of pads

[S] Teachers
give extra

lessons to help
students to
catch up.

[YC] Teachers
ensure that girls

and boys
participate equally

in learning
groupings

[S] Teachers
ensure that girls
and boys should
dress as school

children.

[S] Teachers in
our area have

children who are
hard working in

school

[S, MG, P, PTA, T] Teachers
tell children to avoid teenage
pregnancies and marriages
while in school so that they

are able to get an
education/bright future. They
tell children to avoid sex and

if not, use condoms.

[S, MG, P, T] Teachers
encourage girls to work
hard in education, in all

subjects. Choosing
subjects comes in Form

4, (P: for them to  be
independent)

[S] Before the project,
one Maths teacher

proposed to a girl in
standard 8 and was
summoned by the

authorities for action. 

[S] No children
with disabilities

joined, even
though YC was
stated to be for

them.

 [S] Teachers
write on the
board to support
those who
cannot hear.

[MG, PTA] Teachers
invite others from
the village or from
outside to motivate

the girls. 

[MG, T] The
teachers

sometimes let
MGs to talk

about SRHR to
the girls.

[S] Teachers
sometimes visit
the parents to

encourage them
to support girls

schools.[MG, P, T] The presence of
young female teachers is a

role model, dressing
properly, not engaging in

sex, not yet marrying, having
good hygiene and health.
(T:Also teachers that are
married and still able to
teach is a role model. )

[MG, P, PTA, T] Teachers
try to help to make the

school environment safe
for them such as making
disability slopes for easy
movements and telling
children not to laugh at

them.[MG, P, PTA] Teachers
sometimes try to find a

person to help the
learners come to

school. (PTA: even hire
a bicycle to take them

back and forth) 

[MG] Most girls never
used to like school,
"you know how we

are close to the lake
and it is really hard to
convince children to

go to school."

[MG] Girls used to find
different excuses for

skipping school such as
menstruation, sickness

and lack of school
materials where they

would end up going out
with boys in search for

money,

[P, PTA] Teachers
remind students on

club meeting days and
encourage them to

meet frequently, and
remind them of tasks

from CYECE.

[P] Male teachers
counsel boys to

work hard in school
and be able to pay

back to their
parents. 

[P] Male teachers
counsel boys not to
engage in sexual
relationships leading
to impregnating girls.

[P, PTA] Teachers
encourage girls to

use contraceptives.
They also teach about

child spacing when
they get married. 

[P] When girls fall
pregnant, the

parents take care of
their babies and

allow the girls to go
back to school

[PTA, T] Teachers
sometimes conduct

one on one
meetings with girls

to counsel them

[PTA] Some
teachers provide for
parents who cannot
pay school fees and
food for needy girls

in school

[PTA] Being a community
close to the lake, there are

a lot of businessmen.
Many girls are carried

away with these men by
sleeping with them to get

money.

[S] Parents prefer
boys to be

educated rather
than girls

Teachers advise
against parents
discriminating
against girls in

education.

� � �  [PTA] CYECE
helped us with

paint which was
used to paint that
new class block. 

 [PTA] GEMPE
taught girls from
the school on how
to make reusable
sanitary pads 

 [PTA] CYECE
conducted
trainings on
SRHR for girls

[T] Girls lead
most of the
activities.

[T] Teachers help with
activities when there is a

gap or additional skills are
needed. Teacher supervise

the sessions. Common
topics are child marriages
and teen pregnancies, so
teachers take the lead for

these discussions. 
[T] Teachers

sometimes facilitate
meetings between

parents and children
related to issues
involving parents.

[S]  1 learner with
who has a problem
with sitting and 2
other with audio

impairments go to
school. 

� � �  [T] now, girls
have confidence in
class, they are able
to ask and answer

questions.

[T] Boys used to
boo girls when
they spoke, so
girls remained
quiet in class.

� � �  [T] Teachers
provide extra

curriculum lessons
where girls ask

teachers for
netballs and

uniforms as well.

[T] Girls never
used to ask for
things, such as

sporting
equipment. 

[T] Teachers
established the girls

club which meets
twice a week in the

afternoon after
classes

[T]  At times parents and
SMC are called (by the
teacher) for a meeting

together with their
children to discuss

school development
related issues

[T] PTA members do
not attend girls’ club
activities and are not
aware of what type of

approaches that
teachers are using in
facilitating girls club

activities 

[YC] teachers
follow up on
girls who are

missing classes

[T] Teachers linked
children with
disability with

organizations that
can support them
with their needs

[L, T, YC, VDC]  YCs
conduct sensitization

meetings with relevant
stakeholders on girls’

education, using drama
and songs. School

gatherings are sports
events are used.

[L, YC, VDC] YCs
mobilise and
conduct meetings
with relevant
stakeholders such
as chiefs, using
drama and songs

[L, T] Chiefs
take action on
messages
from YC.

[L] "We" are now
involving the girls in

decision making
forums, for instance
the chairperson of
forest committee in

my area is a girl.

[L]YCs sensitize
people on SRHR

and teenage
pregnancies
prevention

[L, T, YC, VDC]  YCs target
Group Village Headmen
(VDC: because no police
nearby). They arranged 3
meetings last year, and one
this year. (T: ...and parents,
YC:...CPC, VDC, MG, and
youth themselves, VDC: and
MGs) 

[L, T],  What the YCs
advocated for, they
were given: a place
to establish a forest,
girls returning to
school, 

 [L] YCs conduct
door to door visits

to ensure that
children with
disabilities

participate in YCs.

[T] no cases of
girls who are
dropping out of
school and
pregnancies in
this community.

[T, YC, VDC]
Returned student is

active in YC  (YC: and
continues to work

hard in school.) (VDC:
one dropped out)

[T] Youth clubs
collaborate with

MOMs (an
orphan care

centre)

[T] YCs give
children with
disabilities a 
role to play in

drama.

[YC] CPC and YC consult
each other. and conduct joint

activities. CPCs always
include YCs, as they need

the capacity to handle youth
issues, for example in

convincing a girl to withdraw
from marriage and go to

school. 

[YC] YCs
conduct

activities in
meetings and
door to door.

[YC] write
letters to

CPC
committees

 [YC] 2 April 2020, a
boy from the YC
reported to the club
committee about a
girl who got
pregnant and
married

 [YC, VDC] YC
together with CPC
denounced the
marriage. (YC also
involved VDC and
MG) (The one in
Mpilingizo?)

[YC] The
marriage ended
on the same day,
and parents
agreed with it!

[YC]  "As you know youth
clubs do not have much

power and are
oppressed. So when we
involve other structures

such as the CPC we gain
some power to reach out

to people easily." 

[T] YCs have a time table
for all to take a role in all
club activities, including
people with disabilities if
they can manage (YCs

follow what other
structures do)

[YC] YCs involve other
structures, because
they have the power

and in our interaction,
they are reminded of

their roles towards girls
education 

[YC] YCs ask CYECE to
sometimes attend to

some our activities so
that other youths

should be motivated
to join as they think
we only do it for fun [YC] Most chiefs

and other leaders
deny to participate
in our activities as

they want
allowances

[YC] YCs provide
soap to girls so that
they can wash their
clothes and go to

school

 [VDC] In 2018,
youth managed to

end a certain
marriage for a girl

under age 18.

[ADC] GEMPE
project allowed
girls who are
already in
marriage back to
school.

[VDC] MG and
CPC denounce
marriages and
allow girls to go
back to school. 

[VDC] Some parents
in 2018 wanted to
denounce the
marriage of their
daughter, but the
daughter refused.

[VDC] The VDC gives
deadlines for chiefs to
end child marriages and
follows up on this task.
The VDC works with
youth, MG, CPC, and
finally to chief.

[VDC] Year 2019 a girl
from another village
was forced not to go
to school and fetch

water for a bar
brewery. 

[VDC] As a
committee we
managed to

contribute some
money to send the

girl back to her
home village 

[ADC] YCs ask the
chiefs to called for
community meetings
where youths share
whatever topic they
want to discuss
including the issues of
SRHR 

[VDC] VDC
members go to talk

to chiefs directly
and if it fails we do
go to the GVH, and
to T/A if necessary.

 [YC, VDC] Parents said “I am
the owner of my child and
no one can just come and
end my child’s marriage or
are you going to help me
with basic needs for this

child when she is no longer
in marriage “ 

So youths took this
issue to our chiefs
and GVH and the
woman ended up

apologizing for
such an act.

[VDC] VDCs mobilise
participation of girl's and
those with disabilities
participation in youth
clubs through meetings
and door to door visits.

[VDC]Teens
avoiding
pregnancies,
going back to
school (even if
married/with child)

[VDC] VDC wants means
for transport to remote
locations (where they

believe there are more
child marriages). Currently
they often use their own
personal funds for this.

....encouraging, sensitising 
....following up

....school environment

.... return after pregnancy

.... resources for those returning .... roles and decisions

.... development activities

Initial state

[YC] Mother
groups teach
girls how to

dress properly.

Formulation of bylaws

[YC]
Coming of

GEMPE

[YC, L] Youth clubs (L:
the girls in YCs) doing

awareness campaign to
teach people the

benefits of including
girls in different

community activities.

....measures to support compliance

....new practices/compliance around ending child marrriage

....how change happens

... YC action

....teaching, counselling on SRHR

Background
Close to Nyambalo / Domirabay,
close to lake sure - Maize
farming and fishing, and
livestock.

 Most people are Christian,
speak Chichewa.

More developed than the other
areas - e.g. Solar power, metal
sheet roofs.

can the by-laws speak
to this issue? Raise
awareness, especially
with parents. Seen as
route out of poverty.

Intesify by-laws. And
strengthen cooperation
between actors, so that
men can find a loop hole
with th rules. Most of these
men have relationships
here.

GVH Mpilingidzo – Nakaledza

[CS] Created bylaws:
forbidding child marriages,
forbidding children roaming

at night, forbidding child
births at home, giving
access to birth control,

encouraging youth
participation, encouraging

birth spacing
[CS] CS

created a task
force to
enforce
bylaws.

[CS] Girls and
boys stopped
moving about

the village until
2 a.m.

[CS] Youth clubs
reported cases of

community by-laws
violations to the

chiefs who then work
together to follow up

on cases. 

[CS] more
girls are
going to
school

[CS]
mothers

delivering at
home.

[CS] fewer
teens getting

pregnant,
spreading

STIs.

[CS] 11 chiefs
called meetings to

select
representatives
for committee,
girls included

[CS] Different
committees,

including the VDC
worked together to

ensure
implementation of
community by-laws

[CS] CS conducted
monitoring visit
following up on

violations and held
meetings to ensure
that people follow

bylaws.

[CS, YC] Youth
clubs used drama

and other
activities to

communicate
about by-laws.

[CS, T] In the past:
lots of girls used

to drop out of
school and more
child marriages.

[CS] Community
structures conducted
awareness campaigns
to encourage youth to
participate and youth

are selected into
committees.

[CS] The school
committee and the

mother group
collaborated to

construct a
teacher’s house.

[CS] CS meeting
with chief to

took active role
in ending child

abuse.

[CS] CS structures visit
homes to follow up

one child abuse, such
as children missing

school to help parents
one the farms.

[CS] Mother
groups used

chiefs to invite
parents to

discussions on
child abuses.

[CS] VDC verified
age when they
heard of child

marriage cases and
if young, they

reported to the
chief 

[CS] CS
counselled
the youth to

wait with
marriage.

[CS] CS raised
awareness of

punishments for
child abuse
offences.

[CS] Police
forums chased
girls walking

around at night to
protect them

from rape.

[CS] CS
ended 2 child
marriages in

2020

[CS] CS conducted
meetings with

students, chiefs and
parents to identify
school needs and

mobilised parents to
contribute resources

for the needs.

[CS] CS mobilized
parents to contribute

resources for the
needs, such as
constructing a

classroom block and 2
teacher’s houses.

[CS, YC] Mother
groups counselled
girls on how to take
care of themselves
when menstruating

and other issues
affecting education.

[P, T] Parents
encourage

children to go to
school and

work hard in
education.

[P, PTA] Parents are
opening up to talk with

girls on issues of
SRHR, telling them to
go to school and not
engage with  sexual

behaviours. 

 [P, GC, PTA, MG]
Parents provide girls

with learning
materials such as
notebooks, ball
pens, soap, and

uniform

[P] Parents advise
girls on issues of

teenage
pregnancies and

menstrual
hygiene. 

[P] Parents
sometimes meet
and share stories
or successes of

their children

[P] Parents get
inspired and
support the
education of

their children 

[P] Some girls
have joined youth

clubs and they
decide this mostly

on their own.

[PTA] parents are
not allowing early
marriages more

especially for girls
who are 18years

and below.

[PTA]  Parents
attended

community
meetings that

chiefs organised to
prevent child

marriages.

[PTA] Parents are
organising sporting

activities to keep
girls busy and not

engaging in immoral
behaviour.

[PTA] Cash
transfer

initiatives
provide funds
for education.

[PTA, GC, MG] Parents
do farming, casual
labour, piece work,

raring animals such as
goats and chickens

[PTA, YC]  Mother
groups support

parents in informing
children about

appropriate dress to
avoid attracting

men.

[PTA] This school
have not registered

any child
pregnancies since
the project started

in this area.

[PTA] Parents together
with PTA and mother

groups organize
counselling sessions
with in school girls

every 4 months.

[PTA] Poor
class

performance.

[PTA] Parents
allowed girls to
participate in

youth club
activities     

[PTA] Since the
project started
we have not

registered any
girl dropping out

of school.

[GC] Parents organise
meetings sharing about
how to support girls to

work hard in school. They
teach each other to raise

animals aside piece works
and jobs as a source for

supporting girls
education. 

[GC] Parents work
together with youth
and chiefs in ending
child marriages by

reporting child
marriage cases to

relevant authorities.

[GC]  Parents
stopped using

children for labour
(herding cattle),

finding  someone
older to do the work.

(NEW)

[GC] Parents
used children

for child
labour.

[GC] GEMPE
informing of
dangers of

child labour.

[T] Chiefs around
Domirabay ended child
marriages.  Parents just

accept the decisions
made by the chiefs, they

are doing nothing
actively on the ground to

support the chiefs.

[T] Parents
constructed

toilet blocks for
girls at

Domirabay
primary school

[T] When the roof of
the block flew off,
parents mobilised
money from every
house around the

school to renovate the
block.

[T] teachers observed
that some girls missed
classes during monthly

periods, so teachers
organised a meeting

with chiefs and parent
to discuss the issue

[T] Parents are now
allowing their girls to
join Youth Clubs so

that they can
discuss issues

difficult to discuss
with their parents.

[T] Mother Group
counsels the girls
on family planning
methods and the

importance of
education.

[T] Mother
groups

encourage
parents to send

their girls to
school.

[T] GEMPE
motivated parents

to start guiding
girls on SRHR and

encourage
education.

[T] Girls
changing from
involvement in
Youth clubs has
inspired parents.

[T] Parents of girls with
disabilities allow their girls

to participate in Youth
clubs. One parent of a girl
with disability escorts her

child to youth club
meetings and waits till the
club finishes the meeting.

[MG] Mother groups
worked together with

parents and chiefs when
they heard that a girl

wanted to get married.
They also sought input

from teachers.

[MG] Teachers
informed where
MG could get

help.

[MG] MGs, parents, and
chiefs worked together to

conduct meetings on girls's
education/SRHR, informing
of the risks of uninformed
girls becoming abused,

impregnated and putting
their lives at risk.

[MG] Parents work
together with other

groups to make sure
that children with

disabilities are
participating and

benefiting.

[MG] GEMPE
supported

with uniforms

SRHR

By Law Creation
By Law awareness and
implementation

Child Abuse

Child Marriage

Disabilities

Preventing sexual abuse/unwanted pregnancies

Parents supporting education

Support to girls
in school

YC ACtion

Parents
supporting YC

Participation

YCs Encourage girl
to access family

planning methods so
that they should

continue with their
education. [YC]

 [YC] YC provided
support to 3 girls
last year (exercise
books and school

uniforms)

[YC] Some of these girls
are orphans so when

they come to the youth
club and ask for our

support we contribute
as a club and support

the girl.

School building

[YC] Their performance
in class has also

improved. Some of
these girls are

members of the youth
club and others are

not.

[YC] MGs urge the
girls that they

should support
each other when

one has had a
menstrual at

school.  

[YC] CPC Child protection
committee members also
protect girls from various
abuses.  When a girl has
been abused, they make
sure that the perpetrators

are taken to law

[YC] YC conduct
meetings together with

CPC members to
discuss how to promote

girls’ education and
ending and following on

child marriages.

visit mother group at
the school and learn
from them on what

type of support they
have given to girls.

[YC] YC Performs
drama and cite
on the issues of
girls’ education

[YC] engage health
service providers to
educate people on

issue of family
planning in the

public

[YC] take advantage of
church service and

raise awareness to the
people on the issues

of girls’ education and
participation.

[YC] Reach out
to faith leaders

and dev
committee
members

YC engaged local
leaders in April 2020.

advocating for effective
implementation of

guidelines of sending
children to school / 

disability inclusion/  [YC]

Child Labour

since the meeting
(left) YCs  have

observed that a lot of
girls are accessing

family planning
methods. [YC]

since meetings ...
Children who were
employed as herd
boys have been

repatriated to their
homes [YC]

girls are
participating in

community
development
activities. [YC]

YC discussing with
leaders on not

allowing women to
give birth in their

homes. [YC]

in the past there was
low progress on

development activities
in this community. This

was contributed by high
cases of teenage
pregnancies. [YC]

Outcome Chain (from YC)... in the past there
was low progress on development activities
in this community. This was contributed by
high cases of teenage pregnancies.  As a
youth club, we invited chiefs and discuss
with them on the effects that are coming
because of the teenage pregnancies. They
understood and conduct awareness meeting
with people from their villages. During the
meetings, they agree to allow girls accessing
family planning methods and this has helped
in reducing the teenage pregnancies. 

In the past girls we were afraid of using
family planning methods but we were at risk
of being impregnated. After being trained,
we saw it very important to use family
planning methods and we also trained our
friends to do the same. Now as girl we are
aware that family planning methods does not
infertility as it used to be before.  

we have laws and
guidelines that

encourage
involvement of girls

and people with
disability in youth

activities. [YC]

During youth meeting
and any other activity

every person is
encouraged to express

his/her thoughts and
given spaces to
participate.  [YC]

YC invite chiefs and ask
them to mainstream

information of promoting
disability inclusion during
community development

meetings. [YC]

 those who
cannot walk we

visit them in their
homes and

cherish with them
[YC]

YC organize sporting activities;
football and netball match which
are patronized by more people and
during the matches we also raise
awareness on promoting girls’
education, participation and SRHR.
[yc]

YC write
posters and
put them in

strategic
places [YC]

write letters for
informing
leaders on

some issues
[YC]

these approaches
have also
increased

membership of our
youth club. [YC]

door to door visits
and the sporting
activities have

motivated more youth
to become members
of the youth club. [YC]

we engage CYECE to
help us and they do.

For example, we had a
problem on I.E.C

materials and CYECE
assisted us with T-

shirts. [YC]

other challenges are
reported to our

matron and patron
and together we
discuss and find

solutions [YC]

girls and women
are no longer
giving birth at
home but in

hospitals [YC]

Pregnancy

more girls are
accessing family

planning
methods [YC]

counselling session
that have been
conducted have
motivated more

girls to go back to
school [YC]

Background
Close to Nyambalo - rice farming and fishing.
many also have livestock.

 Most people are muslim and Yao.

A lot of small scale business around the area -
small shops etc.

Also difficult in rainy season.

CLose to Mara Mango farm - initiative to grow
high yielding mangoes - during Mango season
they sell the Mangoes to the company.

Future ... need to strengthen
coordination between actors

- they have seen positive
results of collaboration,

which needs to be further
strengthened. Will

cooperation continue if
GEMPE leaves?

Domirabay

Marriage
- Young girls (esp. under 18) are not allowed to get
married until they finish school. If they do, parents are
charged with child abuse and have to pay. 
- No girl should be forced to marry.
- a girl who is below 21 years should not drop out of
school and get  married
Pregnancy
- If a girl gets pregnant, her parents pay a fine to the
chief but the girl is  still required to go to school after
 giving birth. 
- Encourage pregnant girls to deliver at the hospitals.
Otherwise there are fines paid to the chief.
SRHR
- Girls should go to the relevant places to access
SRHR services / Girls have right to go for SRHR
services such as contraceptives
- Young people must encourage each other to go for
contraceptives
- Girls are not allowed to engage in sexual
behaviours.
Education
- girls should work hard in education so that they are
able to accomplish their dreams and ambitions.
- Girls who dropped out of school due to teenage
pregnancy they can go back to school and acquire
education.
Participation
-There should be equal opportunities for participation
between genders
- Development activities should be available for
everyone.
- have capacity to participate in community work as
there are things that require youth to participate in
the community.
- Encourages girl participation in some community
structures and in community development activities
Child Rights
- Children should not be abused.
- have the same rights as boys such as the right to be
school and acquire education

  (CS:ADC, CS:mother group, CS:CPC, L, YC)  ADC takes law
offenders to the chief
to pay fines (chickens
or goats). If it’s out of
control, the issue is
taken to the group

village head. (CS:ADC),

Source key:
[P] - Parents 
[CS] - Community Structures
[L] - Local leaders
[GC] - Girl's club
[MG] - Mother Group
[ADC] - Area Development
Committee
[CPC] - Child Protection
Committee
[PTA] - Parent Teacher
Association
[T] - Teachers
[HT] - Head Teacher
[YC] - youth clubs
[HSP] - Health ???

The local leaders from John and
surrounding villages, especially chiefs,
formulated the laws on their own but

explained to other stakeholders such as
pastors, sheiks and other community

structures (80 people) about the bylaws
for them to add more on what they

thought is necessary to ensure
enforcement and avoid

misunderstanding. Chiefs always make
sure that the community is supporting
the formulation of bylaws.(CS:ADC, CS:

MG, CS:CPC, L) 

The ADC used to admire
what other communities
said about their bylaws. 
After the trainings, they
(chiefs/ADC) thought it
was wise for them to

formulate the
bylaws.(ADC) 

Trainings
about
bylaws
(ADC)

Leaders discussed
with other CSs when
they met challenges
regarding youth that
YC cannot handle.

(CS:ADC)

Chiefs conducted meetings
with community members to
ask them for resources for

education (because they don't
like girls to have excuses for
staying at home).(CS:ADC,

CS:Mother group, CS: CPC, L)

People in the
community sometimes
give resources (earned

through farming) to girls,
especially school

supplies and uniforms.
(CS:ADC)

Chiefs made sure that
parents with pregnant

girls are sent to the
hospitals when their

due time of giving birth
is near.(CS:ADC)

Chiefs ensured that girls
are involved in various

community/development
activities such as carrying

sand and water for
construction.(CS:ADC,
CS:Mother group, CS:

CPC)

Chiefs and structures
make sure that the

bylaws are followed,
with chiefs taking the

lead.(CS:ADC, CS:
Mother Group, CS:

CPC, L)

Chiefs and ADC
conducted meetings with

community members
about the importance of

supporting girl’s
education, SRHR and
participation.(CS:ADC,

YC)

Chiefs encourages
people to report on

any girl being denied
school or participation

in
community.(CS:ADC) 

 If anyone tries to stop
a girl from

participating, he/she is
supposed to pay a
fine for denying the

girl's freedom.
(CS:ADC)

Chiefs met with the parents of the
children married and told them

that the children are not supposed
to get married because they are
young. They tell them that if they
do not allow the denouncing of

the marriage they will face the law
and it now depends on the

parents to do something about it.
(CS:ADC, L, YC) 

Chiefs encourage and provide
guidance and counselling to
the girls withdrawn from child

marriages. They advise them to
go back to school and stay at

their parents’ house just to
make sure that the girls are
educated in the community. 

(CS:ADC) 

When faced with various
challenges, chiefs involve

other community structures
and otherwise takes the

issues to the next
level/authority such as the
group village head and if

worse it reaches up to the
T/A.  (CS:ADC) 

Chiefs asked the ADC
structures and other

committees to include those
marginalised, allowing them

to take part in community
development initiatives and
play a role in promotion of

education.  (CS:ADC,
CS:Mother group, CS: CPC) 

Apart from VDC, ADC
meetings, chiefs use

funerals and messages
to encourage inclusion.
They also talk with faith
leaders. (CS:ADC, CS:

MG, CS;CPC, L) 

The chiefs ask other
structures to come up with
other ways to promote girls

education, SRHR and
participation. In so doing,

youth club members
conducted role plays and

drama.  (CS:ADC, CS:
Mother Group, CS;CPC)) 

 Faith leaders are encouraging
people in their congregations

to be part and parcel of
change in their community.

They encourage everyone to
go to school.. They also

provide support from  offerings
they get at their

congregations.  (CS:ADC, L) 

The chiefs
encourage girls to

join youth clubs
(CS:Mother group,

CS: CPC, YC - inc. all
youth encouraged)

The girls are now
involved in more

community
structures than

before (CS: Mother
Group, CS;CPC, L)

The chiefs and religious
leaders encourage girls

taking on roles to
represent other girls in
the community. (CS:MG,

CS: CPC, YC)

Girls participate in
development activities in

the community, for
example constructing

blocks, bringing sand for
and drawing water from
wells or boreholes. (CS:
Mother Groups, CS:CPC)

At first, some parents
misunderstood the
bylaws and insulted

the chiefs. (CS:Mother
groups, CS:CPC, L)

Chiefs were not
shaken and stood
firm in regards to

the bylaws.
(CS:Mother groups,

CS:CPC)

Chiefs mobilize
funds to support
transportation of

pregnant women to
access health care.
(CS:Mother groups,

CS:CPC)

Teachers reported
to the chiefs of the

lack of the chalk
(MS:Mother groups,

CS:CPC)

Chiefs mobilised
funds to pay for

chalk. (MS:Mother
groups, CS:CPC, L)

Chiefs make use of
youth clubs to

compose songs or
poems that involve
both girls and boys.
(CS: MG, CS:CPC)

Counsellors and
religious leaders
counsel young

people, girls and
women (CS:MG,

CS:CPC,
L:Religious, L)

B4 GEMPE: "We didn't
realise that a girl who
gets pregnant has the

right to go back to
school after delivery."

(MG, CPC)

B4 GEMPE: The
chiefs were not

aware of the
community bylaws,
they were aware of

T/A Bylaws only.

GEMPE
helped chiefs
to formulate

bylaws

Both girls and boys
participate

meaningfully
(because of

GEMPE) (CS: MG,
CS: CPC)

GEMPE established
youth clubs, shaping
boys and girls. Youth
clubs learned a lot of

things. (CS:MG,
CS:CPC)

Youth clubs
learned a lot

of things.
(CS:MG,
CS:CPC)

Because of GEMPE:
"We have fully

understood the
effects of teenage

pregnancy." (CS:MG,
CS:CPC)

Leaders make sure
that everyone takes

parts in meetings, also
allowing women to

lead and to preach. (L)

Leaders involved girls in
different structures such
as the secratary in forest

committee and as
chairperson in the VDC.
(L, YC added young man
as  chair in forest com.)

Leaders select
girls to sensitise

other girls on
bylaws about
sexuality. (L)

Parents used
to force girls

into marriage.
(L, YC)

Religious leaders took
part in the formulation of
the bylaws, so they also

implement them and
don't marry children

under age 18.
(L:Religous leader)

Religious leaders
established

committees to be
responsible for

implementation of
bylaws. (L:religious)

In GVH Nyambalo all
17 villages are

implementing the
bylaws. Chiefs and
CSs such as VDCs,

and Youth clubs
follow up. (L)

In the past,
children focused

on traditional
practices instead
of education. (L)

GVH Nyambalo area,
being a business area,
attracted visitors who
engaged sexually with
girls. (This motivated us
to formulate bylaws) (L)

The T/A formulated
the bylaws on

education so this
was an example for

us to follow.

Leaders
consulted
magistrate
courts (L)

WORLEC helped
chiefsto mobilise
and sensitise the

people on the
bylaws. (L)

Sometimes for
those offending

laws we refer them
to the police if the
case is beyond our

capacity. (L, YC)

Constructed
teachers' houses
and a classroom
block with help

from the
government. (L, YC)

A church
welfare

committee
helps the

marginalised. (L)

Community structures
do not support

marginalised groups
(even through chiefs

have approached
them) (L)

Children
worked. (L)

Chiefs use role
models from the

community to
inspire, such as a
Salima councillor

and an MP.  (L)

 Chiefs adopted
decentralisation

policies  (L)

YCs
encouraging

and counselling
girls. (CS:ADC) 

A girl in our village
returned to school

after
encouragement

from  YC and other
CS. (CS:ADC)VDCs help

youth clubs
(CS:ADC)

YCs conducts meetings with the
other committees to formulate

ways to teach about girl’s rights
and participation. Then they

reach out to the people and tell
them about what they discussed
with the other structures. They

also involve the chiefs. 
(CS:ADC) 

The YC asks the
ADC to help them

in denouncing child
marriages. 
(CS:ADC)

The YC want all the CS
to work together, but

mainly they contact the
ADC because the ADC
always helps! (CS:ADC)

One child with
disability is

involved in the
youth club.
(CS:ADC)

YCs raise
awareness, easily
attracting people,

using dramas,
songs and poems

(CS:ADC, YC)

YCs tell chiefs to
promote

awareness at
funerals and

weddings (CS:
ADC)

YCs mobilise
people to get

involved in CSs.
(CS:ADC)

Initial situation

Created Bylaws

consultation

By-law implementation

Supporting pregnant
women

Child Marriage cases

Girls (and youth)(participation

Resource mobilisation
for education

YC action
YC start

Inclusion/marginalised

Cooperation

YC support

Reflections:
- strong interconnected story - all 6 conditions!
-Biased by CS and L perspective
- already done work on ed by-laws - what happened
here?

Abolishing
harmful
cultural

practices. (YC)

linking youth to NGOs
so that we can come

together and be
discussing very crucial

issues - SRHR, child
marriages [yc]

Those who
perpetrate child
marriages are
penalized by

relevant authorities
like chiefs. [YC]

declaration that no child
should go to the lake during

school time. Whenever, a
child is caught both the

parents and the chief in that
area are penalized. -  have
made it possible such that
they are going to school in

large numbers.
[YC]

invite health workers
who then talk to us on
SRHR issues such as
teenage pregnancy
and contraceptives

[YC]

contraceptives
have helped

most of our girls
here to work

hard in school
[YC]

When young people are
not taking part in

community activities,
chiefs invite their

parents and discuss with
them and in the end

they are convinced to
participate. [YC]

If child is caught not
attending school for
no apparent reason,

his or her parents are
penalized e.g. with a

goat or chicken to the
TA

bylaws prevent cases of
unintended pregnancies

and child marriages.
Due to this cases of

such pregnancies have
reduced. [YC]

More boys and
girls are going to

school as a
result of the by-

laws. [YC}

Most girls who
dropped out of school

due to teenage
pregnancies have

returned to school as a
result of such by-laws

[YC]

School attendence

leaders follow up
in the communities
to see if learners

are going to
school [YC]

Faith leaders screen the
ages of those who are to be

officiated into marriage. If
they find out that the two or
one of them is young, the

marriage officiation doesn’t
progress [YC]

take initiative in
dissolving child
marriages [YC]

youth in collaboration
with other groups they
monitor such cases in
the area and if we find

them we as well
address such cases.

[YC]

youth provide
counselling to the
married girls and
convince them to

withdraw from
marriage and go back

to school.

Most parents in
this area were
forcing their

children to go into
early child

marriage. [YC]

NGOs which
enlightened us on the
need to have bylaws
so that we can help

children to go far with
education. [YC]

component of
SRHR which
attracted our

leaders to
embrace them in

this area [ YC]

Chiefs mobilise funds
which is used to

support education in
this area. - soap for

girls, bricks and sand,
books [ YC]

Communities
also mobilise
themselves to
do fundraising
activities [YC]

allocate us
place for us the

youth to
implement our
activities [YC]

SRHR

encourage the
young people

to access SRHR
services [YC]

conduct role modelling
sessions to inspire girls

and other young
people into working
hard into education

[YC]

Chiefs reject to
commission

marriages that
are not in line

with the laws of
Malawi. [YC]

All chiefs come
together to see
how best they

can resolve the
problems. [YC]

Chiefs link the MMC to the
NGOs. The identify kids

who are needy in the area
and start supporting them.

For example seven learners
were supported through
chiefs by linking them to

NGOs [YC]

NGOS support
MMC learners

with bikes
especially those
with disability.

invite members of the
media such as those
from radio stations to
hold an interview with

them on matters of
education, SRHR and

young people’s
participation. [YC]

Background - located on the lake shore - a lot of
households depend on fishing and rice farming.
During the rainy season it is difficult to travel both for
communnities and for CYECE - flash floods.

Whenever you invite people from this community, they
come in large numbers! Participation numbers are
ussually higher than expected. 

Most of the people are muslim. They are of the Yao
tribe, they have their own language, which they use.
We talk with them in Chichewa (LWC)

CLose to Mara Mango farm - initiative to grow high
yielding mangoes - during Mango season they sell the
Mangoes to the company.

saw gaps in the by-
laws and how they
were created - e.g.

who was involved, and
review process - which

cause challenges
implentation

In the past
there was not
clarity about

whose role this
was.

Idea for future... Need
to empower them

economically - skills,
and linkages to
employers and

financial institutions

Nyambalo (John School)

Local
Leaders

Community
structures

Youth,
children

Youth
Clubs

Parents/other
community
members

GEMPE

Context
info.

DIstrict/other 
Stakeholders

Teachers

Actor key

Source key:
[P] - Parents 
[CS] - Community Structures
[L] - Local leaders
[GC] - Girl's club
[MG] - Mother Group
[ADC] - Area Development Committee
[CPC] - Child Protection Committee
[PTA] - Parent Teacher Association
[T] - Teachers
[HT] - Head Teacher
[S] - Students

Local
Leaders

Community
structures

Youth,
children

Youth
Clubs

Parents/other
community
members

GEMPE

Context
info.

DIstrict/other 
Stakeholders

Teachers

Actor key NB:  This reflects
communities that
have community
by-laws on girls

education,
participation and

SRHR

[T] Boys that were trained
as champions of girls rights
-  counsel  girls whenever

they see or hear that a
certain girl is behaving

badly in the area to
encourage and  guide her.

[T] Boys that were trained
as champions of girls

rights are encouraging
girls not to give up hope
and they should not also

drop out of school
because of fear for

COVID-19.

Boys as champions
[T] most girls after

being counselled  by
boys change their
behaviour, so this

made some  boys that
were not trained to

start helping

[T] some boys that
were not trained as
champions of girls’

rights are also
helping in promoting

girls’ rights

[T]Some girls that are open
to their parents approach
them to ask guidance and
counselling on SRHR (e.g.

menstruation, family
planning) issues - others

approach female teachers
for some information and

guidance.

SRHR
[T] Sometimes chiefs

mobilise girls in
Kasache community

to guide and
counsel them on

issues concerning
SRHR.

[T] Due to lack of
health centre in the
area, girls ask their

parents or teachers to
ask for guidance and

counselling
information on SRHR.

[T] In 2018, 4 teen mothers returned
back to school. Since the behaviour of
girls who are in school seem to be
different from those that are out of
school, therefore, most teen mothers
admire the behaviour and dressing of
those girls that are in school to the
extent of some young mothers make
decision of going back to school. Most
of them return to school in standards
6, 7 and 8

School attendence

Participation

[T] Youths are given to
be group leaders

when they are working
or doing development
activities in community.

Note: only perspectives about youth

[T] In other areas, youths
participate actively in community
activities so youths from Kasache
admire what their friends do and
they decided to start taking part in
development activities that happen
in their area.

[T, YC] Youths
requested
community

structures and chiefs
to include them in

planning / dev
activities

Abuse

[T] school girls are
taught by teacher’s
different types of
abuses and how

they can overcome
them,

[T] Girls report their cases
of abuse to parents but if
the parents are the ones
doing abuses to them,
they go and report to
chiefs or sometimes to
teachers.

[T] Abuses that girls
face in schools;

some girls report to
the headteacher or

parents to help
them.

[P] we have seen boys
really working as

champions for girls. They
do invite for community

meetings where they
advise us not to send our

girls to marriage while
they are young.

[P] Whatever the
boys were

trained they are
able to share
with parents’.

[P] girls are
not getting
married at a

younger
stage

Marriage

[P] seen boys talking
about child labour,
last time the youth

invited us for
meeting here at

school.

[p] Boys advise us
that teen mothers
must always go
back to school

after giving birth.

[P] conducted
different dramas.

During such dramas
they taught us about

effects of early
pregnancies and child

marriages.

[p] not seen
anyone who is
not youth club
member doing
such activities.

[P] youth clubs
are no longer
meeting due
to COVID 19.[P] YCs invite

meetings maybe
twice a month and

the meetings mostly
are done here at

school.

YC Action

[P, YC - link to boy
champions] Nowadays the
cases of early pregnancies
are at minimal comparing
with the way it was in the

past this is so because
youths are participating in

Youth clubs.

Pregnancy

[P] some girls die due
to complications they

encounter when
giving birth while they

are young hence
motivated the youths.

[P] Youths are now
realizing that a better
future will need those who
are educated, therefore
they want to motivate
others to also work hard in
school to create a better
future.

[P] girls do go
for HIV test at
health service

providers.

[P, YC] In our community we don’t
have our own service provider. The
Health Service Provider only visit
us once a month at Nungu trading
center). The health service provider
that we have only come here for
Antenatal care services(ANC).

[P] boys go to
health centre

services to get
contraceptives

methods

[P] as parents we
strictly advise our
youths to abstain

from sex to prevent
themselves from

HIV AIDS.

[P] girls are returning
back to school. We have
seen average of 4 girls
who dropped out from

school returning back to
school after giving birth

since 2018

[P] older girls are able to
make their own decisions to
go back to school whenever

they give birth. hey have
already gone far with their

studies hence get couraged
to go back and finish the

remaining classed.

[P] youths are really
participating. We have

youths in different
committees. We want
them to learn from us.

[P] Youth are able to
participate in
development

activities like tree
planting, and
clearing our

community roads

[P] parents give
the youths some
decision role like

chairman and
secretary.

[P, YC]
committees that

have youths;
PTA, SMC and
even GEMPE

[P] youths are able to train
and each other to

participate and speak on
different issues like

encouraging each other to
participate in meetings and

ask questions whenever
they need clarifications.

[P] GEMPE are
also motivating
us to also keep

pushing the
youths.

[P] youths are motivated
by roles that were given
to them by local leaders
and other committees.
The elders are able to

give space in committees
for youths

[P] youths have realized
that in today’s life each

and every individual need
to learn something by
actively participate in

different clubs and groups
hence being motivated.

[P] We parents really
tell the girls not to get

pregnant early as there
are some

complications that will
follow due to that.

[P] Sometimes when our
daughters are giving birth
doctorsman of the house

cannot do counselling with
girls insult us because we

let our girls to get pregnant
while they are young.

[P] man of the
house cannot do
counselling with

girls (womans
role)

[P] Some youths
do take the
advice while
others ignore

the advise.

[p] We don’t have such culture
where we do advise them

through songs. We had some
initiation ceremonies where we

were sending our girls to get
some counselling.  Currently

such ceremonies are no longer
used to counsel our girls

[P] girls mostly
report to chiefs /
CPC whenever
they have such

cases.

[P] In the case of a girl being
raped by a man; girls do
report to parents. Parents
are the ones who go and
report to community police
for the arrest of the
suspects.

[P] the girls themselves
are striving to end early
marriages and teenager
pregnancies that’s why
they report to chiefs to
give punishments to
such kind of people
who abuse girl’s rights.

{p} there are some
men who just

impregnate the girls
and left them without

any help hence
making them to drop

out from school.

[P] girls are
now going

back to
school

[P] girls are
participating
in different

development
activities

[P] youths
working
hard to
school

[P] We just want to ask you
to also involve parents in
different trainings so that
they can also have some
knowledge on what the
youth clubs under GEMPE
do

[YC] boys who were
trained are conducting
awareness meetings in
the villages with chiefs

and parents on
promotion of girls’

education

[YC] boys are
working with other

committees on
promotion of girls’

education and child
rights

[YC] trained by
their fellows

who received
the initial
training.

boys felt that they
have potential in
promoting girls’

education and reduce
abuses that girls are

facing.

[YC] youth go to 
the health

surveillance
assistant for

contraceptives /
SRHR services

[YC] parents
take leading

role in
counselling

the girls

[YC] some churches
have counsellors
and girls access

sexuality education
from them

[YC] some girls
also are

counselled by
mother groups
in their schools.

[YC] youth goes to
Khombedza and
Siyasiya health

centers and
demand for SRHR

service

[YC] youth
conduct door to

do visit to
encourage the

girls to go back to
school

[YC] these girls have
come back to school

because of
counselling that have
been provided by the

youth club

[YC] The
chairperson
for VDC is a

youth

[YC] youth
campaign and
mobilize young

people to vote for
fellow youth during

the elections

[YC] youth rights
have abused and
we opted to vote
for fellow youth to
present our voices
in the structures.

[YC] the community
members are actively

participating in the
development activities

and we have
constructed a classroom

at this school.

[YC] people with
disabilities are

included in
community

development
activities

[YC] child
marriages
have been
reduced

Reflections:
- Youth playing key role - Boys as champions - raising
awareness and encouraging
- SRHR services accessed - but not available in village
- No mention of bylaws  or punishments.
- interesting story re youth voting in youth to positions
- parents very positive about changes in youth and
youth participation
- strong role of parents in counceling SRHR
- less child marriage, girls returning to school

Feeling that teacher KII was a bit hypothetical

Background
Not by the lake, rely on maize farming. Irrigation.

Most people are Christian, speak Chichewa.

Working at Salima sugar plantation. Some have
sugarcane farms themselves.

During rain season roads are impassable!

need to
review
by-laws

Katsache

Local
Leaders

Community
structures

Youth,
children

Youth
Clubs

Parents/
other

community
members

GEMPE
Context

info.

DIstrict/
other 

Stakeholders
Teachers

Actor key

DYO Salima District council,
according to policy

1) facilitate formation and
participation of youth in youth
clubs. 

2) support their recognition by the
council by helping them to register
and getting endorsement from the
chief, and 

3)facilitate formation of community
based network, existent in all 10
networks.

We also ensure that the voice of
youth is heard by/in community
structures, ensuring youth
representation.

At district level, we ensure that
there is youth representation in
the district youth technical working
group, the Gender coordination
technical working group, and the
Aids Coordination Committee. 

All structures have representation
by youth, by both a boy and a girl.

The DYO Salima District Council
does not take a role in advocacy,
they say that they only follow
policy.

Meaningful youth participation

Disability inclusion

The DYO Salima District Council
takes no active role in seeing
young people with disability
come forward, as they do not
pick young people. Our
definition of youth is inclusive:
“anyone within the age of 10 to
35 regardless of the following
but not limited to disability,
education background, culture
and ethnicity”

Promotion of girl's education

The DYO Salima District Council
provides training on SRHR,
nutrition, and mentorship for girls
both in and out of school on
education and SRHR. Also, parent
child communication, for families
that have children who drop out
of school or not doing well in
school to encourage them to go
back to school or work hard in
school. 

Salima District Education Office has
arranged clubs for boys and girls,
changing rooms for girls, and mother
groups who can support girls and follow
up when they do not go to school.

In student councils children can discuss
issues with school leadership. Girls are
given an equal chance to have leadership
positions. 

The school readmission policy allow girls
to return after breastfeeding, mother
groups mobilise teens to return, and
maize is distributed to girls who attend
class 22 days a month.

The DEO meets with  parents of children
with disabilities and visits them in their
home. They are also making school
infrastructure disability friendly.  

The DEO meets with teachers to discuss
youth rights so that they are not violating
them.

The national strategy for inclusive
education is used to ensure all comply
with it regardless of position. This includes
discouraging the discrimination of children
with disabilities in access to education. 

The Salima District Education Office:
Rather than providing special needs
centres, the teachers are given in-
service training to allow children with
disabilities to learn together with this
without disabilities. Schools should
also provide disability friendly
infrastructure.

SMC, PTA and MG one of their roles is
to advocate for the rights for children
with disabilities they also have the
role to identify children with
disabilities in their area and refer them
to relevant authorities to be assisted.

At the DEM, disability inclusion is part
of all programming and budgets and
there is a special needs officer who
advises on this matter.  We collect
data on children with disabilities. 

We advise the schools that they can
use the School Improvement Grant
(SIG) for inclusive education, for
building ramps, etc.

The Salima District Education Office: Due
to our allowances for teachers working in
rural areas, female teachers are now
accepting work there and acting as role
models to girls in rural areas.

The office is providing Bursaries to girls in
secondary school to continue with their
education

The office have identified female Mentors to
be guiding girls on issues that affect their life
and that make them fail to continue with
school (through UN Women)

Provided scholastic materials and push
bikes to girls who live far from schools (Girls
Guide Association project).

SASO has a program allowing young people to
facilitate discussions with fellow young people on
various topics including early marriage and
participation, using trainings.

This has resulted in 2 youth being engaged in
VDCs.  � A lot of youth clubs and organisations
are taking a lead on early marriages
(youth  understanding the causes best
themselves).  Youth have engaged with chiefs to
discuss implementation of bylaws, for example
in Maganga, Ngolowinndo, Mmanga and
Njerenje, where chiefs were not doing what they
could.  

SASO saw weak leadership in youth clubs and that
they were not linked to the youth office. So now, we
have worked on that, made them register at the
district, and started involving them in meetings at
district level and in development activities.  � We
empower the youth by providing space in
schools, peer to peer learning, youth following
up on fellow youth, and on facilitation.  We
(SASO?) have established 7 youth clubs, teaching
them leadership skills, economic empowerment
(giving goats), and about child marriage in and
out of school, but in school YCs are dormant .
Out of school we hold sessions one
contraceptives and leadership skills. We

DYO
Salima
District
council

District
Education

Office CSOs

WE ARE PROMOTING MYP AT DISTRICT LEVEL-We
have established youth committees in all the TA. We
also have district youth team including a youth
representative.� � We encourage ADCs and VDCs
to allow youth participation.   Young people are
given loands through Hunger Project.   Girls
venture into business together (CAMA). Some
initiatives are to help a girl with her university
education.

MACOHA provide bursaries to the needy
and the deserving girls and provide
wheel chairs.  We provide capacity
building to teachers handling children
with disabilities. We support their
livelihood skills and lobby inclusion of
girls with disability in positions at all
levels. We provide goats for girls with
disabilities. We provide decent
housing.  We monitor how the welfare of
children and youth is addressed by the
structures.    On child marriage, we
encourage the youth to take part in
addressing fellow youth.

CSOs: We are following up on girls
who dropped out of school due to
disability and provide guidance and
counselling on importance of
education. This has led to many girls
returning to school. We link them to
vocational Centres for further
education.  For the past two years
boys have complained that girls are
more favoured with bursaries.

District stakeholders

[T] Boys that were
trained as champions
conduct meetings and
use drama to sensitize

people and girls  on
the importance of girl’s

education.

[T] Youth club
members having their

meetings and
conducting activities
through dramas to

promote girls
education.

[T] During Covid
19: not sure if

the youth clubs
are still meeting.

[T] Teachers
have not heard
anything about
girls demanding
SRHR services.

Education

Youth clubs

SRHR services

[T] Girls go to
Lifuwu Health

Centre to
access SRHR

services

[T, P, YC] Since 2018, 3
(YC:4) teen mothers have

returned to school.
(mostly from age of 14-16,

Std 7-8, P: Std 5-8, YC:
Std 8, because this is

when they have reached
puberty). 

[T] Parents
and chiefs
motivated

teen mothers 

[T] They (girls) also
get inspired with
the girls who are
educated on how

they are living

[T] Mostly, those
that are involved

in these structures
are not young

people

Youth participation

[T] Whenever the
community is
establishing

committees the
young people are

there and mostly their
role is to elect the

leaders.

[T] Guidance and
counselling from
parents and local
leaders motivates

youth to
participate.

[T] There is no openness
between mothers and their

daughters on SRHR
because had it been this

happens , girls couldn’t be
engaging into sexual
behaviors and having

cases of teenage
pregnancies

[T] Girls reported only once on a
case of early marriage/teenage
pregnancies of a 16 year old girl

absconding from classes. As
teachers followed up of her

whereabouts, she reported that
she was doing that because her
fellow learners were laughing at

her that she has pregnant yet she
was not pregnant.

[T] The Mother Group
member identifies the
girl who is pregnant
when they do the

follow up that’s when a
child report to them on

how it happened. 

Child Marriage/Early Pregnancies

[T] Teachers work with
the mother group

members. "I discussed
with the mother group
members and they did

the follow up visit"

[P] Boys that were
trained as champions
conduct conduct door

to door visits to
encourage the girls to
go to school especially
the ones that dropped

out.

[P] Boys tell the
girls to avoid
indulging in

sexual practices

[P] Boys teach their
friends about what they
were trained on, but do
not have advice or ways
/things that can attract

other boys to participate
in such activities.

[P] Most of the girls here do
things secretly so we cannot

know about how they
demand for services. We
think they go to distant
hospitals not the ones

around here because we
could have known or seen

the type of services they are
demanding. 

[P] When we go to the
hospitals to access some

of the services we find
that they are out of

services or are finished
because many girls are

accessing them a lot
(themselves or through

friends).

[P] As you walk in the
fields you will find

many used condoms
all over which means
that they are at great
demand and mostly

accessed.

GEMPE
motivated teens

to return to
school after

birth.

[P] We as parents we take
the responsibility of keeping

and taking care of our
daughters children so that

they can have time to attend
to their education so that

when they finish school they
can  find employment and

support us in future

[P] GEMPE
trained

champions to talk
to the girls
through the
youth clubs

[P] Youth participate in the
structures and want to

participate, but they are not
given any roles because

this is up to the committee
members. We doubt if they
hear out any suggestions

from the youth at all.

[P] During the formulation
of the structures, chiefs
give people positions

without consulting other
people. Chiefs do not

select the youth as they
underestimate them.

[P] youth cannot do
anything about the

issue of their
participation because
the structures do not

involve them

[P] The problem is that the
chiefs do not know that the

youth are the future and
there is need for them to be
trained and guided on the

importance of involving the
youth in their structures.  It’s

like they are blocking the
future of the youth.

[P] We the mothers are
the ones that are open to

the girls not the other
way round. We give them
advice on issues of SRHR
but it’s like the girls prefer

to talk such issues with
their friends.

[P] Girls do not report
each other we have

never heard that a girl
has reported such

cases. Mostly because
they are afraid. 

[P]Mother group do not
follow up on such issues

because if they did, our girls
would have been reporting

such cases to them. There is
no motivation because of

lack of coordination
between the youth and the

mother groups.

[VDC] The boys
champions are now at

fore front protecting girls’
rights, for example boys
are able to prevent girls
from getting pregnant
and this is protecting

girls education.

[VDC]  Boys not trained
as champions are also

taking a role of
protecting girls’ rights
by making sure that

girls are in school, and
they are not abusing

them.

[VDC] In June,
2020, boys made

use of the tree
planting exercise

gatherings to
discuss  girls rights.

[VDC] We have never
seen girls demanding
SRHR services but we

see them accessing the
services (Contraceptive
methods e.g. IUD and
Pills) during the mobile

clinic

[VDC] HSAs and
mobile clinics

provide guidance
and counselling

and some
services

[VDC] 7 girls
returned to

school since
2018

[VDC] Whenever, there
is a certain

development taking
place in the community,
Young people are given
the roles to take part in

such activities.

[VDC] In our VDC, we have
just started to involve

young people, because we
had no information about

this befoer. Youth have only
participated in VDC

meetings; they have not
held any positions.

[VDC] Girls are opening
up with their mothers

on issues of SRHR
more than before; on
issues of pregnancy

and pregnancy
prevention. 

[VDC] "Apparently,
we have the

committee that was
established to be
handling cases of
early marriages."

[VDC] "sometimes
people report to

the neighbours and
sometimes they go

straight to the
committee" 

[VDC] Mostly
these cases are
reported by the

girls from the
age of 14-15

[YC] As champions of girls’
rights, whenever we hear that a
girl has been impregnated, we
take initiative to go to parents
of the girl and convince them
that the girl should not go into

marriage so that when she
gives birth, she can return to
school.  We explain to the girl

about her rights.

[YC] As girls, we go to girls who got
impregnated and dropped out of
school telling them to return to
school, and when they present 

challenges that prevent them from
going to school eg lack of exercise
books and pens, we as members of
youth club take initiative to buy her

books, school bags and pens so
that she return to school and enjoy

her right to education.

[YC] We the champions of
girls rights, we sometimes

meet those youth who
dropped out of school for

no good reason and
enlighten them on the

importance of education

[YC] Girls in YCs
encourage fellow girls

to be accessing
contraceptives so that
they avoid unintended

pregnancies and
progress with their

education

[YC] We offer this
message to the

girls during
meetings, in drama

and by taking
advantage of other

platforms

[YC] YCs encourage
fellow girls especially
those with disability

to join the clubs,
following up on them.

[YC] YCs explain
the danger of

female
pregnancies
using drama

[YC] YCs encourage
friends to be going

to the health
facilities to seek

SRHR services such
as condoms 

SRHR counsel, info

[P] We think it is difficult
for the girls to ask us

such issues because of
the ethics or maybe

misconceptions we have
towards such issues with

our young girls.

[P] Time has changed maybe the
advice we can give them can be

wrong and can contribute to the bad
wellbeing of our daughters so we do
not really talk about them. They do
not really communicate with us and
we think we should try to convince
them to do so but they do not trust
us. We are going to come up with
strategies such as after eating at
night we will be sitting down with

them to hear from them. 

[P] Nobody is
leading them to
start asking for
SRHR services,
maybe they just
go on their own.

[P] “I heard that they
share condoms in the
youth club and some
of the girls seek for

contraceptive methods
from the health

providers”

[YC] YCs invite a
medical personnel to

talk to their fellow
youth on SRHR, such

as prevention of
teenage pregnancies.

[YC] YCs have girls’
only meetings or
sessions on their

rights, so that they can
open up. We explain 

about their freedom of
speech and
expression. 

[YC] Apart from
those trained,

there are no boys
voluntarily

championing girls’
rights

[YC] The health facility
advises pregnant youth
to go to hospitals and

start antenatal care and
also they are given

mosquito nets so that
they don’t get malaria

[YC] We as youth, we
come together and

mobilize resources to
support anyone whom
we have noted as in

need of SRHR
services.

[YC] We organize an
interface with the health
workers and discuss with

them on the problems such
as SRHR issues so that they
help. We mobilise resources
as a YC and arrange to meet

the health workers at the
facility.

[YC] health
workers take

action to
support the

youth

 [YC] youth prefer
contraceptives
such as loop or

injections for 3 to
5 months

[YC] Health workers come
into our community and
provide SRHR services

here. We are even told by
health workers to go find
them at their homes if we

feel ashamed.

 [YC] we go visit
those teen

mothers and
encourage them

to return to
school 

[YC] The positions that
young people have
been given here are
few (named 2 people
in the ADC). Youth are

not considered.

[YC] Young people
here don’t

participate in these
community
structures. 

[YC] The chiefs
look down on us,
there is nothing

can do according
to them

[YC] We bring our
chiefs to a round

table discussion and
discuss with them on
this problem (of MYP)

[YC] We also organize
drama, poems and

dances to send
message on the

importance of giving
young people

positions in such
structures.

[YC] - when I got impregnated, I
shared with my parents.

- We also open up on issues of
condoms. Like my parents is a
medical doctor so I open up to

her
- Even when I have contracted

STI, I am also free to speak
about it to my parents. 

[YC] We also open up
to parents on issues
of menstruation, so

that they guide us on
whether we are
pregnant or not.

[YC] -I speak to my mum when
my father is not around. 

- I call my mum and my mum
allocate time for us to talk 
- We are free to talk to our

mothers and before talking to
them we buy them good things
and later we disclose what we

want to hear.

[YC] girls report cases of
early marriages and

teenage pregnancies to
their mothers. Ages 15

years , 10 years, 11 years
report the most.

Reflections:
- Youth returning to school. Strong involvement of boy
champions in this.
- Youth desiring stronger participation in structures,
but not yet gaining these.
- YC action towards Health Services has effect.
- The teacher responses make me doubt their
interest/involvement in SRHR.
- There seems to be an openness among parents, but
no new organised action there except for taking care
of their daughters' children.

Background 
*The area is also located along the lakeshore
*More people are Muslims and speak Yao
*The community depend on fishing and rice farming as
source of income
* Most men go to South Africa to look for greener pastures
and leave their famillies behind
* Most people do small scale businessss.
*More youth from this community demand for SRHR
services as compared to youth in the other communities
CYECE is working in
* During some focus group discussion with youth from the
youth club, they requested the project to provide them
with vocational skills.

Ndembo (Kachulu)

Future... Need for safe-
boarding hostel at the
secondary school?
Abusers taking
advantage of distances
that girls have to travel
to school.

Income Generating
Activites for parents of
vulnerable girls - need
to talk between
relevant structures.

attitudes among
parents - more
ecomically driven ...
but creating other
challenges,
prestige etc,

By laws are there, SRHR
services is indicator of by-

laws, as is youth
participation, parents

counselling

active CS because of
ADC chair

need to
strengthen

the
awareness of

by-laws

Youth - girls,
boys, CwDs

Youth
Clubs

Parents

Chiefs
Teachers

CPCs
Mothers
groups

PTA

ADCs/VDCs

Health
Providers

District
Council

Other
community
members

Religious
leaders

Community and school
related structures 

Service Providers

Local leaders

Simplified Actor Map

https://tak20eval.wordpress.com/2020/09/22/initial-findings/
https://www.fsg.org/publications/water_of_systems_change


2. CYECE has diverse strategies to support systemic change 
The second main finding was to look at the approaches that CYECE has taken – or enabled 
through other actors – to see that they have used a diverse range of strategies in order to create 
change. These strategies speak to the social, internal and physical realms of the actors in the 
system. Again, it is unusual (in our experience) to find such comprehensive coverage: 

 of 45 117
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Chiefs giving
room for all to
participate in
formulation of

bylaws

YC putting
pressure on

chiefs to
formulate and

implement
bylaws

CS reflecting
on

effectiveness
of bylaws

CS/chiefs
giving roles

and
opportunities

to youth

Girls who were
married/pregnant

returning to
school

stopped
bullying

Teachers facilitating
and coaching youth

clubs, supporting
with structure,

space.

Teachers
allowing YCs to

decide on
plans and

action.

Youth
participating/leading
in CS, development

activities

Teachers initiating steps
to ease the

attendance/participation
of girls (bicycles,

infrastructure, extra
lessons)

CS collaborating
with YCs and other
structures to end

child mariage

Religious
leaders no

longer
conducting child

marriages.

Chiefs no longer taking
bride payments, instead

enforrcing, taking
payments as written in

bylaws, and being
persistent even when
faced with opposition.

Parents no longer
opposing the

ending of child
marriages. Instead

supporting
education.

CS finding ways to
support vulnerable
children financially

or with other
resources

Youth doing
piece work to

support
vulnerable

girls

Health services
starting to

come/provide
SRHR servicees

YCs
demanding

SRHR
services

Youth following up on
other youth and on

CS, chiefs, taking the
lead on issues of
child ights, girls

rights.

Chiefs inviting
youth to spread

awareness in
various forums.

Religious leaders
deciding to join

forces with CS to
address common
community issues

Youth accessing
SRHR services from
health services or
from YCs, using
contraceptives

YCs taking the
lead to connect

in support of
SRHR and girls

rights.

Girls seeing
education as worth

persueing

Parents agreeing to end child
marriages, seeing it as an

acceptable practice. Parents
used to see themselves as

the owners of their children.

Chiefs believing that youth
can have something

valuable to contribute with
and even have essential

knowledge.

Teachers
connecting YCs
to role models,

other
communities. 

YCs engaging in
planning, action,

and reflection
towards own

goals

YC participating to
help out in

development
practices,

supporting those
worse off.

Boys working
for girls

education
(messages,
house visits)

GVH and T/A
keeping chiefs
accountable to

bylaws of ending
child marriage. 

Youth encouraging
other youth

(pregnant, married,
with disability) to

go to school.

Parents taking
care of

grandchildren so
that their

children can go
to school

Parents (in PTA, MG)
following up on

other youth/children
(in child labour, child

marriage, etc)

Some "stars" in the local system taking on significant roles to pivot the system are:
Youth taking leadership in driving child rights issues, ending own and others' child marriages.
Boys championing girls rights,
Chiefs transforming their cultural practices to be inclusive and encourage youth participation and leadership, 
Parents giving up their pride/fear by allowing the end of child marriages and support education.
Teachers striking a balance between leadership and letting children/youth lead.
Religious leaders joining the cause to address community issues, linking messages to their own religious beliefs.
Community structures collaborating with each other and, most significantly, with youth.
GVH, T/A, District stakeholders, health services encouraging MYP, SRHR, support of girls, and inclusion of children with
disabilities.

GVH level
taking the
bylaws to
T/A level?

All actors
articulating a

common cause of
girl's rights to

education as a
driving force.

Through relational
approaches,

accessing existing
narratives and

misconceptions.

Actors
working
quickly.

Teachers efforts
beyond the basics

have led to
positive

relationships with
parents.

Parents are no
longer

involving
children in child

labour. 

YCs providing pocket
money to those in
secondary school -

struggling financially
while away from

home

YC advocated for
school uniforms for
girls in community

development
budgeting

Boys
enabliing

girls
participation

Findings, questions, considerations from analysis of outcomes

The main target group of the project are girls and young women aged between 10-
24 years. 

The aim is to empower adolescent girls and young women in decision-making power
over their education, sexuality and access to SRHR information and resources so that
they can make informed decisions and choices in life. Furthermore, the project
supports these girls and young women to fight harmful traditional and cultural
practices which affect the full realization of their rights.
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Project Goals - CYECE's Girls’ Empowerment for Meaningful Participation and Education (GEMPE)

RELEVANCE
1. Are the project/programme strategies,
activities and approaches responding to the
needs and interests of the youth, including the
most vulnerable youth? How would the duty-
bearers and the youth change the projects to
make it more relevant for the current contexts?

2. Has there been any negative, or otherwise
surprising project outcomes or lessons-
learned? How have the projects been able to
reflect and adapt? How adaptive management
could be enhanced?

3. How have the promotion of human rights,
gender equality and non-discrimination (focus
on persons with disabilities) as defined by
Finland’s cross-cutting development
cooperation objectives been integrated into
programme and project design and
implementation? How could strategies to
combat multiple discrimination be improved?

4. How has the guiding principle of Taksvärkki
From Youth to Youth been translated into
practise? How could this principle be integrated
more into projects and programme?

5. What can be identified as major lessons
learned at the level of practices, processes,
approaches, methodologies and thematic
issues that could be brought forward to the
next programme phase?  

OUTCOMES AND EFFECTIVENESS
6. How have the lives and future prospects of
the girls, boys, young women and men who
have been members of youth groups of the
Taksvärkki funded projects changed? How
have their new knowledge and skills translated
into changes in their behaviour, attitudes,
relationships and policy? How significant is the
projects’ contribution to these changes?

7. How have the projects succeeded in
supporting youth (including the most
vulnerable youth e.g. girls with disability) to
claim their rights, and duty bearers in
protecting the rights of the youth in the
project communities (inside the project’s
sphere of concern)? How human rights based
are the project approaches and how could they
be improved?

8. How have the projects succeeded in
enhancing social inclusion, incl. gender and
disability inclusion? How could the programme
and project approaches and strategies be
improved to be more effective in enhancing
social inclusion?  

SUSTAINABILITY
9. Is there evidence that the project
achievements are to continue although external
support would come to an end? How could the
sustainability of the projects be improved?

COHERENCE
10. How coherent are the approaches,
objectives and strategies of the projects that
are part of Taksvärkki development
cooperation programme? How could
Taksvärkki’s Theory of Change (or alternative
tool) be redesigned to better reflect the
objectives, strategies, risks and assumptions of
the projects and their realities?

Additional evaluation questions linked to the
programme development
11. How has OM been integrated into
programme and project design and
implementation, including M&E? Has OM added
value to the programme and projects? If yes,
how? How could the OM approach and tools
be improved both in programme and project
level and integrated better into the
programme?

High relevance,
voting with their

feet. Shaping
activities

? adaptive
management

School system is not able
to keep up with growing
demand: infrastructure,
pressure on teachers,

financial resources, girls
repeating classes, despite

having qualified to
secondary school.

Effective child
rights awareness-

raising/training, Boy
Champions,

material support ,
MYP, integrated
into bylaws, etc!

Various stakeholders are
talking about gender and

non-discrimination,
including actions they are

taking to address this
(ramps, bikes, visits,

coaching,
finding/raising/using funds,

etc)

Duty bearers
engaging local
stakeholders in
formulation of

bylaws,
implementation,
and in reflection.

? further
strategies to

combat
multiple

discrimination

Growing
need for

wash rooms

Those paying fines (such as
goats) to traditional leaders-
sometimes these are meant
to support the schools, but

sometimes they remain with
the chief. They are causing

some problems, some
parents are unable to trust

their leaders.

In a few school,
there is some
stigma, some

students have been
labeled as GEMPE

students.

? more
relevant

Youth-led plans and
actions in

communities.
Sometimes tagging on

to teacher support,
existing structures,

collaborations.

Youth
representation of
youth issues in
structures or

seeking to take on
those roles

Youth demanding
compliance and
following up on
bylaws affecting

youth

Boys
champions
(youth) for

girls (youth)

? (major
lessons
learned)

Girls and children
with disabilities

have
returned/gained

access to
schooling.

Boys
championing

People mention
the significance

of GEMPE
presence and

activities

Teachers taking
action on youth

issues in the
community, linking

to homes

Various
stakeholders

communicating
and collaborating

across groups,
across levels. 

CS giving
opportunities/roles

to youth, makes
them more aware
of youth issues.

Stakeholders
developed and

implemented bylaws
jointly,

tweaking/transforming
cultural practices.

Revitalisation
of youth clubs

as a forum

convening
stakeholders

around
training/reflection

on rights

connecting the
topics of girls
education and
SRHR to MYP!

GEMPE's
approaches
are strongly
human rights

based

strong bias
for girls to
increase
equity

lifting the needs
of those with

disabilities in a
variety of

forums/activities

? how more
effective

social
inclusion

Structures speaking
of these measures as

theirs, enforcing
bylaws and creating

accountability
structures

YC committing and
following through on

their own plans
without significant

resources, taking any
space they can for

furthering their
agenda.

Services
have been
accessed

Parents and religious
leaders changing their

mindsets, as visible
through their practices
(messages, forbidding

child marriage, etc)

Teachers linking
the topics of SRHR,

child marriage to
their own success

in providing
education.

Other district
stakeholders

communicating
messages in line with

rights of girls and
people with disabilities,

increasing youth
participation.

Improved if relevant
institutions also
provide some

meaningful numbers
for YCs. These can be

used for further
advocacy, reflection

and learning.

Improved by
more links

between youth
clubs?

later...

OM:
integrated.

? Added
valued: Actor-

awareness.
Systemic

approaches.

? OM could be
improved at project
level: by linking to

numbers (when
available). Equipping
YC or a network into
monitoring their own

BPs? 

Youth
campaigned

for their fellow
youth

(Kasache)

Youth train
each other
on how to
speak out. 

Involved the
ministry of health in
planning for SRHR

to use their
channels for

services.

12-18 year old
girls reporting on
early marriages

and teenage
pregnancies

YC advocated for
school uniforms for
girls in community

development
budgeting

Youth
demanding

positions, roles,
space to talk

about rights, etc.

YCs sat down
and identified
platforms for

advancing their
agenda.

How has the
project adapted -
where have you
had to change

course/try other
approaches?

What changes to the
project have

community members
suggested to make it
more relevant for the

current contexts?

have there been
times when you felt

you needed to
make a change but
haven't been able

to?

Questions from Taksvärkki's ToR

Girl's empowerment and decision making in regards to education and SRHR and their fight against harmful traditional practices have
been systemically addressed. There are substantial outcomes among a variety of actors: youth, youth clubs, local leaders (including
religious leaders), community structures, parents, teachers, health services, and possibly even among district stakeholder.

The role of
teachers has

been different in
different

locations. Why?
Where did

you see spill
over?

Boys
champions

in some
villages?

Mgwere: large
number of
conflicting

perspectives.
Why?

Teachers
who

moved?

Findings, questions, considerations from analysis of geographical location

Health services
creatively finding
ways to support

youth.

Social

PhysicalInternal

Deepen
Self-

awareness

Give /
provide

stuff

Provide
Information
(cognitive
theories)

Support
Relationships

Change
roles

Change
"Cultural

Tools"

Inspire /
Model

Enable /
restrict
access

Try out

GEMPE trainings
were used to also
build relationships

and common
understanding

between actors.

YC making
contact

between many
groups and

types of people

Involved the
ministry of health in
planning for SRHR

to use their
channels for

services. CS linking girls
to other

organisations /
services (eg.

Kachulu)
Teachers

allowed youth
ideas and
action to

shape in YC.

Chiefs
giving youth

positions

(People said) GEMPE
staff inspired just by

their presence. (GEMPE
said:) by dressing well.

Inspired teachers to
good treatment of

children. Teachers
dressing well,

modelling
family planning

Training on child
rights, MYP,

disability
inclusion, bylaw

formulation

YC
providing
messages

CS, chiefs
informing

Parents. church
leaders

informing/counselling
their children

Teachers
informing of
SRHR, girls

rights.

GEMPE led deep
reflection on child

rights and dialogue
regarding

performance in
school (in such a way

that it triggered
action)

Parents
seemed open

about their
current

relationships

GEMPE framing a
cluster of issues

in terms of
child/girl rights

GEMPE
introducing

and
supporting

bylaws

Communities
supporting

bylaws

YC
demanding

bylaws

Chief
facilitating the
formulation of

bylaws

Teacher using
inclusive and

learner centred
approaches in

school, to meet a
variety of learners

YC practicing
leadership and

organisation
amongst youth

CS providing
material, labour

support to school
infrastructure to
support girls and

children with
disabilities

YCs supporting
children/teens

returning to
school with
materials,

CS restricting
girls

movement
late at night

restricting child
labour, discos,
children at lake
during school

time

Religious
leaders not

allowing child
mariages

Chiefs allowing
youth to

participate in
CS, other

events

Teachers,
parents

enabling access
for children with

disabilities.

Schools
allowing girls
to return to
school after
child birth.

SRHR services
opened up also
for unmarried

youth.

Training of
youth club

leaders

Teachers
have played a

key role in
modelling for

youth

YCs inspiring
other youth
and YCs in
other areas

Teachers
helping youth
in reflection

and goal
setting

GEMPE
working
through

parents and
teachers - 

Many actors passing on
what they have learnt

Most physical provisions have
been achieved through the
empowerment of other actors -
sign of mental models shift, and
sustainability.

Mapping out strategies for systems change - Strategy diversity

What are we learning?

What have we
learnt that can
help improve
Taksvärkki's
programme,

looking forward?

How would you
update the progress
markers, or how you

use them?

There are some reflective
practices, with community
members brainstorming on
further ways to support the
bylaws. How can these
practices be encouraged
further?

Connections between villages have started and
communication is made with T/A level. Peer
pressure seems to be important. Can these
connections (communities of practice) be
developed further to support stronger spill over and
inspire further learning. The data showed that some
chiefs, parents, teachers were not yet on board.

M&E, and reflective practice

Some quantiative
measures could help

communities to monitor
and reflect on change?

e.g. child pregnancy
rates. Is this something

GEMPE could help with?

What recommendations do you have to improve the
GEMPE program based on what we have found out
together? 

Sustainability ... not everyone is on board
yet, what further steps are needed to shift
these changes to become the "new norm"

Mitigating risks?
boys

feeling
excluded

punishments
restrictions

on girls

Supporting schools with
increased demand

Stepping up further
with social inclusion

Sharing best
practices

In the core of
the program

objective of the
youth as actors

of change

Input for
updating the
programme
level theory
of change

livelihoods
(entrepreneurship/

vocational
training) as
programme
component?

Dialogue on further
steps on ways

forward, envision
next steps and "next

level", involving
those not yet on

board

Are there risks
regarding some by-
laws/ punishments

e.g. fees for teenage
pregnancies (hiding,
unsafe abortions...)

expanding the
experience,

learning and good
practices, sharing

with nearby
communities?

Impressive impact
on influencing/
transforming

cultural practices
into more equity
based models

(initiation camps)

how to address the
increasing demand in

schools: capacity
building of

school/community
stakeholders in

applying/mobilizing
public funds?

Advocacy on
mobilizing

public resources
for school

improvementTen recommendations

Increase support
of communities in
enforcement of

community
bylaws

Project can scale up
to some areas

surrounding school
to address the issue

of border effect. 

There is a need to
economically

empower youth
and parents
supporting

vulnerable girls
education.

Training
youth on

vocational
skills

Scaling up on
interventions
on disability

inclusion

Strengthening the
linkages of CS with

NGOs regarding
disability inclusion.

Creating an enabling
environment for

participation of youth
and children with

disabilities.

Advocacy for in-
service training

for special
needs

education

The project should
support girls who

come back to school
and link them to

organisations that
can support them. 

Capacity
building of
community

structures for
project

sustainability.

CYECE needs
more capacity

building on OM,
monitoring, and

OH.

Strengthening
the

participation of
boys in the

project.

The approach of
this evaluation has

been an eye
opener- maybe we

need a formal
training.

When one area has an
intervention and the
other doesn't, these

problems may spill over
to the other area. At the
same time, success can

spill over as well. 

Building more capacity of CS
on disability inclusion. In
collaboration with other

NGOs, provide information
and some skills. We identify

the needs. (We provide
linkages to other NGOs

providing physical
equipment, etc)

CYECE would
advocate in

collaboration with
other key

stakeholder from
the district.

Continue gaining skills
that will help them. To

ensure that best
practices are maintained

and still serving them.
Allowing them to take

the lead rather than us.

Only of
those

vulnerable

They cannot be left
out so that the

interventions are
comprehensively
addressing the

challenges.

Shifting from primary to
secondary school: some

are forced to repeat
because they lack school
fees. Possibly providing a

start up, through
collaboration with the

DEM.

Jaakko: not erasing, but mutually
agreeing on moving the practices

to be more positive.
Dickson: We do not impose, but

rather choose collaboration,
sitting down together with the

people, listening to their practices.
This is why we have seen
communities change their

practices. 

Recommendations from Taksvärkki

Dickson: "We need to
add this. It connects with
something that we have
observed as a problem.
The involvement of girls
returning to school must

be respected."

 CYECE and Taksvärkki small group reflections

1. Celebrate! 2. ...A Few Questions 
Looking Forward

School system is not able
to keep up with growing
demand: infrastructure,
pressure on teachers,

financial resources, girls
repeating classes, despite

having qualified to
secondary school.

Growing
need for

wash rooms

Those paying fines (such as
goats) to traditional leaders-
sometimes these are meant
to support the schools, but

sometimes they remain with
the chief. They are causing

some problems, some
parents are unable to trust

their leaders.

In a few school,
there is some
stigma, some

students have been
labeled as GEMPE

students.

boys 
punishments-

reflection
restrictions

on girls

Negative and Unintended Change

The community issues have been addressed systemically
engaging with a variety of stakeholders using a variety
of strategies.  These seemed to take place both directly
by CYECE and indirectly (through other actors). See some
examples below. 

Looking at locations

Developing connections
between villages and YCs



Conclusions and Recommendations
Celebrating achievement of goals 
The aim of the GEMPE project was "to empower adolescent girls and young women in 
decision-making power over their education, sexuality and access to SRHR information and 
resources so that they can make informed decisions and choices in life. Furthermore, the 
project supports these girls and young women to fight harmful traditional and cultural practices 
which affect the full realization of their rights.” The main target group of the project are girls and 
young women aged between 10-24 years. Through our evaluation experience, it seems that the 
project was well designed, well implemented and could harvest “fruit” in line with the aim and 
the target. The youth being described as central actors in the aim and objectives of the 
programme may have been crucial. The choice of strategies employed (explored in the previous 
section) and the participatory use of Outcome Mapping for design and monitoring seems to 
have strongly framed the nature of the project and supported reflection on and adaptation of 
strategies. The results of the hard work towards these aims are worth celebrating! 

Recognising GEMPE’s cultural sensitivity 
In the contribution section above, we mentioned the variety of strategies that CYECE has 
employed. In achieving cultural change among deep traditional practices, the manner in which 
CYECE has conducted activities seem to have been crucial!  CYECE described how they do 
not aim to erase traditional practices or impose new practices.  Rather, they described how they 
sit down together with the people, first listening to their practices and then, through dialogue, 
collaboratively sought mutual agreement on moving the practices to be more positive and 
equity based. CYECE believe that this approach has allowed them to influence and see 
communities change their practices, including such practices as initiation camps. 

Multiple “stars" 

Besides CYECE’s strong contribution, we have looked at the other actors in a previous section 
of this report. These actors have, in turn, influenced each other towards positive change. To 
summarise some "stars" in the local system taking on significant roles to pivot the system are: 

• Youth taking leadership in driving child rights issues, ending own and others' child 
marriages, 

• Boys championing girls rights, 
• Chiefs transforming their cultural practices to be inclusive and encourage youth 

participation and leadership, 
• Parents giving up their pride/fear by allowing the end of child marriages and support 

education, 
• Teachers striking a balance between leadership and letting children/youth lead, 
• Religious leaders joining the cause to address community issues, linking messages to 

their own religious beliefs, 
• Community structures collaborating with each other and, most significantly, with youth, 
• GVH, T/A, District stakeholders, health services encouraging MYP, SRHR, support of girls, 

and inclusion of children with disabilities 
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The variety of actors and the systemic approach to change seems to have led to the 
abundance of behavioural change outcomes and transformation of cultural practices, creating 
or inspiring a movement larger than CYECE’s scope of direct influence.  

The CYECE staff made the following ten recommendations: 
1. Increase support of communities in enforcement of community bylaws. 
2. Scale up to some areas surrounding school to address the issue of border effect.  
3. Economically empower youth and parents supporting vulnerable girls’ education, e.g. 

through vocational training of these girls and potential their parents. 
4. Scale up on interventions on disability inclusion. This means identifying the needs, building 

more capacity of community structures on disability inclusion, collaborating with other 
NGOs who can provide information, physical equipment and some skills. 

5. Strengthen the linkages of community structures with NGOs regarding disability inclusion, 
creating an enabling environment for participation of youth and children with disabilities. 

6. Advocate for in-service training for special needs education, together with other key 
stakeholders from the district. 

7. Build capacity of community structures for project sustainability, supporting them so that 
they gain further skills and ensure that best practices are maintained and still serving them, 
ensuring that they take the lead, not CYECE. 

8. Strengthen the participation of boys in the project, so that the interventions are 
comprehensively addressing the challenges. 

9. Support girls who come back to school and link them to organisations that can support 
them. We want to support the students shifting from primary to secondary school as some 
are forced to repeat because they lack school fees, possibly providing a start up, through 
collaboration with the DEM. 

10. CYECE needs more capacity building on OM, monitoring, and OH. 

Taksvärkki’s reflections/recommendations 
1. Expanding the experience, learning and good practices, sharing with nearby communities? 

(connects with CYECE’s recommendation number 2) 
2. Dialogue on further steps on ways forward, envision next steps and "next level", involving 

those not yet on board 
3. Are there risks regarding some by-laws/ punishments e.g. fees for teenage pregnancies 

(e.g. hiding pregnancies and unsafe abortions…) 
4. How to address the increasing demand in schools: capacity building of school/community 

stakeholders in applying/mobilizing public funds? Consider advocacy on mobilising public 
resources for school improvement. (This was strongly confirmed by CYECE staff) 

5. Livelihoods (entrepreneurship/ vocational training) as programme component? (connects 
with CYECE’s recommendation number 3 and 8) 
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Learning Loop’s recommendations for CYECE
Overall, we have gained a very positive impression of CYECE’s work through this evaluation, 
and the systemic approach should be developed, documented and shared with others!  

To help communicate the urgency of recommendations we use a colour coding system as 
follows, Red - serious concerns requiring immediate attention, Orange - clear recommendations 
for how the programme can improve, Blue - ideas which the programme can consider in order 
to improve relevance and/or build on their added value. As can be seen below, most of the 
recommendations are only at the blue level. 

1 Strengthen sustainability of new norms through communities of practice 

The data showed that some chiefs, parents, and teachers were not yet supporting the 
movement towards girl’s empowerment for meaningful participation and education. As 
should be expected, not everyone is on board yet and further steps are needed to shift 
these changes to become the "new norm”. Connections between villages and youth 
groups have started and communication is made with the level of Traditional Authority 
(T/A) level. Peer pressure seems to be important. CYECE should find ways to further 
develop these connections (communities of practice) for stronger spill over and further 
learning. (This connects with Takvärkki’s recommendation number 2)

2 Mitigating risks through reflective practice 

Working with the data, the following risks were raised as concerns: 

• With the focus on girls, there is a risk that boys feel excluded (connects with 
CYECE’s recommendation number 9). While positive discrimination is still needed, 
the singular focus on girls has raised some concerns among both the GEMPE 
team, and the community. A wider reframing of girls empowerment and youth 
action, may help to prevent any unintended consequences of disenfranchised 
boys moving forward.  

• Some punishments developed by the community structures may have other 
adverse effects, such as further increasing poverty. (This connects with Takvärkki’s 
recommendation number 3) 

• Restrictions on girls, can be seen as a loss of freedom and girls’ rights (even if 
they are for their protection). 

These issues will require a highly contextualised approach. There may be some 
adjustment to CYECE activities and approaches in the communities, but in our opinion, 
the main strategy for mitigating the risks mentioned above, is to further develop 
reflective practice, in order to keep learning with the communities.
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4 Update Progress marker framework 

The evaluation has that some of the progress marker frameworks could be improved: 

• Youth Groups: remove duplicate PM 6 and add PM for monitoring wider youth 
action in the communities.  

• Parents: Add PM related to “Parents are supporting education by mobilising 
resources”  

• Teachers: Add PM related to “Teachers are raising issues to the PTA and 
ensuring girls participation in other community structures.  

A deeper understanding of behaviours has been developed which could help to support 
a better developed PM framework. Additionally, reformatting how the progress markers 
are tracked geographically could help the staff in identifying patterns in the data. CYECE 
should take this opportunity to look at the frameworks and reevaluate how they are 
used. 

5 Supporting schools with increased demand 

As youth remain in school and return to school, the school system cannot cope with the 
increased demands. CYECE should collaborate with organisations and the District 
Education Management to address the gaps (as mentioned by CYECE in 
recommendation 10). CYECE should also consider equipping communities and local 
level community structures with skills and awareness of data, to further advocate for the 
needs in the community, so that they can take advantage of public funds (as mentioned 
by Taksvärkki in recommendation 4).

6 Stepping up further with social inclusion 

CYECE should continue to frame the work as social inclusion. The focus on social 
inclusion nicely incorporates the awareness and action towards the inclusion of people 
with disabilities and vulnerable families, as is already seen in the data. Practical steps 
towards strengthening their inclusion is mentioned in several of CYECE’s 
recommendations (3,4,5,6,8). 

The data shows no signs of exclusion or discrimination due to religion or ethnicity and 
CYECE staff seem to have been able to communicate well using the language of wider 
communication.  From Learning Loop’s own experience of local language and culture as 
keys to deeper change, CYECE should consider how to tap into the Yao language and 
culture to further listen, communicate and sustain deeper change and positive cultural 
narratives. 
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7 New strategies for engaging CDSRS 

Looking at the progress markers, the project had hoped to see CDSRS actors lobbying 
for female teachers. We have not observed this kind of behaviour (though this may be a 
gap in the data), so CYECE may need to think of further strategies to support CDSRS in 
being more active in this area.

8 Further integrating religious literacy 

Faith leaders are increasingly recognised as playing a vital role in development, having 
the power to shape underlying attitudes and mindsets. Faith leaders saw many SRHR 
challenges - so they saw it as their responsibility to get involved, especially in regards to 
child marriages, motivated by theological perspectives on marriage and sexual practice 
outside of marriage. There is potentially space here for CYECE to support their role to 
multiply this effect among other stakeholders, e.g. by developing local theological 
perspectives on the issues and enabling sharing across faith leaders.

9 Engaging health workers 

Several locations mentioned the lack of availability of SRHR services, which seems to be 
a barrier to the health rights of youth. CYECE could consider engaging more with health 
actors at various level to help support youth advocacy efforts.

10 Adapting locally 

The analysis of geographical variation has has highlighted a few ideas for specific 
locations e.g. boarding hostel in Nakaledza, need to review bylaws in Kasache. These 
should be reviewed and incorporated into planning moving forward. This also highlights 
the importance of adapting to the local context - learning about the specific issues in the 
community and having adequately flexible planning to allow for local variation as issues / 
ideas arise.
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Part 3: Evaluation of 
Barefeet’s BCC 
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Part 3: Evaluation of 
Barefeet’s BCC Project

This section focuses on the evaluation of Barefeet Theatre’s “Barefeet Children’s 
Counsel” (BCC) project funded by Taksvärkki.  (Pictures from the evaluation process)



Project Background
Barefeet Children’s Council (BCC) project is being implemented by the Zambian member based 
NGO Barefeet Theatre in Lusaka, Kaoma and Livingstone, in Zambia. Barefeet Theatre was 
founded by former street children to inspire and support vulnerable children in Zambia. Their 
mission is to enhance the lives of vulnerable children and young people in Zambia, by providing 
creative opportunities to learn, express themselves and achieve their full potential. Barefeet 
focuses on reaching at risk children/youth in poor and challenging urban contexts, many of 
which have been heavily effected by AIDS. These young people live under enormous pressure, 
and many suffer depression and other psychological problems, and are at risk of drug and 
alcohol abuse, sexual abuse and gender based violence. 

The Barefeet Children’s Council was founded in 2012 as one of Barefeet’s five main strategies 
and began receiving external funding since 2014, including from Taksvärkki. The project 
description describes the BCC as “a group of enthusiastic, passionate and articulate young 
activists elected by their peers who act as ambassadors for Barefeet and advocate for issues 
that are pertinent to them, their peers and their communities. The BCC looks at issues that 
affect them and the peers in their community. The BCC are the ones who are found in the 
community hence they bring in an independent voice to Barefeet so that Barefeet finds 
solutions to various issues affecting the youth in the different communities.” Barefeet plans to 
see the council spread to all regions of Zambia, providing a safe space for vulnerable children to 
learn, grow and have influence in their communities. Beyond this Barefeet hopes to see the 
council become a children’s parliament. 

The first phase of the BCC project was implemented in 2015 – 2017 and the current project 
extension phase - in focus in this evaluation - was implemented in 2018 – 2019. In 2020-21 
Barefeet Theatre is implementing a disability inclusion extension phase to the project with 
Taksvärkki support. The project was planned using the OM approach and tools. The aim of the 
extension phase of 2018 – 2019 was to establish Peer to Peer engagement Interventions in the 
3 provinces (Lusaka Province -Lusaka, Western Province-Kaoma and Southern Province- 
Livingstone) where the BCC was established during the first three years of the project. The 
establishment of the peer to peer engagement interventions included trained council members, 
sharing the knowledge gained by training and passing on the acquired information to children in 
8 communities across the three districts of the above mentioned provinces from 2018-2019. 

The main objectives of the project are: 

• Improved knowledge by youth in children’s right and life skills through the establishment of 
peer to peer interventions 

• Stakeholders and gatekeepers have increased awareness on the plight of children 
through the annual innovation conference 

• Increased dialogue with policy influencers and stakeholders about the issues of children 

The key actors - boundary partners - of the project are the Barefeet Children’s council, peer to 
peer engagement groups/clubs and to some extent parents or guardians of the children and 
youth.  11

 This section has been edited from the ToR and project descriptions/reports11
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Evaluation Process with Barefeet
The overall process and methodology of the evaluation is described in part one of the 
programme evaluation report. This section focuses on the specific process used with Barefeet. 

After initial conversations between Learning Loop, Taksvärkki and Barefeet to discuss the 
evaluation design and participation, scope, and tools for collaboration, a week long online 
workshop was planned to both train staff in the tools and begin the evaluation process. 

Outcome harvesting workshop
Day 1: We started off the workshop by getting to know the Barefeet evaluation team, 
discussing hopes and fears of engaging in the evaluation and then getting to know the story of 
the Barefeet Children’s Council over the past 6 years through a timeline exercise which was then 
captured onto Mural :  12

Looking back over the multitude of activities, the team chose the events that they felt were most 
significant and why: 

Knowledge and skills training for BCC members. Significance: “it plays a big role in behaviour 
change, personal development and influencing change. Without knowledge and skills it 
becomes a challenge to organise or do any activity. Now we have a cadre of young people to 
go out into the community” 

Sexual health training (2017). Significance: ”Our Zambian culture does not encourage 
discussion around sexual related issues, but we see early marriages, teenage pregnancies, and 
gender based violence. There is need for young people to learn about sexual reproductive 

 Full resolution available here:  https://tak20eval.wordpress.com/2020/06/23/the-story-of-barefeet-12

timeline/
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health and rights as as this contributes to their self esteem, growth and making informed 
decision. ” 

Innovation Conference. Significance: “It serves the purpose of the council which is speaking for 
the voiceless. When we go and work with young people in communities, they air out issues 
affecting them and as a council we take their concerns to the policy makers who are the 
councillors, ministers and others. This was planned by the BCC.” 

Smile project (2017). Significance: “It made everyone from different walks of life/problems, age 
and backgrounds smile despite their own personal issues. It encouraged youth and spread 
awareness.” 

Parental involvement in the project (2017, 2018). Significance: “Parents are the gate keepers, 
allowing their children to participate in the project and help to spread information in about it. The 
project faces challenges without their involvement. Parents were explained the module content 
before its delivery so they knew what was been presented to their children. Having direct 
consent from the parents and them knowing about the content, changed the view of the project 
and we became more confident in delivering the module. We were identified as role models in 
the community” 

Camp for innovation conference (2019). Significance: “The policy brief was formulated based on 
the voices of children living on the street, children living with a disability and children from a 
refugee background. Throughout the process, the subjects in the policy brief where part and 
parcel, meaning their views where correctly put out and it being submitted to the relevant 
authority it meant that the process of change was going to speed up. It was the first time BCC 
submitted such a document.” 

We finished the day by exploring the focus on outcomes in this evaluation, providing time for 
questions and answers and reflections on the day. 

Day 2 of the workshop started with actor 
mapping. We shared a Mural area with the 
actors that we had found by looking into 
their documentation, as a way to get them 
started. The group then split up into their 
regional teams to think about the local 
systems that Barefeet and the regional 
councils work with.  

All of the actor maps looked at relationships 
in terms of the operating environment of the 
BCCs. The Livingstone team highlighted 
spheres of influence, showing the closest 
connections to the BCC being the parents, 
children, schools and communities. Other 
NGOs and the councillor are then on the 
next layer out. Some interesting additions in 
the Lusaka team was that there are a lot 
more referral services available from other 
organisations, e.g. SHARPZ (Serenity Harm 
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We built on the work of the teams to try to summarise it 
into one actor map – who are the people that are 
shaping the BCC and local BCC councils.

Examples of the
change in

experience of youth
of being heard and
listened to in their

communities?

 Youth’s (and other
community members')

perception on
changes in human
rights situation in

project communities
(concrete examples)

The changes
(behaviour,

relationships and
procedures) in the
youth's action to

claim for the human
rights?

For example new ways of
participation, youth-led

advocacy,  decision
making processes

involving youth, new
forums to be heard,
networks etc and

significance of these for
the youth

1.Learn more
on how best

to use
reverse logic

2.Learning more
from the policy

maker on how the
program has

influenced their
decision making

3.Yes.People we want
to hear from are

independent
community members

who watched a
performance by the
children during the

training.Lusaka

*Outreach
performance

Lusaka
How are

BCCs
changing

power
relations?

Are there
more stories

about
inclusion?

Learning Loop...

learn more from the
networks made (how
they have benefited

from us as a
project/organisation)

learn from the
children/peers that have
not been part of the
project but are connected
through friendship with
project participants,to
have counselling skills
whilst conducting the
evaluation to help with
more probing and
counselling participants.

(b)People we want to
hear

from;councillors,teachers
and those that have

watched our outreach
performances.

.(c) to have the tools of
outcome harvesting that
are easily understood by
Bcc members and
facilitators to be used in
future and to help training
other staff members that
are not in this training e.g
the Google sheet

to understand
more on what

makes the
situations
complex.

4. Learning
more on the
process by

which the policy
was amended

It will help us
measure the
worth of our

existance as an
organisation

It will also help us
to be more

attentive and know
what to look out for

when doing an
evaluation

Views and voices
of different actors

to support the
outcome

statements of a
certain actor.

Livingstone

changes in
relationships

get beyond
peoples

expressions and
hear more concrete
beahvioural change

help us collect data
during on going

monitoring activities
and will help the

organisation conduct
internal evaluations

much easier

to train other staff
members and use
them to evaluate
other projects in
the organisation.

what actions are the BCCs
taking in the community?1.

Learn how to use the
outcomes to other partners

or targeted donors in a
very simplified way.

Taksvärkki

2. Learn more
techniques on how to
get more information
from someone who is
reluctant or trying to

hide information.

1. Learn how to use
the outcomes to
other partners or

targeted donors in
a very simplified

way.

1. It would be
good to hear
from indirect
beneficiaries.

2. Get
testimonies from
the community

and local
leaders

3. It would be
good to hear
from what the

local leadership
think about our

work.
-It will help

us to
improve our

work

It will help
our work to

become
easier.The local

leadership and the
community will

trust and believe
more in the impact

of our works.

Kaoma

Changes
regarding gender
equality or social
inclusion of the

marginalized
people

Participants or other local
actors describing the
changes in Barefeet?

Can you capture
information (naturally
raised by the people)
about the change in

capacity or expertise of
Barefeet?

people who
hear

performances -
how do they

change?

general
public - how
wide is BCC

known?

do youth
describe
change in

adults?

how can we hear
about the

"perpetrators" of
abuse - people not

wanting to be
whistleblower?

are people
reporting and
following up

on abuse
cases?

how can
BCCs further

support
reporting?

are networks
being built to

support abuse
reporting?

What do you want to find out about through the rest of the Outcome Harvest?

When it is
my

responsibility

When I feel
respected for

my opinion

When I can
trust the
person

listening 

when
someeone
takes the

time

When we
sense danger-

we want to
save someone

When the
environment is

accommodating

When the
person

listening
understands

me

When
something
is STUCK!

When I want to
get the good
counsel from

someone

When I know
someone will
not judge me

When I am
upset and
anxious
about

something

When do you share truthfully with s...

Barefeet

BCC
Lusaka 

BCC
Livingstone

BCC Kaoma

child care
centres

orphanages

drop in
centres

OVCs -
orphaned

and
vulnerable

children

Child
protection

unit

social
welfare

Ministry of
Education

chiefs,
headmen 

Beit Cure
Hospital

banks
Childrens

Radio
foundation

guardians
of the

children

UNICEF

parents

clinics

Ministry of
Youth and

Sports

Media??

Churches

Police

Schools

referal
Services

Donors

Other
NGOs

church
leaders

Community

artists

Centre
representatives

volunteers

"Gatekeepers"

Barefeet
network

Government Actors

Other supportersPartners

marketeers

Actor Map

Changes happening faster/easier than expected Changes happening harder/slower than expected

1. Performing
with children in
the community.

2.Engaging directly
with senior

government officials
on matters affecting
the youth. Team big

3

Fast change :
switching from

Saturday meetings
to the peer to peer

education
workshop.

Slow change : After the
submission of the policy
brief we throught change
was going to be fast
considering the fact that it
was submitted to the
relevant authority but that
was not the case.

1. Outreach
activities. Because

of method of
disseminating
information.

Performance.

1. Peer to
peer

workshops.

2.Innovation
conference the

invitation of
government
officials to

come.

Engaging policy makers.
Its very beaurocratic,

policy makers might be
reluctant because they

think we are from
opposition party. Also
taking young people

serious

1. Two stubborn boys were
convinced to join the children

council after an outreach activity
in Kaoma. They become very
committed members and they
changed their behaviors. This

time one is staying nursing and
one is a photographer. They are

inspirational individuals in
Kaoma.

2.The team has
taken long to be

strong
performing
groups in

Livingstone.

Complexity discussion in pairs

Introductions:
Names, roles (20

min)

LL: Presentation: Why
Outcomes, OH

introduction (30 min)

Watch Outcome
Harvesting videos

Understanding Barefeets' story:
start timeline activity: activities,

results, contextual influences (30
min)

Continue working on
timeline with check-

points. (80 min)

In groups: Discuss
content. Prepare
questions (15 min)

Q&A, Discussions
(30 min)

Establish significance,
highlights, identify

actors (40 min)

LL: Present Road
Map (15 min)

Reflections on the
day (15 min)

LL: Review parts of
an outcome - Q&A

Prepare 3 min
dramas in groups of

3. Take video.

Let interviewers
establish all parts of the
outcome. Write down on

board/flip chart

Closing (15 min)

Reflections on the
day

Closing...
Instructions

Draw the actor
mapping, starting with
data from the outline,

reports

LL: Questions
regarding

relationships, etc

LL: Check Road
Map

LL: Qualitative
Research Methods

In pairs: Design
principles for your

"source"

Draw actor maps
for each location

Introduction to
evaluation

expectations and
process (15 min)

long roll of
paper

9am

Lunch 1 -2pm

Finish by 3pm - 4pm

Morning total: 3 h
20 min without
counting breaks,
etc.

Afternoon total: 1
h 45 min without
counting breaks,
etc.

Reflections on the
day

Closing

Reflections on the
day

Closing

Reflections on the
day

Closing

Field harvesting

Record and check
each others

outcome statements

Send videos

LL: Check Road
Map

Check field work.
Interact with Mural

actor Maps/timeline

Questions and
answers Plan OH research.

Work in pairs to
check outcomes (by

location?)

Initial patterns? Unexpected
changes? Are there more

actors/outcomes that we know
about? Other lenses/boundaries we

need?

LL: Check Road
Map

This time may be available for
non-OH work if needed.

Geography help
from someone

Work in pairs to
check outcomes (by

location?)

Monday Tuesday Wednesday Thursday Friday

Outline

What outcomes
would be most

helpful for you to
learn more about in

order for you to
better fulfill

Barefeet's Vision?

Sensemaking
workshop

Who else do
you need to
hear from?

Training Road Map

Picture not available

Picture not available

Lombe
Chilekwa

Picture not available

Naomi

Lusaka

Picture not available

Sepiso

Livingstone Kaoma

Picture not available

Mwenya
Yambayamba

Picture not available

Boaz Bob
Munangi

Picture not available

Ephraim

Picture not available

Elina
Busiku

Picture not available

Samson
White
Kalyati

Picture not available

Boyd
Simasiku

Picture not available

Mercy
Naulapwa

Picture not available

Veera
Blomster

Helsinki, Finland

Picture not available

Victor
Mutafela

Mariam
Smith

Bleket, Sweden

Picture not available

Phil Smith

Picture not available

Taonga
Tembo -
artistic

director

Picture not available

Thandiwe
Mumba

Picture not available

Grace
Banda.

Executive
Director Picture not available

Jaakko -
Taksvärkki

Program officer,
Helsinki, Finland

Project
coordinator

BCC
facilitator

media
manager for

BCC

BCC
facilitator

BCC
facilitator

BCC
Facilitator

BCC

BCC

Facilitation
BCC

BCC
facilitator

BCC chair
(2019)

facilitator

senior artist
and BCC
facilitator

I had a good
meeting for a

project. 

Mid-Summer Eve in
sunny Turku city and
my kids meeting their

grandmother again
after 4 months in

quarantine

morning
swim!

Mine is making
face shields for
health workers 

Nature

Seeing our
boys enjoying
climbing the

rocks

consultant
learning

loopconsultant
learning

loop

My highlight was
going out to eat

with family after a
long time on
fathers day

I wrote a
new

drama
series

Travelled to
another town in
Central Province
Kapiri after a long

quaratine

My highlight was
playing basketball

and we won

The iInfomation I
recieved about
the Harvest  out

cme

Spending
time with
my sister

Picture not available

Went out to
meet some
kids after a
long time in
lockdown

Mike
Kamanga

My brothers
anniversary
as a priest

I was not well but looking
forward to geeting well

and coming to the
training

The week didn't go
has planned,tho was

okay spend time with 
my family  

Went to Choma out of
my town for an

HIV/AIDS
PROGRAMME to give
out recycled pads to

girls 

catching
up with
family

Picture not available

Mwila
Nkonde

BAREFEET
BCC.

Friends
visiting

overnightRunning with my
son Jakob and
finishing with a

swim in the cold
sea!

Highlight was a
friends' wedding
and seeing old

friends

Camping and
waking up
looking out
over a misty

bay

Went to the
outskirts of the city
with the family. It

was a nice
adventure and

fresh aisr

Read a
new book.

Celebrating
a friends
birthday

Was home
relaxing and

watching
movies

Rehersing
for a

fundraising
event

Was sending off my
auntie, she was going
back to the UK, so we

had family lunch on
saturday,then sunday
was home resting...

On Saturday I rehearsals
the whole day. On Sunday I
had a birthday party for my
daughter's birthday. I was
very busy because a lot of

people came

Was just
relaxing after
a busy week

Went to visy my
sisterr after a

busy weekend Went to
friends
kitchen
party

Relaxing at
home

Was at church
planting

trees,sunday was
travelling to
LUSAKA....

The Team!

Hope the
evaluation will

help us how our
work impacts

society.

How we cam
improve on
what we do.

Knowing more
about the
harvesting

evaluation and
finding a better

way forward

Realise other
opportunities.

 team girl
power

Realizing
the

setbacks

Realisation
that our

work has no
impact.

Picture not available

Not being
able to use

findings.

 team
Switch
(Ephraim
and Mercy)

Picture not available

Team Boyd� , Elina� ,Naomi �

What comes to mind
when we think of

evaluation is LEARN.
Our Hope is to find a
better way forward

-Learning new
ways of

evaluating
(knowledge and

skills).

-Hope it will be
more engaging

with parents and
community at

large.-if the
community

gives negative
feedback of the

activities.

Picture not available

Picture not available

Big 3

valuing outcomes
and a sum up if a
project or activity.

We hope for improved
skill and knowledge in

terms of evaluation,
hoping to know how to

use harvesting
evaluation effectively

this type of
evaluation is
involving (can

be
overwhelming)

Picture not available

Evaluation is an opportunity to
gather together for deeper

reflection, learning and
planning further. Hoping we
together manage to create a

trustful atmosphere so
everyone feels safe to openly

share their thoughts also about
the challenges and negative

aspects

to get the desired
outcomes from

beneficiaries and the
community members.
Hoping to see positive

change. Hoping to learn
more for future plans.

the community
misunderstanding the
project outcomes with

other projects. The
community  not giving
enough information or

reflux to give feedback.

Fears: Sometimes our other
duties and busy schedules
limit us, especially after the
evaluation process. it would
be important to reflect what

changes this learning
guides us towards and what

to do from now on.

 team TT
and Victor

Mike,Samson
and mwila

the A team 

from
Veera:

What comes to our
mind is that we are
going to measure

strength of the
project and what the

causes were.

What comes to mind about evaluation? Experiences... Hopes ... Fears...

2018 2019 2020201720162015

?

The story of barefeet childrens council....

Strengthen
Lusaka

BCC

Documents
and

procedures
in place

Kaoma and
Livingstone
BCC formed

IT Skills
learnt

Filming
skills learnt

Puppetry
workshop

skills

Partner
engagement

Made 4
films

Street,
disability,

handwash,
refuge

Go Clean campaign
(children doing

sensitisation in the
communities on hygiene
and environment, taking
the lead to clean certain
areas). Coming out from

BCC.

Recruitment
of new

members

Christmas
Show - Never
ending story

Social
inclusion
activity

Fotonovella training
(training paired with

Vanta Int. school,
Finland, sharing

differences)

Motivational
talk by Pan-

African Youth
President

Collaboration
with Agents
for Change

Youth Day
Initiatives

Policy
Engagement

Training

Outreach
Day of the

refuge

Engagement
with kids on

the street

Project
actors

continue
activities

400 years of
Shakespeare

(play with
British Council

in 2 cities)

Collaboration
with Plan

international

Global platform forum
(An org invited us to take

part in the network,
sharing ideas about
working with young
people, using each

others forums/spaces)

Youth Insacka
(thatch roof -
village hall) -

Zambian
national debt

issues

Cholera
outbreak

Engage
directly with
children on
the streets

Smile
project

Jink and the
giant

performance
on disability

Policy engagements
(sitting together to
see whether the

policies made are
suitable, applicable)

National
Elections

(gatherings
were

discouraged,
violence)

Expert
training 
module

development

Innovation
Conference

sexual
health

training

UN
International
youth day /

calendar dev.

cultural
exchange

short film
production

training

Innovation
conference

Interaction
with children

living on
street

Highland
games

participtation

Motivation
talk

New
partnerships

External
Evaluation

Financial
Audit

Team Girl Power: Our Zambian culture does not
encourage discussion around sexual related issues.
There is need for young people to learn about sexual
reproductive health and rights as as this contributes to
their self esteem, growth and making informed
decision.  E.g contraceptive as this has led to early
marriages and teenage pregnancy. And gender based
violence.

BCC outing

Team SWITCH.�  Innovation conference. We feel it's more
significant because it serves the purpose of the council
which is speaking for the voiceless. When we go and work
with young people in communities, they air out issues
affecting them and as  a council we take there concerns to
the policy makers who are the councillors, ministers and
others.

BCC peer
education

training

Module
developed

Peer to peer
recruitment

(expanding the
project, needing
smaller groups,
training young

people for this) 

Collaboration
training by
Alliance for
Community

Actions

Outreach
activities

Behaviour
change

outreach

International
youth day

participation Camping

Parent
involvement

in the
project

Policy
engagement

Visitors
from

Finland

Peer to
peer

workshop

Voters
education

(ECZ)

2 schools established
for peer 2 peer (In

Livingstone, there used
to be just 1 school.

Expanded activities to
2 centres)

Peer 2 Peer
workshops

Innovation
Conference

Parents
Engagement

Monitoring
activity by
Taksvärkki

Outreach
activities

Camp for
innovation
conference

Global
Citizenship
Education

Tour to
Finland Policy Brief

submitted

Financial
Audit

Innovation
conference

Quest Grand
Finale (invited
stakeholders.

presented policy
briefs)

Christmas
play

"Matiloa"

BCC skills
implimentation

cocreation 
Zambia (arts

exchange with
Scotland, how it
can be used with

youth)

Community
development
performers

Documentary
programme

by Taksvärkki

From A team  : The policy brief was formulated based on the
voices of Children living on the street, Children living with a
disability and children from a refugee background. Throughout
the process the subjects in the policy brief where part and parcel
meaning their views where correctly put out and it being
submitted to the relevant authority it meant the process of
change was going to  speed up and it was the first time Bcc was
submitting such a document.

Zambian
Vantaa

exchange.
Zambia
aFinland

Knowledge
and skills

training for
BCC

members

Team� ..BOYD� ,ELINA� ,NAOMI
� ....                                                Its significant to us because as
the activity itself  states "smile",it made everyone to
smile.                                           It was good to see people from
different walks of life/problems, age and.  backgrounds smile
despite their own personal issues.(2017) � � �

Team big 3 (Lombe, Sepiso and Bob: Parents were involved by way of
explaining the module content to them before its delivery to the children.
This was important because we had support from the community
through the direct consent from the parent's and it changed the
overview of the project as we we're able to be more confident in
delivering the module. We were more identified as role models in the
community and children we're able to attend all the sessions easier as
parent's knew what would be taught to their children.Some of the
changes we had seen WERE=Parents support=Community
partnership=childrens or peer involvement=peer to peer safe space=
project recognition in the community and so on.

Team TT and Victor: This is significant
because it plays a big role in behavior
change, personal development and
influencing change. Without knowledge
and skills it becomes a challenge to
organize or do any activity.

included in Ed.
curriculum ... but

teachers still
struggling to

teach it in detail

clinics only
giving

contraceptives
to adults

saw that many
youth didn't know
much - espeically
those not able to

go to school

Now we have a
cadre of young
people to go
out into the
community

TT and Victor: In 2017. Important because they are the gate
keepers. The project faces challenges without their involvement.
They play a supporting role role by allowing their children to
participate in the project and help to spread information in about it.

parents don't
know where
children are

encouraged
youth

what makes
you happy ...

plays

expanding
awareness

face without fear!
- Lusaka, but
involves all
provinces.

PLanned by BCC

Outcomes
here?

parents could
talk with other
parents and

with their own
children

this was
connected

with the
Innovation

Conference

Budget cuts
- had to

scale down :(

no festival
... moved to
december

alliance for
community
action invite

BF

QUEST (BF
project, which

has ended)

Y1: YP on street,
Y2: refugees and
migrant children,

Y3: disability.

 "Girls take
over". Youth

took over the
various ministry

offices

Timeline

Actor Mapping

Who are the people and actors in
the system?

How do they relate to
each other?

Evaluation
Purpose ...
Learning!

Getting
connected! The story of BCC

... Timeline

WHy Outcomes?
Intro to OH

Outcome
statements

Outcome
Dramas!

Picture not available
OUTCOME
DATABASE

qualitative
methods

Field harvesting
practice

Refining
outcomes

Plan Harvest

Refining
outcomes

Reviewing and
searching for
more outcomes

searching
Documents 

Field harvesting 

Field harvesting 

Field harvesting 

???

What do we see?

What does this mean for
us?

Report

Fear of
failing

Affirmed Ideas QuestionsSurprised!

Day 1

understanding
the difference

between
change and

outcome

Reverse
Logic 

How is
everything
going to
work ?

Harvest
evaluation

Going to back
to time lane
from 2015 to

2019 exercise .

More energisers in
between workshop
time and if we can

learn from all
parties. 

Difference
between

outcome and
behavior

Description
of outcome

hunting

Analysis and
interpretation of

outcome( in
terms of

implementation)

Explain more on
outcome

harvest and
social

behavioral
change. 

Learning about if you
didn't contribute,  it is
not your outcome (we

would have a lot of
information). - difference

between  outcome
mapping and outcome

harvesting.

As an organization
learning a new way

of realizing and
understanding our

outcomes.

Ideas on how to
use social

media to have
positive

outcomes. 

It was good
because it

was practical

we had a
good

interaction of
learning
online

we learned
what a
harvest

evaluation is.

It was
impressive
facilitator s
conducted
the lessons

working
together as

a team

we think our
session should be

clear at certain
points where

understanding is
concerned.

What will
happen at the

end of the
workshop ?

??

Day 4 that we were  able
to realize other

outcomes from the
outcomes that we

gathered.

that we have
more actors

than we
thought.

can outcome
harvesting be
used in Public

Relations?

Use the
outcomes,

findings, for
other

opportunities

how much
information we had
that we didn't make

use of - e.g.
relationships

between actors

Can outcome
harvesting be
used for other

types of
projects?

How can we
interpret the
information

gathered through
outcomes into

usable information?

including other
actors in the
evalation by
interviewing

more and
observing

Going beyond
our direct

beneficiary in
outcome
analysis

That we are
now able to fill
the outcome
harvest form

Is there a
specific time

frame to
measuring an

outcome?
How easy it was to

come up with
outcomes without

overthinking things,
e.g. the use of who,
what , when or what

how Lusaka bcc
group manage to

organize the
children to come

for intervies

how to write
an outcome
which has

more than one
actor.

when went in the
field ,children were
still remembering
what they have
been learning

All what have been
learnt to be directly

sent where every one
can see especially for
those with no access

to WhatsApp.

End of day reflections...

Picture not available
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e.g. Sharps -
drug and
alcohol

rehabilitation

Church

services -
e.g. clinics

chairpersons,
councellors,

police - Anyone
giving access

Picture not available

venue

No CSOs at
work in area

Picture not available

Pi
ct

ur
e 

no
t a

va
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Picture not available

allow
children to

attend

marketeers

supporting
Barefeet /

BCC
activities

Real Actor Maps

good
experience

what happens
when people
say the same

thing?

not easy to
information from
people - need to

find different ways
of asking

questions!

open ended
questions

might need to
ask who has

changed in the
community????

often starts
slow ... but

ussually
people open

up!

talked to older
participants

from 2018 - still
having an

impact

letting them
express what
change has
happened

hearing
changes in
Mindset?

came up
with more
questions

Video - talked
about

increased
confidence in

childrenteacher talked
about increased

leadership of
children - able

to delegate

Reflections from Field Work

Children reported back that they
have stopped engaging in fights
have developed compassion and
patience for their sibilings and
friends. This has led to constant
engagement with friends and family.

 Children report that they are more
confident in attending classes at
their respective schools and
actively particiapte in class and
during their lessons. Children take
an active role in participating in
their eudcation that they are
punctual and rarely miss their
classes.

Children stop playing with friends they think
will lead them into participating in bad vices
within their communities. Children become
friends within the peer groups and avoid
certain places in the communities such as
going to the market place unless they have
been sent by their parents. 

children pay more attention to their
personal hygiene after learning
about puberty. 

BCC actively participating
in Barefeet performances
and attending rehearsal.
BCC facilitators showing a
keen interest in joining the
Barefeet main
performacne team not as
BCC but as members of
Barefeet.

BCC members developing
skills in theatre for
development such as
directing and producing
their own original stories
for the community
performances conducted
in the communities with
little help from Barefeet
senior facilitators.

BCC actively engage with
stakeholder and decision makers
during the annual innovation
conference which was attended
by the Deputy Mayo of Lusaka in
order to increase sensitization on
the plight of young people from
their various communities and
discussing what could be the
solutions to the problems faced.

BCC actively prepare before and
after training workshops in order
to allocate responsbilities and
continute to build each other
according to strengths and
weaknesses in order to ensure
that they strengthen both theatre
and faciltiation skills.

 Parents attend workshops and
contribute to promoting the rights of
chidlren by encouraging other
parents to let their children
participate in center activities.

BCC members working for the
centers as center staff. The BCC
being relied upon to participate in
the center activities and the
planning of the activities. BCC
gettig employed due to their
participation in BCC as a result
they are being recognised as role
models and youth leaders

All district councils in their respective
groups have thought of potential
sustainability plans and will finalise them in
the year 2020. Some of the ideas
developed are starting a car wash, a
convenient store, mobile money tranfers,
working with organisation as a theatre
groups and dissmination of information on
behalf of other organisations for a fee.

CHILDREN

BCC

DISTRICT COUNCILS

exisitng
outcomes
database

2018 Annual
reportSource key:

PARENTS

Children actively participating in the
community performances and
cntribute to the stories told from
their own personal experience in
order to improve the lives of young
people.

They have taken a keen role in
developing htier own goals and
dreams.

Children help their parents
with house chores without
complaining or expecting
payment.

They are making more
informed decisions
regarding their lives.

actively engage with their parents
leading their parents to become
more involved and supportie of
their activities.

able to communicate
actively about progress

to BF and other
stakeholders (M&E)

Providing support to
sub-councils

organising meeting
with organisations,
community leaders,

and gov officials

participating in
trainings

...supported by
Attendance statistics

in 2018 report

 a political analyst in Kaoma said “some of us
parents try so hard to help and we feel encouraged
to see Barefeet who are really going out of the way
to reach out to the children by teaching about the
dos and don’ts of things that affect them.  it is such
a relief and a gratifying feeling to learn that our
children are part of this wonderful programme”

27th August 2018 youth raising
social burning issues - early

pregnancy, re-entry,
unemployment alcohol abuse and
refugee inclusion-  at innovation

conferences with decision-makers

Other Organisations

Policy Monitory and Research Centre of
Zambia  Chief Executive Officer  speaking up
for youth invovlement. Said ”there is nothing
more motivating and encouraging to see
young people that face so many challenges
to making steps such as this Innovation
Conference to try and make their
communities and lives better

 advocate to 400 people on
policies to do with Education,

Alcohol Abuse and Early
Preganancy at community

bring it on event

Centres

Highlands community school now
working as partners with Barefeet
Organisation.

BCC invited to participate
in Insaka Training by

Alliance for Community
Action. Consulted on youth

issues

Invited to be part of 
International Youth

Day 2018 by UN
Zambia

Kids in Finland

children in Finland
have increased

awareness about
issues in Zambia???

A strong relationship among the
Barefeet Children’s Council

members has developed. The
project actors are relating very well
with each other as they are able to

delegate duties amongst
themselves and help each other
build stronger skills in facilitation

and communication. They are able
to work as a team and plan for their
sessions well in advance and fill in

reporting tools as a team

P2P

BCC members
interact with young

people that they
would probably not
interact with in their

day to day life. 

 talk about issues affecting young people, and
willing to share their learning further in their
communities that allow them to make positive
decisions in their lives. (By learning from the
BCC members the peer groups have
developed an interest in public affairs and
policy advocacy. )

 help themselves when they face
challenges. They know their
communities well enough and have
motivation to help not only themselves
as children but their family members as
well

BCC very confident
in managing the

project activities on
their own with very
little supervision.

They take the lead

 Children with disabilities
 BCC member in Lusaka; he has speech and coordination
impairment. he has been an active and comitted member
of the BCC since 2017. In order to facilitate the inclusion of
vulnerable groups to the projects, Barefeet has it as one
of its prinsipls for an Open door mentority. During the
Barefeet Christmas show in December, he was offered a
partime work to help with organising costumes and props
for the play.

BCC members
were able to

discuss sex with
the parents and the
young people they
were working with

Schools giving
BCC members

leadership roles,
such as

president of the
drama club 

SCHOOLS

Participants could tell their own
stories, highlight their own

concerns and develop their own
strategies amongst themselves,

with their neighbours or with policy
makers and those who have power

over their lives. 

Centres
giving BCC
members
leadership

roles

Mrs M said: “ I didn’t know that my Son from Kanyama community was this confident to
act and discuss real issues that are happening in our community especially that our
community is known to be a notorious one for prohibited drugs such as Marijuana. In my
community, many children are thought to be thugs and drug addicts, attending this event
has encouraged me as a parent, when I get back to my community I will share and talk
about great things I have learnt from young people I call my Children, I will also
encourage other parents to encourage their children to join groups such as the Barefeet
Children’s Council.”

Parents
encouraged their
children to attend
workshops at the
center instead of

taking them to the
market 

Decision Makers

In the last 2 years forum disscussion
events have been held where the project
actors have had an opportunity to give
share their concerns on the issues of
children to various policy inmplemeners.

children are able to discuss with
their peers on sensitive topics
such as HIV/AIDs and gender
based violence at the meeting
space provided by the centers

within their communities

Barefeet senior staff and the project actors
took part in dialogue and forums such as the
International Youth Day under the theme
#Safespaces4youth. At  this event the project
actors had a privilege to help provide lasting
solutions to the many challenges youth are
facing  due to luck of safe spaces.

The BCC members are able
to deliver the teaching
manual without fail and

clearly explain the topics to
make participants

understand. 

Parents provided
support and

encouragement to
the facilitators and
other participants

of the project. 

Barefeet

The children and young
people are now using

theatre skills which they
acquired through the

project and are able to
speak out and are very

confident in sharing
information.

Income 
created

through our
performance

company.

youths in identifying challenges from
their communities and come up with
solutions which are then transformed
into outreach activities and are
performed in various communities in the
cities of Lusaka, Kaoma and Livingstone.

BCC members created a
second group to meet the

interest in workshops,
volonteering their time and

engaging previous members
to share.  

parents have been witnesses to the skills
being taught and the workshops that their
children are learning from. The parents now
undertsand that project very well,

improved relationships the parents have with
their children from thier homes, as the children
and parents understand how to live together,
behave and act in a hme and community at large,
all because of the knowledge and capacity
building being given to the youths.

developing innovative
ideas that can sustain
their lives (g.e. income

generating ideas)

attending school
instead of abusing
drugs and alcohol

resolve conflicts among
themselves and families
instead of resorting to

fights, insults or quitting

2019 Annual
report

The chairperson for
Lusaka BCC in 2019

got a part-time job as
health promoter and

has been part of other
health promotion

programmes.

Members of BCC
used their skills

from BCC to take
on voluntary jobs

and other positions.

BCCs created strong
linkages between

different local companies
and organisations in

Zambia

Parents expressed
the need to talk

with their children
to understand

what is going on in
their lives.

POTENTIAL OUTCOMES FROM DOCUMENTATION

When will
we meet

back?

Sense-Making Workshop

LivingstoneKaoma

Picture not available

Ngombe

Kanyama

Chawama

Mtendere

Garden

Picture not available

Picture not available

Mr Charles Mulenga a Deputy Head Teacher at
Mulamatila Secondary School, said he IN 2018 notices
tremendous change in 2 pupils that were part of the BCC
project. He said he noticed positive change in Golden
Mukelebai and Mary that have become leaders, they are
out spoken and are active in most school activities such
as  sports and clubs. He said he is more proud of Golden
because his talent is now being witnessed by the whole
community, Golden is a Musian and some of his music
has positive messages such a Gender Based Violence
song he has done, which very inspiring to his fellow
peers.

Picture not available

Mrs Getrude Maswabi the mother to Joseph Kainda male,
aged 19yrs, a BCC Peer educator from Shishekanu
Community, she said she is impressed with her child
because he has become very compassionate about people
with Disability. She was very emotional when in March 2019
Joseph shared information on how to live with people with
disability in the community. Mrs Getrude said  her son has
really changed and that he really wants the project continue
so that he can learn more on Disability Inclusion.

Youth became
compassionate and

sharing about
people with

disabilities(OC111,
Kaoma)

youth changes in
behaviour(OC104,

Kaoma)

BCC participants
became aware on how

to be good
leaders.(OC092,

Livingstone)

Peer educator spoke out on
alcohol and drug abuse and

realised importance of
school. School allowed him

to return.(OC093,
Livingstone)

Youth took leadership roles
and centre has good

relationships to parents and
BCC members.(OC098,

Livingstone)

Name:Prisca
Namemba

Outcome:
Confident in

using theatre to
communicate to

her friends

Significance:
The Mother is
proud of her
and supports
her transition.

She plans to join the
drama club in school to
have a bigger platform

to share what she
learned especially goal

setting and self
esteem

Team
Chibolya

We feel one of the
most significant
change is the

feedback of Mr
Rodgers Daka the

site manager.

Why: because we reinterviewd him but still
got the same answer which is, He feels
threatened of losing his position as the

children have been taking up leading roles
and this time around he even showed us

the timetable for the activities they have in
a month and who takes the leading roles.

Picture not available

Picture not available

made a drama
performance to
show what they
learnt from P2P

confirmed by Mother -
confirmed she was very shy ...
almost in tears talking about
her child when she saw how

confident she was :)

Picture not available

participating in
church, confident

with friends

confidence,
awareness (abuse
reporting, SRHR),

sharing, 

leadership, initiative
Chibolya is
notoriously

known for a lot of
violence, legal to
use of marijuana

not afraid of
adults,

outspoken!

She used
to be very

shy

Most parents do not
allow young girls to

be involved in acting.
They would rather

their children became
doctors and pilots,

etc.

stereotypes about
girls involved in

dancing / acting -
only for

uneducated /
unmotivated :(

She wanted to
go beyond her
given platform.

changing
mindset as they

see
organisations
like Barefeet.

The workshop
triggered interest

and then he
received support
through Barefeet. 

NGO-BCC
collaboration,

group formation,
Arts,

empowerment,
Youth Action, 

Support
from a

group of
facilitators.

education,
child-parent
relationship,

sibling
relationship 

became more positive
to family and siblings -

picked up from
training, and
encourage to

participate in school

confirmed
change by
younger
siblings

He has not just
become an active

person, he has
become an advocate
on GBV, etc, and is

using his musical skills
(on GBV).

Impressive to hear about
the transformation from the
mother. Practical support of
those living with disability
and speaking on behalf of
the voiceless, using music.
Those with disabilities used

to be kept in isolation.

leadership, showing
leadership at schools

(e.g. prefect) and
national arts fesitivals -
shows creativity and
potential of children

Significance
of being at
the national

level.

He was a drop out at
school, living on the
street, but many are

looking up to him and
people come to him. He is

raising money, selling
snacks at the bus station,
to pay for his schooling.

A number of
people affirmed

this change
(friends, parents)

role model in
community -

organising youth
on their own -

signs of
sustainability :)

deputy head -
keeping track

of changes

monitoring,
support,

champion

Now ... resulting
in fewer
teenage

pregnancies in
this area.

area difficult
for teenage
pregnancy

He has just moved
to a new location as
head, also working

with SOS (local
partner)

A passionate person
with a lot of information,

leading meetings for
parents and inspiring
other teachers even
without allowances

Helping to
extend

coverage in
livingstone

supporting by
providing
materials -

scholorship for
Rightwell

Mr Zimba
encouraged
Rightwell to

come back to
school. 

In Kaoma, we
only have one
location, as it
is a bit more

rural. 

In Livingsone,
we work in

two schools.

We only have
representatives in

Kaoma and
Livingstone, and no

office. We work
with partners.

Significant insights from each area

Youth

Parents

BCC

Businesses
Child saved from streets
is now graduate working

for Barefeet(OC003,
Lusaka)

P2P participant is sharing
lessons more widely with

others + parents
encouraging further

involvement(OC004, Lusaka)

P2P activities is helping
the participants to take
leading roles(OC005,

Lusaka)

Friend of p2p participant
inspired by friend and
wants to join.(OC007,

Lusaka)

P2P participant
discovering her Talent,
growing in self-esteem,

and reporting
abuse(OC008, Lusaka)

P2P participant develops
self esteem and ability to

deal with peer
pressure(OC009,

Lusaka)

Parent noticing children
becoming respectful and

more aware(OC010,
Lusaka)

BCC participant has
become confident and is

now leading the youth
and is a role

model(OC011, Lusaka)

p2p participant
expressed that they are
now more obedient at
home.(OC012, Lusaka)

p2p participant now
able to present poetry

and dance.(OC013,
Lusaka)

p2p participant now
using drama skills in

school(OC014, Lusaka)

Older children are
being more careful to

not play outside at
night.(OC015, Lusaka)

3 p2p participants
expressed that they have

higher self esteem and are
involved in BCC

activities(OC016, Lusaka)

Improved relationship
between child and

parent(OC017, Lusaka)

Girl interested in drama is
now participaing in BCC
and able to use this for

positive change.(OC018,
Lusaka)

Destructive youth
transformed(OC019,

Lusaka)

Youth forms arts group
at school to raise

awareness(OC020,
Lusaka)

Youth plea to council for
cleanliness against

cholera(OC021, Lusaka)

Violent and
disrespectful youth

transformed(OC022,
Lusaka)

P2P participant
expressed she knows
and is confident about

demanding her
rights(OC023, Lusaka)

Child has developed
skills in acrobatics and is

inspiring other girls to
join her(OC025, Lusaka)

Increased awareness
and  confidence of youth

- chosen as
prefect(OC026, Lusaka)

Youth became
photographer(OC028,

Kaoma)

Youth became music
writer(OC029,

Kaoma)

Youth became leader
in church and

engaged in clean-
up(OC030, Kaoma)

BCC partciipants earned
sponsorship due to
activeness(OC037,

Kaoma)

Girl motivated by
BCC peer

educator(OC039,
Lusaka)

Playful girl changed after
beating from her mother

and support from the
project(OC040, Lusaka)

Difficult boy starts
helping

mother(OC041,
Lusaka)

inspired youth become
graphic design

entrepreneur(OC042,
Lusaka)

Site manager from Chibolya
community attesting to the

change in P2P Participants -
fewer drugs reports(OC048,

Lusaka)

P2P Participant
discovering a way to

keep himself
busy(OC049, Lusaka)

P2P Participant
developing self

confidence(OC050,
Lusaka)

P2P Participant
becoming aware of
sexual reproductive

health(OC051, Lusaka)

P2P Participant opting to
stay away from sexual

activities(OC052,
Lusaka)

P2P Participant
inspired to be an

artist(OC053,
Lusaka)

P2P participant knows
how to deal with peer

presure(OC054, Lusaka)

P2P Participant has
opted to stay away
from drugs(OC055,

Lusaka)

P2P Participant developing
high self esteem and staying

away from sexual
activities(OC056, Lusaka)

Peer Educator
developing self

confidence(OC057,
Lusaka)

Peer Educator becoming a
team player, defect from
drugs use and applying

Theatre for development
methodologies(OC058,

Lusaka)

Parent of peer to peer
participants confirming

the change in behavior of
her children.(OC059,

Lusaka)

A Parent of a peer to peer
participant of Hope World
wide Chibolya Community

confirming her child's
defection from drug

abuse.(OC060, Lusaka)

A peer to peer
participant became

highly esteemed and
hardworking(OC061,

Lusaka)

A peer to peer
participant expressed
confindence in using

theatre(OC062, Lusaka)

A boy with no manners
stopped harassing girls

and understands
consent.(OC063,

Lusaka)

A boy started helping at
home after no longer
using gender as an

excuse(OC064, Lusaka)

A P2P girls started practice
good menstrual hygiene and

could attend school. She
stopped going out late at
night. (OC065, Lusaka)

Girl realised she had
leadership qualities and

used skills to teach
peers in church.(OC066,

Lusaka)

P2P boy was
inspired by BCC to

teach.(OC067,
Lusaka)

BCC girl member
became a team player,
first in Kaoma and later

in Lusaka.(OC068,
Lusaka)

P2P boy started to work
hard in school and
passed his grade 7

exam.(OC069, Lusaka)

Parents allowed child to
attend workshops and started

to see the benefit of
performance - teaching topics

she herself could not
teach.(OC070, Lusaka)

Girl committed and
confident, evident in

church.(OC071,
Lusaka)

More children attend
Hope World Wide

Chawama
Centre.(OC072,

Lusaka)

A boy student previously
unable to open up

became
confident.(OC074,

Lusaka)

Two schools awarded peer to
peer girls from a poor single

mother home with
scholarships to because of

their drama and acting
skills.(OC075, Lusaka)

A boy formed a group called Kings Men
Production House (KMPH) and made a work

plan speak out and advocate for young
people. Sanitation Conection Action Plan

SCAP Technical Director hired the group for
sensitisation on water sanitation and sewer
connection in Mtendere, awarded K1000 for

each play they make(OC076, Lusaka)

Secondary school gave certificate of
recognition to P2P girl for being

profound and productive. She joined the
school Art and Culture group and is a
coach of a church drama and poetry

group and a member of Dreams
Organisation.(OC077, Lusaka)

Two P2P boys report on
parent who beat her son
violently.  (The first report

to the police.)(OC078,
Lusaka)

USAID Discover Health
recruited P2P boy to work

with cholera, facilitating
awareness raising

sessions.(OC079, Lusaka)

P2P girl performed poem and
started writing on social

issues such as gender and
SRHR. She also joined a

poetry group at
church.(OC080, Lusaka)

P2P youth chosen to be school
drama group chairperson. Peers

started to talk to him about drugs,
alcohol, and sex.  P2P youth

mentored peer to form
group.(OC081, Lusaka)

P2P youth was addicted to
alcohol, drugs, and street life
but overcame peer pressure

and started focusing on
school.(OC082, Lusaka)

Troublesome students
calmed down. Parents

complemented
children’s behaviour.

(OC084, Lusaka)

P2P participant
demonstrated confidence

and knowledge on different
issues in church and at

home.(OC085, Luskaka)

Peer educator became
confidence and has gained
presentation skills. School

gives  leadership
positions.(OC086, Luskaka)

P2P Participant became
aware of leadership, goal

setting, child abuse and early
marriage and could lead

peers in performance.(OC087,
Luskaka)

Youth became confident, teaches
Sunday schooling is captain for

her class. She tutors young people
from the neighbourhood and helps

them with school work. (OC088,
Luskaka)

Peer Educator who was
previously bullied

gained
confidence.(OC089,

Luskaka)

P2P participant spoke with
confidence about sexual

abuse and goal setting and
acted out some of the

topics.(OC090, Luskaka)

P2P boys from
secondary school

gained skills to join
drama group.(OC091,

Livingstone)

BCC participants
became aware on how

to be good
leaders.(OC092,

Livingstone)

Peer educator spoke out on
alcohol and drug abuse and

realised importance of school.
School allowed him to

return.(OC093, Livingstone)

Chairperson of BCC became
confident in drama

performance and advocacy
and stopped being rude to

his parents.(OC094,
Livingstone)

BCC member improved
relationship with

parents. She speaks out
on SRHR.(OC095,

Livingstone)

BCC participant showed
respect to parents and

elders. When not in school
he helps to earn money for
food.(OC096, Livingstone)

A child who participated in
workshop improved
communication and

behaviour with
parents.(OC097,

Livingstone)

Youth took leadership roles
and centre has good

relationships to parents and
BCC members.(OC098,

Livingstone)

Girl participant focused
on school and avoids

certain friends.(OC099,
Livingstone)

BCC member’s
transformation to

become
respectful(OC102,

Livingstone)

youth helping other
street child(OC103,

Livingstone)

youth changes in
behaviour(OC104,

Kaoma)

BCC peer educator
transformed from being shy
to taking on important roles

in community(OC105,
Kaoma)

Peer educator was shy
until he joined BCC and

is now a
musician.(OC106,

Kaoma)

Female youth completed
high school, by being

safe from peer
pressure.(OC107, Kaoma)

Children intrerested in
school and son able to
earn income through
photography(OC108,

Kaoma)

Child became
interested in

school(OC109,
Kaoma)

Girl leading discussions
on issues affecting

children and encouraging
respect(OC110, Kaoma)

Youth became
compassionate and

sharing about people
with disabilities(OC111,

Kaoma)

Parents enquiring for
more

activities(OC006,
Lusaka)

Improved relationship
between child and

parent(OC017, Lusaka)

Parent participating in BCC
activities and encouraging her

son other parents to join (+
BCC member has become a
role model)(OC024, Lusaka)

parents expressing
support for

program(OC044,
Lusaka)

A Parent of a peer to peer
participant of Hope World
wide Chibolya Community

confirming her child's
defection from drug

abuse.(OC060, Lusaka)

Parents allowed child to
attend workshops and started

to see the benefit of
performance - teaching topics

she herself could not
teach.(OC070, Lusaka)

Girl committed and
confident, evident in

church.(OC071,
Lusaka)

Two schools awarded peer to
peer girls from a poor single

mother home with
scholarships to because of

their drama and acting
skills.(OC075, Lusaka)

Parent of  P2P participant
appreciated her daughter

learning about
topics(OC083, Lusaka)

Troublesome students
calmed down. Parents

complemented
children’s behaviour.

(OC084, Lusaka)

Centres

Bar owners
restricting alcohol

sale. (OC001,
Lusaka)

BCC hired for drama
skills(OC036,
Livingstone)

A  marketeer started
appreciating performance

and gained knowledge
about GBV.(OC073, Lusaka)

Local Leaders Decision Makers
Mayor of Lusaka

responded to youth
initiative on

alcohol(OC002, Lusaka)

Councillor offers
advocacy support to
BCC(OC032, Lusaka)

Large NGO
employed BCC
talent(OC031,

Kaoma)

NGO partners with
BCC for skills

training(OC033,
Livingstone)

NGO partners with
BCC for sanitary

pads(OC034,
Livingstone)

NGO worked with
BCC on journalism

training(OC035,
Livingstone)

A boy formed a group called Kings Men
Production House (KMPH) and made a work

plan speak out and advocate for young
people. Sanitation Conection Action Plan

SCAP Technical Director hired the group for
sensitisation on water sanitation and sewer
connection in Mtendere, awarded K1000 for

each play they make(OC076, Lusaka)

NGO networked on
outreach activities
with BCC(OC100,

Livingstone)

BCC invited NGO to
workshop on
SRHR(OC101,
Livingstone)

NGOs

BCC invited NGO to
workshop on
SRHR(OC101,
Livingstone)

BCC inspired area chief
of Kaoma through

effective awareness
raising(OC112, Kaoma)

Centre is supporting
barefeet

programs(OC043,
Lusaka)

Youth took leadership roles
and centre has good

relationships to parents and
BCC members.(OC098,

Livingstone)

Local gatekeepers
supporting

BCC(OC038,
Livingston)

School

headmaster requested
site manager of centre
for workshop(OC027,

Lusaka)

Two schools awarded peer to
peer girls from a poor single

mother home with
scholarships to because of

their drama and acting
skills.(OC075, Lusaka)

Peer educator became
confidence and has gained
presentation skills. School

gives  leadership
positions.(OC086, Luskaka)

Peer educator spoke out on
alcohol and drug abuse and

realised importance of school.
School allowed him to

return.(OC093, Livingstone)

Picture not available

significance of SRHR changes!
... national debate on whether

it should be included in the
school curriculum (some want

it removed from primary).

very little information
available. 

awareness is
significant - lack of
trusted information

sources.

high early marriage
and child-pregnancy

rates

evaluation has
focused on peers,

rather than directly on
BCC participants

Inclusion has been a
part of activities ...

but not a focus.

Disability organisations have
participated in innovation

conference. The focus was
more on how BCC were

teaching friends, etc.

Barefeet reflections...

Insights per actor group

Reconnect
What happened in the

field?
Insights about

locations

Insights about actors

What kinds of change?
Looking at

contribution
What does this mean

for Barefeet

What are the key
insights and
questions?

LivingstoneKaoma
Lusaka

A mixture of
learning and
implementing
(learning on

the job) 

It was
exciting yet

scary

Picture not available

Picture not available

Picture not available

Picture not available

Picture not available

Picture not available

Last point on
interesting is the

children developed
a good relationship
with their families.

Regardless
also of age!

hard to follow
up with

participants
from 2018

Parents may not really
interact with their

children in that way that
they know what the

children are
experiencing in school.
"Just another activity by

the NGO"

Lack of education
among parents may
have contributed to
this. (satisfied just
knowing that their

children are going to
school).

MS: Insight
for the
future?

Significant
limitations in data
collection due to
COVID -19 may

effect actor
analysis results

The kids don't do
much, so this was
very meaningful to

them. Also, the
company of other

children.

fewer NGOs
operating in

this area

supported
by O/C

data

able to get
other people
involved and

aware of
change

supported
by O/C

data

some center
representatives

had good
relationships
with parents

Even those not fully
involved in the

project, were able
to observe changes
among the children.

Sharing what
they learnt
with others

How has the process been?

Picture not available

Tagging Analysis

Strong visible change on
youth: Personal change, role

modelling, peer influence. How
is this reflecting wider in the

communities, visible changes?

Community
sentization/awareness

raising made visible

Contents of the
advocacy?

Advocacy/awareness
raising?

Community
theatre/theatre for
development is a

powerfull tool.
Could be covered a

bit more

only time we interact
with whole community
is during performances

(3x per year)

tool for hearing from
youth and community -
participatory approach

Bar owners
restricting alcohol

sale. (OC001,
Lusaka)

Mayor of Lusaka
responded to youth

initiative on
alcohol(OC002, Lusaka)

Girl interested in drama is
now participaing in BCC
and able to use this for

positive change.(OC018,
Lusaka)

Youth plea to council for
cleanliness against

cholera(OC021, Lusaka)

Councillor offers
advocacy support to
BCC(OC032, Lusaka)

A boy formed a group called Kings Men
Production House (KMPH) and made a work

plan speak out and advocate for young
people. Sanitation Conection Action Plan

SCAP Technical Director hired the group for
sensitisation on water sanitation and sewer
connection in Mtendere, awarded K1000 for

each play they make(OC076, Lusaka)

Chairperson of BCC became
confident in drama

performance and advocacy
and stopped being rude to

his parents.(OC094,
Livingstone)

alcohol
mayor,

businesses

Health
local

council

GBV peers

In July 2019, A child in Mtendere community - RUTH MAKUMBI found out that
Barefeet Children's Council was conducting workshops at Mtendere Hope World
Wide Centre in matters to do with theatre for change such as acting, writing, critical
thinking, self esteem and theatre performance.She joined and started attending
workshops every saturday conducted by Barefeet Children's Council. She had
interest in acting,poetry,drama and cultural dances.She loved this because it felt
this was her inborn talent and now is able to use it in a positive way such as to
change and influence the action of her community authorities, elders and fellow
children. This was through advocacy for chldren's rights which led to her joining
the drama group at school to teach about various social issues like teenage
pregnacy, early marriages.

awareness
raising

towards the
community

advocacy
or

awareness
raising?

advocacy
towards

community
authorities
and elders

child rights

In August 2020, Erick Kamanga a 19 year old male joined the
BCC as a peer educator in April 2018 and is the Chairperson of
the children's council. He said that the project has improved
his interaction with other people especially his peers, he is
confident to perform drama and  can advocate for issues
affecting young people. He being part of the project has also
changed his relationship with his parents, because before he
was very rude towards his parents.

joined a
network
called

Edusports

advocating
on rights

disabilities

community
mindsets

Lawrence Sikombe a coucillor in Chawama township was
invited to attend a step out in 2019 when the children
performed he offered to be the bridge between the
children and the member of parliament if the need arises
and pledged his support to be a support by being present
for the childrens activities whenever he could.

enables
access to

community,
and hospital

willing to
attend

innovation
conference.

not needed
him to act

yet :)

Advocacy Outcomes

Picture not available

Youth

developed a
document in
August 2018

submitted
document to the
minister during
the inovetion
conference Decision

makerrs

Barefeet
rrecruited Mwila

from the streets to
BCC

training of
P2P

Educators
(ToT)

P2P Educators held
trainings/workshops  at
centres using workshop

approaches - drama,
personal stories from
people in the same

situation. 

BCC P2P
Participant

shared what
they learnt from

workshops

Topics through modules:
- Life-skills interventions on dangers of playing at night
or living on the streets
- Child rights, peer pressure, 
- Self-esteem, leadership and goal setting
- child abuse, rape and defilement and how to report a
case to the police station, 
- alcohol and drug abuse, sex, HIV and other topics
affecting young people
- goal setting, leadership and self-esteem
- 1. theatre for development - as an approach for
exploring change and developing participation

Barefeet workshops
allow children to freely

express and discuss
issues that affect them

by way of playing
together

Barefeet involved the
parents in the
programme by
holding parents

engagement
meetings.

Barefeet Children's Council
was promoting different arts

namely acting, writing, poetry,
film skills, performance skills

and drama in Kalingaliga,
Chawama, Kanyama,

N'gombe and Mtendere was
part of it. 

The BCC conducted art
lessons (including some

older P2P participants) which
were in relation to alcohol

and drug abuse in
preparation for the festival
competitions every year in

August.

Barefeet facilitated
and directed the

play for the children
on a voluntary basis.

BCC conducted a
clean campaign

outreach program in
Mtendere at the
Council through

drama and cultural
dances.

Youth made a plea
to the Council for
cleanliness and
dumping sites in

every compounds

P2P workshops held
every Saturday on

how to be respectful
towards others and
not using fights to

solve conflicts

One of Barefeet's
requirements is that

participants take
part in community

performances.

Motivational
talks

taught creative
writing and

Performance
skills 

Barefeet conducted
workshops on climate

change and
Environment and how
to use your creativity

BCC used theatre
for developement
and performnce

skills to engage with
other organisations

The BCC invited a
township

councillor to the
Step Out (market,

schools)

Barefeet networks
with other

organisations to
encourage

opportunities for the
BCCs 

Meeting
from

Taksvärkki!

The peer educators
(BCC members) act
as ambassadors of

change in the centres
and communities.

Barefeet uses theatre for
development to help

young people understand
its importance in

disseminating important
information 

BF's module content
- Explained the importance of ART and
Leadership using short story scenarios,
that help the participant understand
- GBV, ,theatre for development, and
public speaking skills
- the importance of good menstrual
hygiene
- Self-esteem and leadership skills.
- Gender equality (gives clear
illustrations on gender roles and how
important it is to support gender and
sex roles in our society.)
- emphasised the importance of
consent in sexual relationships because
the project works with adolescents that
are already sexually active.
-  trained junior facilitators to hold the
workshops professionally

Barefeet encourages the
community including

teachers in schools to
observe children's positive
and negative behaviours
(through interaction with

centre reps)

In 2018 february BCC
recruited its first P2P
members on life skills
involving facilitating,

writing, poetry, drama and
theatre for development at
mtendere Hope world wide

centre.

BCC innovation
conference in

2018 at
government

complex 

Barefeet
festivals

performances
for the peers

annual innovation
conference  preparation in

which BCC participants
from 3 locations attend
camp and explore more
acting skills and learn

good stage perfomances.

BF gave the
role as media

manager

BF theatre
performances

The project provided
opportunities to BCC

members from provinces
to travel and meet with

other council members in
the city.

Module Training
provided certificates

that are helping them as
a references and

additional qualification

Legitamacy

Skills in arts

New roles

Theatre and workshops
as forums

Trainings, workshops

Engaging with the wider group of actors

Modeling performance

supported
the BCC

supported
the youth
training 

counselling

Supporting the youth

Community
outreach  - 
discussing
issues in

community

created a platform for
speaking to ministers

about youth issues
(innovation
conference)

Barefeet provided a
platform and

opportunity by linking
the BCC programme to

local organisations /
centres in the

community

Providing a platform in society

Opportunities for a
CoP

P2P Training/workshops

Writing Arranging forum

Arranged
campaign

Reaching out to
local people in
power

Modeling change

Theatre for
development/networking

restricted
opening

hours

youth
influencing
other youth

awareness
life

transformation
(from drugs,

alcohol,
violence, etc)

youth
leadership

Parents

Parents
supporting/allowing

their children to
participate.

discussing,
speaking out on
youth-relevant
topics (SRHR,

GBV, etc)

improved
child-
parent

relations

reporting
on child
abuse

forming
groups

performing
in other

community
structures

improved
interest/achievement

in education

Teachers/schools

support from the
gatekeepers who

are two ward
councillors by

attending the BCC
activities.

Allowing
transformed

youth to
return to
school

increased
attendance
at centres

gaining
new roles

gaining
new skills-

income

Centres 
allowing
space,

legitimacy

Barefeet
BCC Wider Community

Creation of
BCC boards

(for each
location)

Inspiration

creating and
performing,
awareness

raising

research into
current
issues
(online)

These are spaces
where people in

power feel
comfortable
coming to

BCC discussion after noticing
rubbish, cholera outbreak
(high density communities,

no info on prevention)

Theatre
companies

Volunteers
- arts, film

etc.

other
youth
orgs. 

For example,
alliance for

community action,
Plan

Linking BCC members 
to those who have

expertise. Some have
even received part time

jobs.

Needed permission for
P2P to work with

younger children. Also
needed parental

support.

challenges of dependency
mindset - need to set

expectations!
send letters of invitation to

local authorities - set-up
meetings, helping to link,

accompanying BCC

Linking up BCC
with authorities

who attend
Innovation

Conferences

Hard to link with more
powerful authorities / local
leaders - hierarchies and

political agendas

many policiies and
promises but not much

follow-up!

easier to work with
leaders at local level who

are interested in the
community.

Long and
bureaucratic
processes

After initial modules,
counsells identify the

issues they need to focus
on

Creation
of P2P

modules

input from
BCCs mobilising, facilitation,

acting, crowd control,
engaging audience,

feedback

PPP/ Forum theatre
"have you seen this
in your community"

Structure of BCC

All connect to Lusaka, but
there is also connections in

Livingstone and Kaoma.

Many ministers (?)
live in Lusaka.

BCC members are selected from
each centre (maybe 3-4 per centre).
We meet at the Barefeet office. Here
they discuss logistics for what they

will organise in their own
communities.

In Livingstone, they
have their own

schools.

In Kaoma, there is
one centre and one

school.

Barefeet has senior facilitators
linked to each location. These

are involved in all of the
workshops and events.

Most issues are quite related so they
are jointly discussed, by strategies

are developed further in the various
locations. The senior facilitators
support the BCC members with
crowd control or performance.

Who participate in the
practical activities for

example clean up
campaigns in the

community? Youth or
also other community

members?

Young
people

participating
voluntarily.

BCC
organises

and
mobilises

others

Teachers
model

helping
identify

solutions

linking to
others - e.g.
sanitation

companies

would like to
take this up
as a wider

issue

Barefeet's contribution to the stories of change

Picture not available

parent
engagement led
to more parents
getting engaged

Barefeet well
known in

community
through P2P

Centre (s?)
allowing BCC to
run projects at
centres alone.

...that have come out
from the data

The BCCs and Barefeet seek to be locally
present and relevant. How can Barefeet and the
BCCs engage other local actors - e.g. parents,
religious leaders, schools/teachers, health
workers, youth centres - to be more involved as
change agents in your agenda (and not just as
gatekeepers)?

Barefeet and BCC have built a lot of creative capacity
amongst individual youth. We have seen in other countries
that forming/developing local organisation (e.g. Youth action
groups) can help support local action and advocacy. What
would be the pro’s and cons of BCC local chapters (e.g. in
Mtendere etc.) What would it look like to build this kind of
organisational capacity among the youth?

The innovation conference strategy is an exciting approach to
building a voice for youth. Barefeet and the BCCs seem to
struggle to see outcomes in mid to higher level decision makers.
This is NOT unusual, and most CSOs struggle with this. Typically,
advocacy at this level requires collective action and a unified
movement of people from the grassroots. How might Barefeet
and the BCCs be able to develop the collective voice further?

Picture not available

Picture not available

2. Developing collective action and voice...

Transformation!

Picture not available

Creative participation and dialogue

4. Developing M&E

Picture not available

...of course!! What would this look like? How would you
implement these approaches in your other work? e.g. How
might you need to update your progress marker tools. How
might you do this more together with youth or local actors?

3. Supporting Youth Initiatives

Picture not available

Potential in
cooperation

with local
level leaders?

Neighbourhood
assotiations?

Townships? Are
there strong local

level structures also
in Lusaka context?

P2P trainings as
empowering component

of youth work, strong
potential for

sustainability.
Possibilities to adapt the

model in centers?

Empowering
youth and role

modeling strong
and effective
components...

1. Make sure to keep!!!

How might Taksvarki (or other funders)
and Barefeet help youth connect to
financial support?

BF: the link is already
there and we can

approach them when
we need them. They

can support,
depending on their

level.

BF: Youth
taking on

leadership
roles.

Recommendations / Potential Actions...

1. To further srengthen
and support the BCCs
as youth organizations,

and also in widening
their local level

networking

Inclusivity,
e.g. inclusion
of youth with

disabilities

3. Researching/finding
out about local

resources already
existing, to be applied

for youth iniciatives
(need for advocacy in

this?)

4. To jointly
develop the
participatory

monitoring and
evaluation tools
and procedures

Sharing ideas, best
practices between

Taksvärkki partners?
Joint planning and
development with

Taksvärkki

Picture not available

Picture not available

Picture not available
Other

provinces

Picture not available

example of
40 fires

initiative -
circus school

expanding
income

generation
model

mobilise local
resources -

don't want to
encourage

dependency

What about
a start up

fund?

stronger rights
based approach

towards
availablility of
government
resources?

possibility of
digital

conference?

BF: It is easier to
get support if it

has already
started and it is

visible.

TAK: BF can
be building
the capacity
of centres.

arrange
connection
between

CYECE and
Barefeet!

Insights/Questions ... and ideas to move forward with

Establishing
legitimacy
and access



Reduction Program Zambia), which provide 
alcohol and drug rehab services. They also 
included the roles of other artists and media – 
again these are probably more available in 
Lusaka. The Kaoma team showed the links 
with schools, parents and churches (who 
often provide venues) as being key. They said 
no other NGOs are really working in the area. 

After some theory on Outcome Harvesting, 
we put Barefeet’s creativity to work in starting 
to think about potential outcomes – and to 
give some ideas for how they could support 
youth and other actors in sharing their stories 
later. In groups of 2-3 people, the participants 
created a short drama (2 min) or drew a story 
board that expressed a potential outcome (a 
change in a social actor) that they thought 
was interesting or important. One of the 
productions was a very short video that 
managed to show three clear outcomes: 
Youth engaging in advocacy, the Mayor responding to youth advocacy on alcohol issues, and 
the bars tightening up rules on access!  The teams then wrote their outcomes up into 13

complete outcomes statements, preparing them for what to look for in the field work and start 
to build the outcomes database. 

The Barefeet workshop location was fairly close to where they work with some of the BCCs, so 
we planned with them to include a day in the workshop (Day 3) where they go out and practice 
harvesting some outcomes from local informants. The Barefeet team divided into small teams 
and went out to various locations: Chawama, Kanyama, Ngombe, Garden, and Mtendere. They 
used a variety of methods, meeting people one on one, in small groups, and in larger groups.  

 https://tak20eval.wordpress.com/2020/07/07/outcome-dramas/13
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Barefeet team put together a nice six part 
drama showing how parents’ attitudes have 
changed towards children, and especially their 
involvement in BCC activities.

Field Harvesting initial round: The evaluation team met with a variety of people in a variety of 
settings.



On Day 4, the team spent some time cleaning up and reviewing the outcomes from the field 
harvest, and entering them into an outcomes database on google sheets. We worked through 
six outcomes together as a large group before they divided up into groups to work on the rest. 
In total, the evaluation team gathered and refined 39 outcomes during this initial phase from the 
dramas, the field work practice, and a review of potential outcomes found in the document 
review of annual reports and Barefeets Outcomes database. This was used as a source of 
inspiration to think more deeply about what other outcomes they have seen in their 
geographical areas (Lusaka, Kaoma, and Livingstone) 

The final phase of the workshop focused on reviewing what we had, and identifying the main 
questions and outcomes that the evaluation team wanted to follow up on in the field work 
phase. Having put together initial ideas, the Barefeet team then wrote up a detailed field work 
plan of who they would visit and what questions they would focus on. 

Field harvest and substantiation
After the teams had returned to their project locations, they begun the field work and 
substantiation process. During August they planned to visit: 

• BCC Members 
• Parents 
• Centre Representatives (names which are under Locations) 
• Teachers (from schools where the peer to peer and BCC go or used to attend) 
• Other relevant stakeholders e.g. Project Networks, Authorities and NGOs 

In the following locations: 

• Lusaka -  (Ngombe, Chawama, Garden, Kanyama and Mtendere Communities 
• Kaoma - Mulamatila and Shishekanu Schools and communities 
• Livingstone - Highlands and Cross Road Schools, Ngwenya and Dambwa’s Communities 
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Field harvesting and substantiation in action



With a focus on these main areas of interest: 

• BCC Project Implementation 
• BCC and Peer to Peer as change makers in the centres and community 
• Impact of project on actors (BCC members, peer to peers and parents) 
• The Project relationship with other organisations or authorities 

Barefeet went out in the community (following COVID-19 precautions) and met with different 
groups of people. They avoided holding larger meetings due to COVID-19, conducting 
interviews and focus-group discussions using some creative approaches to help youth share 
their stories. 

Post field work process: 
After the field harvest, the teams came together in a two day workshop to reflect on the process 
of harvesting outcomes. They appreciated going back to the communities and hearing the 
stories with many stories describing transformed youth. The teams also appreciated that they 
were able to get others involved, and became aware of the changes that were happening in the 
communities.  

They also expressed that there were significant limitations in data collection. Due to COVID-19, 
the teams were unable to meet everyone, which meant that some perspectives are missing in 
the data. This may effect the actor analysis results, especially in regards to duty bearers. 

Despite this limitation, the team was still about to gather and write up a total of 112 outcomes, 
most of which were well written and contained a good degree of detail. This provided a good 
basis for learning about the change that Barefeet is contributing to. 

The outcomes data was well structured as “Outcomes” so we were able to take a straight 
forward approach to analysing the data by tagging each of the outcomes according to the type 
of change described, and using this to look at patterns in actor data and locations. 

During the workshop, we looked through the outcomes and analysed them in several ways: 

• the teams per location, chose outcomes they felt were most significant and why. 
• Presented back and reflected on the outcome results per actor 
• Presented back and reflected on the types of changes 
• Looked more deeply at advocacy related outcomes 
• Mapped out Barefeet’s and the BCC’s contribution to the changes. 

The final stage of the workshop we looked to summarise the main insights gained from the 
evaluation process, and make some initial recommendations together based on the findings. 
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Findings: How have the actors changed?

Overview of outcomes
Looking at the 112 outcomes, we can see the types of actors that were actively changing in the 
outcome. The following table shows the break down of these actors. Note that some outcomes 
were tagged with more than one actor, therefore the total number of tags is 117 actor tags for 
the 112 outcomes.  

The data presents a clear picture that the outcome harvesting has mostly collected changes in 
youth, with parents and NGOs also featuring. Note (*) that Youth and BCC are interrelated, and 
that many of the outcomes related to Youth are part of BCC action, and could not be separated 
at this stage, this challenge is explored further in the findings. The details of these changes are 
explored in the following actor sections. 

In addition to the actor tagging, the 112 outcomes were tagged with different types of behaviour 
to help us analyse how the actors had changed. We used 39 different tags which were not 
defined in advanced, but identified as categories emerged from the data. These tags have also 
been counted by geographical region, this is discussed further in the geographical differences 
findings. 

Actor Youth* BCC* Parents NGO School Business Decision 
makers

Outcomes 89 2 11 7 4 3 2
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community 
capacity

using skills gained to enhance capacity of 
community structures / forums (e.g. 
leadership, organising, coaching)

14 7 2 3

drugs Changes related to stopping drug abuse 10 9 1 0

support actors working to support / encourage BCC 
activities / participation

8 8 0 0

advocacy actors advocating for issues of concern 7 6 1 0

peer pressure increased ability to deal with peer pressure 7 6 0 1

BCC-NGO 
collaboration

new collaborations between BCC and NGOs 7 1 5 1

Alcohol Changes related to stopping alcohol misuse 6 5 1 0

Youth Action Youth taking action / initiative 6 4 0 2

gender changes in gender  norms / attitudes / 
behaviour

6 5 0 1

Parental 
Engagement

Parents getting engaged in youth work 4 4 0 0

health Changes relating to health improvements 4 4 0 0

participation increased participation 4 4 0 0

champion people championing youth / BCC 4 1 2 1

income changes related to income generation for BCC 4 2 1 1

reducing risk youth taking steps to reduce their vulnerability 
(e.g. being out late at night)

4 3 1 0

inspiration people acting as inspiration to others. 4 3 0 1

perspective People’s views/opinions about change in their 
area

3 3 0 0

Interest Youth expressing interest in activities 3 2 0 1

livelihoods changes to livelihoods 3 1 0 2

group formation youth forming groups 3 3 0 0

abuse reporting people reporting abuse 2 2 0 0

sustainable 
growth

other actors engaging with BCC / P2P directly 
- i.e. demand for services

2 1 0 1

environment action in relation to the environment 2 1 0 1

access gaining access to community - gatekeepers 2 0 1 0

Attendance Increased attendance in youth activities 1 1 0 0

BCC-business 
collaboration

new collaborations between BCC and 
businesses

1 0 1 0

BCC-school 
collaboration

new collaborations between BCC and schools 1 0 1 0

Total Lusaka Living
stone

Kaoma

112 80 18 14

Tag Description

Total Number Outcomes:
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These changes are discussed in the following  findings section per actor. It can be useful to note 
that the first three categories of actors (youth, BCC, and peer-to-peer groups) are not mutually 
exclusive. Youth are introduced generally as any youth affected by the programme; we then 
focus in on the particular group of youth in the BCC as the main boundary partner, and a then 
the peer to peer groups facilitated by BCC members.  

Youth
Background 
Youth have not been directly described as a boundary partner by the project - the focus rather 
being on BCC and the Peer-to-peer participants - but there is a lot of overlap among these 
three groups. From the project description the project hoped to see youth 

• having increase knowledge and confidence 
• expanding and spreading information learnt and attained by the BCC to other vulnerable 

children (focus of peer to peer) 
• developing life skills  
• developing interest in policy processes and advocacy work.  
• acquiring advocacy and lobbying skills to demand for information and to have issues of 

children tackled.  

Summary Findings 
Among the 112 outcomes, 89 outcomes show behavioural change in youth, and even some 
transformational change. From tagging the types of behaviour found in the outcomes, the clear 
message is that there has been a lot of change in individual youths – in regards to awareness 
(26 outcomes), confidence (24 outcomes), ability to use the arts (25 outcomes), leadership (16 
outcomes), SRHR awareness (16 outcomes), education performance (15 outcomes), and 
relationships with parents (18 outcomes). Closely related to confidence, seven outcomes were 
about increased ability to deal with peer pressure, which in the contexts where these youth live 
enabled youth to rise above their difficult community circumstances and instead influence them 
positively.  

There were 18 stories which we described even as “life transformation” where youth have 
completely turned their lives around. 10 outcomes relate to youth resisting and stopping their 
abuse of drugs, and 6 outcomes relate to youth resisting and stopping their abuse of alcohol. 
Four outcomes also describe youth taking steps to reduce their vulnerability (e.g. being out late 
at night and choosing friends). 

disability changes regarding disability awareness /  
inclusion 

1 0 0 1

Total Lusaka Living
stone

Kaoma

112 80 18 14

Tag Description

Total Number Outcomes:

 of 60 117



Four outcomes explicitly describe the links Barefeet outcomes to their ability to gain a livelihood, 
one youth became photographer, another a music writer, another a graphic design 
entrepreneur, and another just started to take responsibility to earn money for food. 

Besides the individual changes, youth have shared what they know with others (described in the 
following section on BCCs and Peer to Peer) and there are some initial signs of more collective 
youth action – with youth contributing their skills to community leadership, taking various forms 
of initiative, and becoming active in wider awareness raising and some advocacy.  Some youth 
in Mtendere (in Lusaka) and Kaoma have taken action in relation to environment issues – 
engaging in clean-up activities and advocating for better services. 

Significant Outcomes 

It is difficult to understand the depth of some of these changes, without looking at some specific 
examples. Beyond the broad trends of increased awareness, confidence, leadership, and 
improved relationships with parents, specific outcomes provide insight into some of the more 
unique changes.The following table highlights some of these: 

Main 
Theme

Outcome Description (names removed) Barefeet / BCC 
contribution

Group 
formation 
/ youth 
action

In October 2019, A boy joined hope world wide Mtendere 
because there were no advocates for change. He heard  
about BCC training on peer to peer 5 months later in 
November, and he went on to form a group at school called 
Arts for change to fight against teenage pregnancy and 
child abuse because he felt as the government was not 
doing enough to deal with the issues in his community. Arts 
for change group later performed a play on sanitation, 
water and drainage connections in our community at 
Millenium challenge offices in Lusaka in March 2020.

Barefeet facilitated 
and directed the play 
for the children on a 
voluntary basis.

Drugs In July 2019, a parent to BCC peer to peer participant from 
Chibolya Community expressed that after her child took 
part in the workshops she started realising that he started 
having some drug withdrawal symptoms hence she 
approached him and asked what was happening to him. In 
response her son told her that after having taken part in the 
BCC P2P workshops he realised how important it is for him 
to defect from drug use hence he had opted to stop using 
drugs as a result he was having such complications. The 
parent expresed how happy she was to learn that her child 
decided to defect from drug use hence she took him to a 
health facility where her son got help.

BCC Peer to peer 
workshops 
conducted at Hope 
world wide Chibolya 
community for the 
children
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Advocacy In August 2018, a young man during the outreach program 
in the Mtendere community made a plea to the Council for 
cleanliness and damping sites in every compounds. This 
was because there was a cholera outbreak in Mtendere of 
which 4 people were found infected with the desease due 
to lack of damping sites.

Barefeet Children's 
Council conducted a 
clean campaign 
outreach program in 
Mtendere at the 
Council through 
drama and cultural 
dances.

Gender In May 2019 A boy started helping to doing house chores. 
He never used to help at home because he believed that 
sweeping and cleaning the house was for girls only. He then 
reflected during a workshop on gender roles. He has now 
become helpful at home, he can wash the dishes and 
clean, he stopped using his gender as an excuse not to do 
so.

The workshop on 
Gender equality is in 
the module which 
gives clear 
illustrations on 
gender roles.

Abuse 
reporting

in November 2019, two youth in Mtendere reported a child 
abuse case at Mtendere police station. The boy, 7 years of 
age, was beaten by the mother because he came at home 
around 16:00hrs after playing soccer with his friends. The 
boy was supposed to be back at home at 14 hours but lost 
track of time. On his return the mother got a stick and 
started to beat the child, he started bleeding from his nose 
due to the excessive beating and fainted. This made the 
whole community angry at the parent so the youth were 
asked to immediately go to the police and report the case 
and later come with the police to issue an arrest for the 
mother as they were eye witnesses to the case. The mother 
was arrested by the police and charged with assault and 
child abuse. The police said they had been receiving no 
reports on child abuse  even though there is a lot of abuse 
on children in the community. People are not reporting 
these cases because they say they are disciplining their 
children.

Barefeet conducted 
trainings on child 
abuse, Rape and 
Defilement and how 
to report a case to 
the police station, 
where taught to 
peers in mtendere 
community at Hope 
world wide zambia 
mtendere site. The 
youth were among 
the second recruits 
of Barefeet 
workshops peer to 
peer in mtendere.

disability 
inclusion

A mother to a young man aged 19yrs, a BCC Peer 
educator from Shishekanu Community, said she is 
impressed with her child because he has become very 
compassionate about people with Disability. She was very 
emotional when in March 2019 her son shared information 
on how to live with people with disability in the community. 

Module Training 
provided skills for 
peer educators and 
giving certificates 
that are helping them 
as a refferences and 
aditional qualification

Gender, 
arts

A Deputy Head Teacher at a secondary school (name of the 
school removed), said in 2018 he noticed a young musician 
at his school speaking out to the whole community through 
some of his music which has positive messages about a 
stopping Gender Based Violence which was very inspiring 
to his fellow peers.

The workshops and 
Training of Trainer  in 
Self-esteem and 
leadership skills.
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What are we learning about Barefeet’s contribution to youth 
The Barefeet team is working in a complex urban context, with youth who have grown up in a 
very challenging environment. The deep transformational changes that are happening to youth 
are a testimony to the effectiveness of their approach, which is attracting youth, raising their 
awareness, and helping them support one another.  

Almost all the changes in the youth are directly linked to the BCC and Peer-to-peer program - 
which have been directly supported by Barefeet. These structures are explored in the next two 
sections. 

The project is creating change in youth far beyond the stated goals. We think it might be useful 
for Barefeet - together with BCCs - to describe the overall change in they hope to see in youth. 
This could help to provide more clarity about the kind of behaviour they are trying to encourage, 
which would serve both strategy development and monitoring. Several possibilities already 
stand out from the change that has been captured, for example 

• reporting abuse cases 
• giving up drugs / alcohol misuse 
• changing sexual behaviours (e.g. consent, contraceptive use) 
• taking leadership roles in community structures  
• putting gender equality into practice 
• improving relationships with parents 
• forming groups from their own initiative 
• advocating for youth issues 

Goals related to advocacy and political awareness were scaled back in the project, and haven’t 
been so readily observed at this level. However, changes can be see in relation to the BCCs 
themselves. This is explored further later in the report. 

Group 
formation

In 2019 August a youth formed a group called the Kings 
Men Production House (KMPH) to speak and advocate for 
young people in Mtendere community and also as source of 
income generation. In October 2019, KMPH was 
recognised by Sanitation Connection Action Plan (SCAP) 
who hired the group to run a sensitisation campaign on 
water sanitation and sewer connection in Mtendere. The 
SCAP team was amazed at the talents of these young 
people and that they were fun to work with.

Weekly workshops 
held in different 
communities 
including Mtendere 
and the monthly 
outreach campaigns. 
Trained junior 
facilitators to hold 
the workshops 
professionally
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Barefeet Children’s Council (BCC)
Background 
The BCCs were in the design of the project a crucial link to sustainable change. Organisation 
among the youth can support the transformation of the communities in the long term.  

Summary Findings 

• BCC’s organisation and structure: BCC were created in (2014) and have since continued 
to develop policy (during yearly meetings), procedures and structures to guide the council, 
including: constitution, exit strategy for old members, recruitment processes and eligibility, 
expectations and roles of committee members, and how to run locally. There is not yet 
anything on gender and disabilities – but these are planned to be discussed as part of the 
20/21 project extension. One of the recent developments is setting up a Facebook 
platform to help them communicate and coordinate within the council. To get things done, 
the council is delegating out tasks and keeping each other accountable. Regarding 
reflective practices, BCCs have been reporting on progress and reflected weekly with 
Barefeet in order to improve performance, and review work using a facilitation quality 
check list. They have also been participating in reflection and evaluation of activities with 
Barefeet, such as this evaluation.  

• BCCs are functioning in relation to the P2P groups: After some initial struggles getting 
started in 2018 in Livingstone and Kaoma, all the BCCs now seem to be working well.  

Desired behaviour among BCCs (Outcome Challenge) 

The project intends to see Lusaka, Kaoma and Livingstone BCCs having strong policies, 
procedures and structures. Members of BCC have improved professionalism in the 
management of BCC’s activities, workshops and meetings and have clear division of work 
within the councils. Council members are fully oriented on Barefeet Children’s Council and its 
new strategy of working and its relation to other Barefeet programs (toes). 

The BCC members have adequate skills and motivation to facilitate workshops during the 
peer to peer interventions. BCCs are able to communicate actively the progress of activities to 
Barefeet and other stakeholders such as the community, the centre and their peers. All 3 
councils have acquired skills to support the sub-councils to establish them and support them 
in all their activities. The members are motivated and equipped in organising meetings with 
organisations, community leaders and government officials that are involved in policy making. 

Barefeet Children’s councils awareness level on policy issues is high and they are eager to 
increase also the sub- councils’ knowledge about policy processes and advocacy work. BCC 
members are equipped and willing to use their knowledge and skills in advocating youth 
issues to public and policy makers and to enquire the existing policies from relevant policy 
makers and to demand for transparency in the policy enforcement.   

As the work of the BCC increase, the BCC is more visible among communities, government, 
stakeholders, children in the community as well as on the street and the general public. BCC 
has new partnerships with policy makers such as the government of Zambia and various 
stakeholders.
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They are running the peer to peer program and facilitating trainings – which is contributing 
to a lot of change among youth. The BCCs are taking the initiative in planning, but 
monitoring is still a challenge, and needs further support. 

• BCC voice/advocacy: BCCs are researching the issues in their communities which are 
informing the topics and program of Barefeet more widely to become the basis of 
advocacy work.  They have organised and run the innovation conferences which are 
providing a forum for interaction around the topics that have been researched in the 
communities and a space for youth to engage in advocacy. In preparation for an 
innovation conference, the BCC developed a document in 2018. The BCCs have also 
been gaining awareness of policy issues (though this happened through the QUEST 
project). At the local level, the BCCs are showing confidence in reaching out to 
gatekeepers and local decision makers to invite them to events where they have 
performed theatre for development on issues which they have observed in communities. 
However, interaction beyond this is still quite limited. There are some initial signs of 
advocacy such as the art group formed at a school to raise issues which had not been 
adequately dealt with by the government. They performed on issues of teenage 
pregnancy and child abuse and later, on sanitation, water and drainage connections in our 
community at Millenium challenge offices in Lusaka in March 2020. This took place after 
the BCCs had noticed rubbish and were facing cholera outbreaks without information 
about prevention of cholera, in these high density communities). 

• Financial sustainability: The BCCs are starting to have some ideas for financial 
sustainability – e.g. a car wash, performance company, and a grocery store. They have 
also built relationships with NGOs who can support the work. Increasing demands from 
other community groups, can also build legitimacy such as in this outcome from 
Mtendere: 
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The headmaster of Mtendere community school witnessed one of the peer to peer 
workshops in 2019 at Hope World Wide in Mtendere and approached the site manager of 
Hope World Wide to request for the peer educators to be conducting the workshops at 
their school outside of the BCC project.  

• BCC cooperation with other NGOs: Several NGOs/businesses have shown interest and 
are now partnering with BCCs, which opens up greater training opportunities, and 
potential income for the BCCs. 7 outcomes describe new collaboration between BCCs 
and NGOs.   

• BCC collective action: BCCs are currently known within the community, and are actively 
facilitating and participating in local events, researching issues, skilfully performing, and 
communicating issues that need to be addressed. They are organising performances and 
the innovation conference (with support of Barefeet) and are supporting local youth 
initiatives, for example the environmental clean up in Mtendere. They have also been 
contributing to wider youth initiatives – e.g. through the youth report.  

• BCC influence on other youth and communities: BCCs have worked with Barefeet to run 
the theatre for development approach out in communities. BCCs have in several ways 
been modelling change for other youth, being an inspiration to them. The BCCs have 
been learning and connecting across regions of Zambia – with the hope that this will help 
bridge across geographic and tribal boundaries. In the BCC, the members are developing 
leadership skills which they are then putting to use in their communities.  

The only outcome about disabilities was shared by the mother of a 19 year old P2P (male) 
educator (a BCC member) from Shishekanu Community, who was impressed with her child who 
had become compassionate about people with disabilities. She was very emotional when in 
March 2019, her son shared information on how to live with people with disability in the 
community. However, activities related to disability inclusion are only now being mainstreamed in 
the 2020-21 project, which has also been limited due to COVID-19. 

Reflections on Progress Markers 
Barefeet have used a progress marker framework with the BCCs for two years (2018/19). While 
their are some issues with the framework which were discussed on the evaluation blog , the 14

framework provides some helpful insight into the functioning of the BCCs from their own 
perspective. 

Lusaka Living
stone

Kaoma

Expect to see

1. The BCC teams for peer to peer group trainings are functioning 
and work well together

3 3 3

2. The BCC members feel competent in training others after the 
completion of the training module - both in the subject and 
methods

2 3 3

 https://tak20eval.wordpress.com/2020/07/14/a-closer-look-at-the-progress-markers/#more-26014
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Note: 0=no change; 1=little change, 2=significant change that requires project support, 
3=significant change independent of project 

Overall, the outcomes data supports this analysis. At the expect to see and like to see levels 
BCCs appear to be running the peer to peer well (see next section), planning and conducting 
training and engaging in monitoring. Regarding sustainability plans - from the progress marker 
data - it seemed that all three locations were beginning to have some ideas and initiatives, but 
there are not widespread yet. 

Engagement with decision makers (PM 7 and 9) appears to be a challenge felt by most of the 
BCCs, and there is not evidence of regular meetings. However, the innovation workshops have 
provided a platform for this kind of engagement and consideration should be given in how to 
develop this concept further. 

The outcomes revealed several examples of BCC-NGO and BCC-Business collaboration - 
especially in Livingstone -  suggesting that progress marker 8 is developing much better than 
suggested here. The outcomes data also showed some initial signs of collective action by the 
BCCs, at least in Lusaka, so this rating should also be upgraded.  

What are we learning about the BCCs? 
The BCCs are clearly growing into a healthy platform for youth to youth action. Barefeet plays 
an important role in facilitating this, and probably at least some of the actions would not happen 
without Barefeet’s support. While Barefeet plays a legitimate ongoing role for the councils (as a 
local grass roots CSO themselves), there is a careful balance needed here in providing support 
and allowing the council to develop and grow with its own initiative. We have no reason to 
believe that this is a concern at this point, but this is a question which must be kept on the table 
constantly with this kind of work.  

3. BCC members understand and fill in all monitoring and reporting 
tools

2 2 2

4. BCC members feel confident to engage with community gate 
keepers, policy makers and stakeholders within their 
communities

2 2 2

Like to see

5. BCC members have the initiative in preparing the training plans 
for the sub-council training  

3 3 2

6. BCC members develop sustainability plans or intiatives or ideas 
within their assigned groups

0 2 3

7. BCC become competent to dialogue with  decision makers, 
service providers and involve them in the councils community 
outreach/project activities

2 0 0

Love to see

8. BCC is doing consultancies for different interested parties in 
education and theatre

3 0 0

9. BCC is having regular meetings with key decision makers in 
their areas and districts

0 0 0

10. BCC is taking collective responsibility in their communities on 
various issues

0 0 0
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Outcomes among the BCCs were not in focus during the Outcome Harvest mainly because 
Barefeet have been able to monitor the BCCs through the use of their own progress markers 
and the story of contribution to other outcomes would include the BCC. In addition to these 
stories of data and the initial outcome harvest among the staff, we were able to interview 
Barefeet, looking more closely at the BCCs to understand their development. Through this, it 
became clear that Barefeet has managed to create a network of motivated ambassadors – 
directly from the streets and communities they hope to change. This is a difficult road to take, to 
build up capacity from scratch, but it gives them much greater legitimacy in representing youth 
issues. It also gives them a unique capacity to engage with youth in these challenging urban 
contexts – a capacity which can’t be learned through training, but only gained through having 
experienced the realities first hand. 

We have a three main reflections which might help the BCC journey further along their road: 

• We think that learning among the BCC could be developed further. For example, the PM 
framework could be further developed to help the BCC member’s monitor their own 
behaviour, especially in relation to behaviour beyond their facilitation role. E.g. how are 
they building local contacts and relationships, how are they practicing good leadership, 
how are they monitoring the change in the youth in their communities. At the moment it 
seems like learning is mostly focusing on “did we do things right” (single loop learning), 
but development of the progress marker framework with the BCCs could help them 
reflect more regularly on “are we doing the right things (double loop learning) and engage 
more deeply in the strategic thinking of the council. As the progress marker framework is 
developed, including PMs on disability and gender inclusion would help to keep these 
issues in focus as part of a wider monitoring of BCC behaviour and progress. 

• We also wonder what value there might be in more local organisation of the network, 
which would allow for more locally coordinated action and advocacy. We have seen some 
exciting outcomes regarding youth-led community initiatives, but wonder how this could 
be built upon. 

• Some questions still remain about BCC’s action in relation to advocacy. There are some 
good initial signs, which could be built on further. The innovation conference for example 
is genius! – Creating a platform for youth to be able to talk with decision makers that they 
would otherwise have no access to. How could this idea be developed further, and 
possibly used with other groups of actors on a smaller scale (school leadership, churches, 
local authorities etc.). As we have come to understand, this aspect of the project was 
scaled back in this phase in order to allow the BCCs to develop – but now it seems like 
they might be ready for the greater challenge of influencing more widely! 
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Peer to Peer groups

Summary Findings 
Like the BCCs, the Peer-to-Peer groups (P2P) were active, and provided a lot support and 
awareness raising among youth. There were many stories of individual change among youth 
linking to the effectiveness of the P2P groups, supporting them to become more aware of child 
rights, abuse issues and drugs. Through these groups, youth became more confident and 
spread what they learned more widely with their friends. Among the 14 outcomes were tagged 
“sharing” (actors sharing what they have learned with others), the vast majority were P2P 
participants. Similarly, another 14 outcomes tagged with “community capacity” described 
actors using skills gained to enhance capacity of community structures / forums (e.g. 
leadership, organising, coaching). Several youth who were either BCC members or P2P 
participants took on leadership roles in organisations, churches and schools which they link to 
the confidence and skills they have gained from the BCCs/P2P. These roles often linked to the 
arts as a form of communication. Some of the P2P have taken their efforts a step further and 
started to form groups or lead a group.  

• In January, 2017, one P2P youth (boy) was chosen to be Lusaka secondary school’s 
drama group chairperson. Peers started to talk to him about drugs, alcohol, and sex.  
This P2P youth then mentored a peer to form a group (mentioned in the next outcome). 

• In August, 2019, a P2P boy formed a group called King’s Men Production House (KMPH) 
and made a work plan to speak out and advocate for young people. In October, 2019, 
Sanitation Connection Action Plan (SCAP)’s Technical Director hired the group for 
sensitisation on water sanitation and sewer connection in Mtendere, and they were 
awarded K1000 for each play they make. 

• In October 2019, a P2P youth forms arts group at school called Arts for Change to raise 
awareness to fight against teenage pregnancy and child abuse because he felt as the 
government was not doing enough to deal with the issues in his community. In March 

Desired behaviour among Peer to peer groups  (Outcome Challenge) 

The project intends to see the peer to peer groups formed in the communities using the 
BCC’s model. By spreading the information learnt and attained by the BCC members the peer 
groups will develop an interest in public affairs and policy advocacy. They will be equipped 
with information and skills to talk about issues affecting young people, and willing to share 
their learning further in their communities.  

The peer to peer group members have information that will allow them to make positive 
decisions in their lives. They know and understand how to help themselves when they face 
challenges. They know their communities well enough and have motivation to help not only 
themselves as children but their family members as well. 

The peer to peer group members have an interest in community and national matters and 
become involved in full participation on developmental exercises that will be happening 
around them. They have a sense of ownership of all their community features. They are looked 
upon as role models in their communities.   
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2020, the Arts for Change group later performed a play on sanitation, water and drainage 
connections in their community at Millenium Challenge offices in Lusaka. 

Youth who participated in the P2P are claiming they now know how to report abuses and there 
is also an outcome about two boys who reported on a child abuse case and a parent 
consequently being arrested for the offence. The police in the area claimed that this is the first 
reporting of child abuse. 

Reflections on progress markers 

The most recent progress marker monitoring of P2P for 2019 by Barefeet created the following 
picture: 

Note: 0=no change; 1=little change, 2=significant change that requires project support, 
3=significant change independent of project 

Overall, the progress markers suggest that the peer to peer initiative is functioning well, but the 
supporting progress marker evidence data was not very strong to support these findings. The 
reports suggested that children have developed confidence and have high self-esteem that they 
are able to engage with their guardians to either consult or share what they are learning. This is 
supported by the centers encouraging the parents to give time to their children to participate in 
the workshops in Saturdays and to spend time asking their children what they learn at the 
workshops.  

The outcomes data supports the findings at the expect and like to see levels, but we have not 
observed sufficient changes at the “love to see” level to support these ratings, but they do 
appear to show some initial emerging signs. 

Lusaka Living
stone

Kaoma

Expect to see progress markers

1 Children are interested and participate actively in the 
workshops

3 3 2

2 Children actively engage with community gate keepers after the 
intervention

2 2 2

3 Children show increased knowledge on their rights 2 3 3

Like to see progress markers

4 Children develop their own sensitization/awareness skills using 
Barefeet methodology of theatre for development

2 3 3

5 Children’s skills and knowledge strengthens through peer to 
peer interventions

3 3 3

Love to see progress markers

6 Sub-groups take collective responsibility in their communities 
on various issues through the interventions and planned 
activities

3 2 2

7 Sub groups impact change in the community through project’s 
activities and learnt life skills  

2 2 2
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What are we learning about the P2P? 

The P2P approach appears to be working well, and making a significant contribution to youth 
gaining greater awareness, sharing their knowledge with others, and increasingly are viewed as 
role models in their communities. However, while progress is being made, there is still a journey 
ahead for these groups if they are going to fulfil the vision of wider interaction with their 
communities in development activities. More intentional monitoring of behaviour at this level   - 
with more concrete evidence data to support ratings - would help Barefeet to celebrate 
changes, encourage others with examples, and help develop more strategies to support this 
kind of behaviour.   

Parents

Working with the parents, is a relatively new strategy used by Barefeet. Eleven outcomes relate 
to changes in parents. Parents are noticing change in their children and relationships with 
children seem to be improving. They are becoming more engaged in the activities of Barefeet 
and the BCCs, and are starting to lend more support, participating and enquiring for more 
activities. One parent also helped her son to gain access to health services as he was 
experiencing the effects of drug withdrawal. There are also some initial signs of parents 
changing their mindset towards children in regards to gender roles, and overall belief in youth 
capacity to be active change agents. 

Barefeet see the significance of these outcomes being the relevance of their activities, the 
gatekeeping function of the parents and the confirmation of outcomes among the youth.   

Desired behaviour among Parents  (Outcome Challenge) 

Parents and guardians are the major gatekeepers of the project. The project intends to see 
the parents and guardians actively supporting the BCC and its activities. Due to the increased 
knowledge about the meaning of the BCC they allow and encourage their children to take 
part in their activities. The parents and guardians are informing the community about BCC and 
the objective related to supporting children and youth in at risk situations. The parents act as 
a link between the children and the community leaders and other parents since they advocate 
for the children’s activities to other parents and encourage parents to attend the sensitization 
performances with their children in order to learn more about the plight of children in the 
communities and the solutions. 

The guardians/parents of the children act as the first point of contact with the community and 
through the support they provide the children the confidence to talk about issues affecting 
them in the community. 

Parents/guardians enable the children to have access to engagements with adults and 
increased community support in advocacy activities enabling the children to feel being heard 
and taken seriously. The parent’s role reaffirms the children in their activities and the 
implementation of outreach community performances.
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Reflecting on Progress Markers 
The most recent progress marker monitoring of parents for 2019 by Barefeet created the 
following picture: 

Note: 0=no change; 1=little change, 2=significant change that requires project support, 
3=significant change independent of project 

Looking through the progress marker data revealed that there was not clear evidence data to 
support these ratings. All the outcomes regarding parents gathered during this evaluation have 
come from Lusaka, so no comment can be made on Livingstone and Kaoma. While the 
outcomes supported the expect to see levels, we have not observed any outcomes which 
directly support levels, 6, 7, and 8. 

Tag Description

Total Number Outcomes: 11

support actors positive and supportive to the work of the BCCs 6

child-parent relations changes in relationships between parents and children 4

Parental Engagement Parents getting engaged in youth work 3

belief Parents expressing new belief in children’s ability 3

drugs Changes related to stopping drug abuse 1

Attendance Increased attendance in youth activities 1

Gender changes in gender  norms / attitudes / behaviour 1

Lusaka Livingst
one

Kaoma

Expect to see progress markers

1. Parents are engaged in the children’s activities 2 3 2

2. Parents are supportive of the children 2 2 2

3. Parents permit children to participate in the project 2 0 0

4. Parents understand the role of children in the project so has 
to encourage other parents to participate

3 3 3

Like to see progress markers

5. Parents are actively engaged in issues affecting children 2 2 2

6. Parents help the children engage with decision makers and 
policy influencers

3 2 2

Love to see progress markers

7. Parents and children work together for the collective good of 
solving issues that affect children in their communities

3 0 0

8. Parents advocate for children’s activities 2 0 0
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From the progress marker data, the clearest observation is that Livingstone and Kaoma are still 
struggling to gain support of parents in permitting their children to participate in project activities 
which was acknowledged during the reporting and the project is seeing to take action on this. 

What are we learning about parents? 
It is great to see the growing engagement and support for the youth activities in Lusaka, but 
with no data about Kaoma and Livingstone, we wonder how engagement is progressing giving 
the struggles indicated in the progress marker data. This is something which probably requires 
further investment. 

For the team in Lusaka, It could be worth exploring whether parents can also encourage 
meaningful youth participation in community structure, championing the youth causes. Could 
there also be some parents, impacted by the performances, who have some potential to 
counsel the children/youth or become allies of the youth?   

The progress marker evidence data for parents was not very strong so we wonder how the 
progress marker tools are being used? Is there potential to review this with parents to develop a 
richer framework that parents could then use to monitor and celebrate their own behaviour? 

Other Actors
The outcome harvesting also revealed changes in outcomes not directly planned for in the 
project design. These are raised here. 

Schools 
There are only two outcomes related to schools, but they are worth taking note of: 

• The headmaster of a community school (name removed) witnessed one of the peer to 
peer workshops in 2019 at Hope World Wide in Mtendere and approached the site 
manager of Hope World Wide to request for the peer educators to be conducting the 
workshops at their school outside of the BCC project. This outcome was seen as 
significant by Barefeet as partners are able to organise workshops without Barefeet 
needing to being involved, enabling more young people to be reached. 

• Two schools (names removed) awarded peer to peer girls from a poor single mother 
home with scholarships because of their drama and acting skills. In this outcome, 
Barefeet saw that their module of facilitation and training of the children were influencing 
visible change in children who had previously been troublesome, for the benefit of other 
organisations, schools, groups and personal lives.  

Could there be ways that the BCCs connect further with schools to be able to support more of 
these types of outcomes? 

Businesses 
There are three outcomes about businesses changing:  

• bar owners changed their opening hours and restricted the age of their customers,  

• a bank hired a drama group from the BCC in Livingstone for marketing,  
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• a marketeer changed her view of children acting in the community (she used to be against 
it) and expressed various insights she had from watching the performance.  

These three outcomes illustrate the potential for further advocacy work, the potential of 
increased financial sustainability, and the impact of the topics and performance on marketeers. 

Centres/NGOs 
There is only one outcome of centres supporting Barefeets work, but this type of positive 
collaboration from the start a part of the design and is visible in many other outcomes where 
youth are given leadership and space. 

Five outcomes illustrate changes in NGOs:  

• Winrock involved Barefeet in a sensitisation campaign against child labour;  
• Cry of an African Youth collaborated in teaching young people about sexual matters;  
• Cry of an Orphan worked with BCC so that participants acquired skills in computer, 

tailoring, and acting;  
• BCCs partnered with Dreams to learn how to make sanitary pads; 
• BCCs partnered with Alliance for Community Action in a junior journalism training and 

acquired certificates.   

The significance of these outcomes lies in the recognition of the council's abilities and skills, 
enabling new opportunities for the children and young people to learn and have influence. 
Barefeet and the BCCs are also providing an important service to other change agents, 
enabling them to better connect with youth and communicate their messages. 

Decision Makers 

There are three significant outcomes that illustrate changes in decision makers which Barefeet 
have contributed to: 

• In 2018 August a Policy was implemented were the Mayor of Lusaka gave a statement on 
public laws and restrictions over opening bars and not allowing under aged children by in 
Lusaka. He did this in response to youth raising the issue at an innovation conference led 
by Barefeet. 

• A councillor in Chawama township was invited to attend a Step-Out in 2019. When the 
children performed he offered to be the bridge between the children and the member of 
parliament if the need arises and pledged his support to be a support by being present for 
the childrens’ activities whenever he could. 

• Two ward councillors supported the community by attending BCC activities, something 
that had been difficult in the past. 

We believe that Barefeet and the BCCs have potential to see more of these types of outcomes, 
but that further reflection is required by Barefeet and BCCs regarding what they believe their role 
is towards this actors, and to further develop relevant strategies to influence them. 
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Reflecting on systems change
The types of change that the project has contributed to were presented in the initial table on 
outcomes. A further way of thinking about these changes is to see how they contribute to 
systemic change, using the six conditions of systems change from Peter Senge’s Waters of 
Systems Change .  15

Policies: BCC’s have been actively 
developing policy for themselves and 
one policy strengthened in 
community regarding alcohol 
regulations in pubs was achieved. 

Practices: Youth have taken 
leadership in arts and getting 
involved researching in community 
issues. New involvement by parents 
and support. Schools and centres 
providing platforms/space for youth.  

Resource Flows: Children from 
vulnerable contexts are gaining livelihoods. NGOs and businesses are providing income.  

Relationships & Connections: Youth across divides are connected with other youth who like 
art and want to positively change their communities.  BCC are connected to organisations and 
in slightly closer contact with decision makers who have taken a couple steps to address youth 
concerns. 

Power dynamics: Youth leading performances changes power dynamics, where they have a 
chance to communicate and influence. The innovation conference is another example, where 
youth shaped the conversation around issues of interest. 

Mental models: The youth changed the view of themselves, their visions, and what they could 
do.  Some parents and a marketeer also seemed to have changed the perception of what 
children could achieve.  

The majority of the changes have been about the youth. While the change in youth is exciting, in 
order for change to be sustained, there needs to be a system wide change – some initial signs 
of change were found among other actors in the system, but probably not enough to see a 
significant shift at this point.  We do not yet see many changes in the other actors which would 
suggest that the environment for youth changing in ways that positively support their rights, and 
provides them with the support they need during their critical development years. This needs 
further support. What is exciting is that the youth themselves seem to have the potential to work 
towards wider change in other actors and could be a next step. 

 https://www.fsg.org/publications/water_of_systems_change15
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FIGURE 1. SHIFTING THE CONDITIONS THAT HOLD THE PROBLEM IN PLACE
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Six Conditions of Systems Change

SYSTEMS CHANGE CONDITIONS—DEFINITIONS

Policies: Government, institutional and organizational rules, regulations, and priorities that guide 
the entity’s own and others’ actions.

Practices: Espoused activities of institutions, coalitions, networks, and other entities targeted to 
improving social and environmental progress. Also, within the entity, the procedures, guidelines, 
or informal shared habits that comprise their work. 

Resource Flows: How money, people, knowledge, information, and other assets such as 
infrastructure are allocated and distributed.

Relationships & Connections: Quality of connections and communication occurring among 
actors in the system, especially among those with differing histories and viewpoints.

Power Dynamics: The distribution of decision-making power, authority, and both formal and 
informal influence among individuals and organizations.

Mental Models: Habits of thought—deeply held beliefs and assumptions and taken-for-granted 
ways of operating that influence how we think, what we do, and how we talk.

|   FSG4   

https://www.fsg.org/publications/water_of_systems_change


Geographical variations
With fewer outcomes from Kaoma and Livingstone, the patterns of change do not stand out so 
clearly. By and large they seem to be following the same patterns as in the general picture, 
though a few difference stand out. Livingstone has seen proportionally more changes in relation 
to education and collaboration between NGOs and the BCC. Kaoma is seeing growth in youth 
passing on what they have learnt to others, and contributing to community leadership (perhaps 
this is easier in a smaller town?). Barefeet had already explained that fewer NGOs were at work 
in Kaoma, so less collaboration here is not surprising. 

Findings: Barefeet’s contribution
In the findings section on actors, we have included the ways in which Barefeet has supported 
the BCCs where Barefeet has played a critical role in the establishment and functioning of the 
BCCs. In this section we try to highlight the main contributions from Barefeet to the BCCs, P2P 
groups, and directly to the community. 

Creation and Training in P2P modules 
As mentioned there, the BCCs have informed Barefeet of relevant topics in development of P2P 
training modules. The topics of the modules were mentioned as significant and explained as 
plausible contribution to many of the outcomes. The modules have included: 

• child rights, peer pressure 
• life-skills interventions on dangers of playing at night or living on the street 
• the importance of art and leadership using short story scenarios, that help the participant 

understand 
• gender-based violence, theatre for development, and public speaking skills 
• the importance of good menstrual hygiene 
• self-esteem, leadership skills and goal-setting. 
• gender equality (gives clear illustrations on gender roles and how important it is to support 

gender and sex roles in our society.) 
• emphasised the importance of consent in sexual relationships because the project works 

with adolescents that are already sexually active. 
• child abuse, rape and defilement and how to report a case to the police station 
• alcohol and drug abuse, sex, HIV and other topics affecting young people 
• theatre for development - as an approach for exploring change and developing 

participation 
• training junior facilitators to hold the workshops professionally 

The types of changes in behaviour described in the outcomes correlate very strongly to the 
topics of the module, which would suggest that the teaching was effective. The module 
trainings have provided the youth with certificates that are helping them as references and 
additional qualification. Barefeet have also taught other workshops on creative performance 
skills: acting, writing, poetry, film, and drama.  
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BCC Capacity Development 
Barefeet have empowered the BCCs, not just with relevant materials and content of modules, 
but also skills in facilitating events. Through trainings and coaching, they have given BCC 
members experience in mobilising, facilitating, acting, crowd control, engaging audience, and 
seeking feedback. Barefeet have senior facilitators linked to each location who are involved in all 
of the workshops and events. Barefeet have a lot of contact with these youth and have been 
able to encourage, inspire, and counsel.  

Giving new roles 
Barefeet have further supported the development of BCC members by giving them additional 
roles and experiences, recruiting youth from the streets. BF gave the role as media manager. 
The creation of the BCC boards (for each location) has also provided opportunities for youth to 
take on a new role and gain new experience. 

Theatre for development   
Barefeet’s theatre performances have been a central point of interaction and participation with 
BCCs and with others in the community. Theatre for development has created a communication 
channel for youth to speak to actors who might otherwise not listen. The performances and the 
workshops help children to freely express and discuss issues that affect them by way of playing 
together. They have modelled this for the BCC and P2P members.  

Support to Innovation conferences 
Barefeet staff have linked up the BCC with authorities who attended the conferences. They have 
also supported the writing and organisation of the innovation conferences. 

Support to centres 
In addition to Barefeet’s direct influence on the BCC, through collaboration, the BCCs have had 
access to centres, providing space and legitimacy. 

Developing connections across BCCs 
Barefeet has been able to provide opportunities to BCC members from provinces to travel and 
meet with other council members in the city. This has significant potential for learning and 
helping youth bridge across internal cultural and regional divides. 

Mobilising and connecting with other actors 
Barefeet encourages the community including teachers in schools to observe children's positive 
and negative behaviours (through interaction with centre reps). Barefeet networks with other 
organisations to encourage opportunities for the BCCs (e.g. other youth organisations, theatre 
companies, NGOs). Mobilising and informing parents through parents engagement meetings. 

Advocating on behalf of youth 
By working closely with youth, and the BCCs, Barefeet is able to have a legitimate voice on 
behalf of youth in political platforms, networks (e.g. Global platform forum), with NGOs and 
through Barefeet’s own performances, that individual youth would otherwise not be able to 
access. 
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Conclusions and Recommendations
During the last part of our final workshop with Barefeet captured some of the main insights and 
ideas which we can move forward with. We summarise these here combined with our own 
insights. 

Overall, the evaluation has revealed the many and varied changes that 
are happening with youth, with many stories of youth transformation 
far beyond what can be planned. These changes are in large part 
thanks to Barefeet’s creative approach at building youth participation, 
through theatre for development, through the councils and through the 
Peer to peer approach. All three strategies appear to be working well 
and contributing to important changes in the lives of youth. In the future 
Barefeet hope to integrate a disability perspective and expand to other 
provinces, widening the BCC network and increasing their legitimacy at the national level. 

The recommendations that follow concern ideas and recommendations on how to build on this 
already successful approach - to further expand inclusion, develop organisation, and to create a 
more supportive social environment for youth. 

Learning Loop’s recommendations for Barefeet
To help communicate the relative urgency of recommendations we use a colour coding system 
as follows, Red - serious concerns requiring immediate attention, Orange - clear 
recommendations for how the programme can improve, Blue - ideas which the programme can 
consider in order to improve relevance and/or build on their added value. 

1 Funding support for youth initiatives – some exciting initiatives have already started, 
but as identified by the Barefeet team, these often lack the initial seed capital to get 
started. How could Barefeet and Taksvärkki support this? For example, could they set-
up a start-up fund? Initial steps would be to research and find out about local resources 
that already existing, and any possibilities of accessing any government funds already 
available. However, it was also understood that Barefeet may need to gain more 
legitimacy and visibility in order to gain the interest of the government. Barefeet also 
suggested expanding their own income generation, and this could be supported 
through a flexible fund from donors. We also recognised the need for caution here in 
developing too much dependency,
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2 Developing collective action and voice...The project has put in a good foundation in 
establishing the BCCs, which now have the potential for developing greater collective 
action and voice. We understand that this aspect of the program was reduced in the 
original plan in order to further establish the BCCs, but now it seems there are ready for 
wider engagement. We have a few main suggestions for how this might be done 
practically: 

• Youth are beginning to take on leadership roles in community organisations and 
structures (e.g. churches, school prefects), allowing them to advocate for youth 
issues within these and effect local policy. How could this be more intentionally 
encouraged and built upon - e.g. a youth leaders support network. Are there ways 
that Barefeet can advocate for youth to be included in township decision making 
structures? 

• Barefeet and BCC have built a lot of creative capacity amongst individual youth. 
We have seen in other countries that forming/developing local organisation (e.g. 
Youth action groups) can help support local action and advocacy. As raised in the 
mid-term evaluation, movement towards a children’s parliament will require more 
structure at the grass roots level. What would be the pro’s and cons of BCC local 
chapters (e.g. in Mtendere, etc.) What would it look like to build this kind of 
organisational capacity among the youth? 

• The innovation conference strategy is an exciting approach to building a voice for 
youth. Barefeet and the BCCs seem to struggle to see outcomes in mid to higher 
level decision makers. This is NOT unusual, and most CSOs struggle with this. 
Typically, advocacy at this level requires collective action and a unified movement 
of people from the grassroots. How might Barefeet and the BCCs be able to 
develop the collective voice further?

3 Develop a stronger systems perspective 

The project results have mainly been at the individual level. Barefeet could have an even 
greater impact by taking a wider systems view of its work. Other actors in the system 
will need to change in order for youth to empowered in the long term. How can Barefeet 
and the BCCs engage other local actors – e.g. parents, religious leaders, schools/
teachers, health workers, youth centres – to be more involved as change agents in your 
agenda (and not just as gatekeepers)? 

The mid-term evaluation highlighted the following suggestion, which still seems to be 
relevant BCC should use school structure so that its ideology could be incorporated in 
the school curriculum. To achieve this there is need for high level lobbying with the 
Government through the concerned ministry; and in addition, it needs more human 
resources to drive it should the Government give consent to the proposal. Moreover, 
there will be need for fostering linkages with relevant bodies and institutions that can 
prop it up.  

 of 79 117



4 Jointly develop the participatory monitoring and evaluation tools and 
procedures. – M&E could be developed further to support more ongoing learning, 
which can lead to better relevance and effectiveness. Barefeet should look at its overall 
hopes for youth - and their supporting environment - to develop a progress marker 
framework which can support the work of the councils (and potentially the whole of 
Barefeet!). The project is creating change in youth far beyond the stated goals. We think 
it might be useful for Barefeet - together with BCCs - to describe the overall change 
they hope to see in youth, using outcome mapping to create an overall theory of 
change. This could help to provide more clarity about the kind of behaviour they are 
trying to encourage, which would serve both strategy development and monitoring. 
Several possibilities already stand out from the change that has been captured. 

Thought should also be given to the parents and P2P progress markers, and make sure 
there is clear tools and capacity to use these approaches by the BCC and Barefeet 
staff. Taksvärkki now has good experience in this and can be a support to Barefeet in 
the process. As part of taking a broader systems perspective, thought will also need to 
be given as to how to envision and monitor behavioural change in other actors such as 
local decsision makers, churches, schools etc. 

Finally, as part of expanding inclusion, any new progress marker frameworks should 
support monitoring behaviour in relation to gender equity and disability inclusion within 
the BCC and P2P structure, and in relation to other external actors. 
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Part 4: Looking at 
the programme level 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Part 4: Looking at the 
programme level



Introduction
The ToR asked us to go beyond the two projects on the field, through a desk review to assess 
the full programme during 2018 – 2021, and write findings and recommendations at the 
programme level. The two central areas of improving programme quality during the 2018-2021 
programme period needed to be included:  

1. Ensuring systematic, actor oriented, participatory monitoring and evaluation of development 
cooperation projects and  

2. Strengthening the social inclusion—and specifically disability inclusion—in its development 
cooperation.” 

Method 

The following findings sections systematically address each of the evaluation questions through 
a desk review and Interviews with Barefeet and CYECE regarding program partnership. The 
findings from the Barefeet and CYECE evaluations are compared and corroborated with what 
was found in the desk review of each of the other projects and the overall programme. The 
following partner projects were reviewed as part of the desk review: 

• Environmental Camps for Conservation Awareness (ECCA) working in Nepal with the 
project “Supporting youth and school stakeholders for making child and environmentally 
friendly schools and strengthening the sustainability of school programs” 

• Undugu Society of Kenya (USK) working in Kenya with the project “Children and Youth 
living and working on the streets treated with love and dignity” 

• Programa de Atención, Movilización en Incidencia por la Niñez y Adolescencia (PAMI) 
working in Guatemala with the project ”Entre amigos construimos ciudadanía politica 
2019-2021” 

• Centre for Coordination of Youth Activities (CCYA) working in Sierra Leone with the project 
“Expanding the Space: Socio-Economic Empowerment of Marginalized Rural Poor Youth”	  

A list of sources reviewed for this part of the evaluation can be found in Annex 2. For simplicity, 
the projects henceforth are only referred to by their country of implementation. 

Insight has mostly been gathered from Nepal and Kenya, since the Guatemala and Sierra Leone 
projects have only just begun, however, comments have been made on the nature of their 
design and any early outcomes. 

The follow sections are structured around the ToR questions. We have kept the ordering of the 
questions as per the ToR, except for the section on Coherence which more naturally serves as a 
segue into the final conclusions and recommendations. 
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Findings: Relevance
This section explores the evaluation questions on relevance. The text is structured around 
questions 1, 3, and 4, Question 2 has been integrated into the other questions, while question 5 
is addressed in the concluding remarks and the overall recommendations. 

The findings from Barefeet and CYECE are summarised and compared with the insights and 
results found in the document review of the projects in other countries. A concluding section 
outlines the overall responses to each question and highlights the main insights which might be 
applied more broadly. 

Needs and interests of youth
Findings from the evaluations 
The projects of Barefeet in Zambia and CYECE in Malawi are framed around the needs and 
interests of youth, especially keeping vulnerable youth in focus and seeking leadership among 
the youth. The evaluations provided strong evidence that the projects are highly relevant to 
youth, and are directly speaking to their needs. Other actors have also been engaged in 
designing and developing the projects. 

In Malawi, The youth reached by CYECE have shaped activities through planning, 
implementation and monitoring. Taksvärkki worked closely with CYECE to engage stakeholders 
in developing the Outcome Mapping design, which CYECE  expressed “felt like a best 
practice!”, and contributed to the increased local ownership of the project. The project was 

Evaluation Questions: Relevance

1 Are the project/programme strategies, activities and approaches responding to the 
needs and interests of the youth, including the most vulnerable youth? How would 
the duty-bearers and the youth change the projects to make it more relevant for the 
current contexts? 

2 Has there been any negative, or otherwise surprising project outcomes or lessons-
learned? How have the projects been able to reflect and adapt? How adaptive 
management could be enhanced? 

3 How have the promotion of human rights, gender equality and non-discrimination 
(focus on persons with disabilities) as defined by Finland’s cross-cutting development 
cooperation objectives been integrated into programme and project design and 
implementation? How could strategies to combat multiple discrimination be improved? 

4 How is the guiding principle of Taksvärkki From Youth to Youth been translated into 
practise? How could this principle be integrated more into projects and programme? 

5 What can be identified as major lessons learned at the level of practices, processes, 
approaches, methodologies and thematic issues that could be brought forward to the 
next programme phase? 
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designed well to address complex change which seems to have given the project enough room 
to adapt. The project has established processes for reflection and evaluation of its own 
practices and the changes in the community. 

One next step to remain relevant to the needs of the youth, may be to address the increased 
demands on the school system and local health care providers. Duty bearers have engaged 
local stakeholders in formulation of bylaws, implementation, and in reflection which are good 
signs for continued relevance. Youth have requested vocational training. 

In Zambia, the stories of transformation and the engagement of youth in challenging urban 
contexts are a strong indicator of the projects relevance. Interestingly, youth involvement in the 
Barefeet Children’s Council seemed to enhance good relationships with their families and inspire 
involvement in school activities. The role of Barefeet Children Councils, peer-to-peer engaging in 
art, and theatre in development in supporting youth transformation was confirmed amongst the 
outcomes of the evaluation. The effectiveness of the Innovation Conference in changing policy 
was also confirmed. Duty bearers, however, had only limited opportunities of being challenged 
or getting involved, an area that could be developed further, expanding on some practices and 
events that the project staff and other actors already do. Final reflections of the evaluation team 
expressed the need to further strengthen advocacy and collectively work to keep duty bearers 
accountable at the local community level. The project has monitored using progress markers, 
but can and want to develop their systems for reflection and monitoring further. 

Comparison with other projects in the programme 

Like the work in Malawi and in Zambia, the other projects also designed their work to 
intentionally respond to the needs and interests of youth.  

In Nepal, the project chose to work with low income and under-privileged mixed ethnic groups 
through child clubs with involvement of youth in the design of the project from the start, 
including in the development of outcome mapping monitoring tools. 

In Kenya, the project works with youth have been dislocated and with other actors in the 
system. Through enabling youth to feel included in membership, they experience deep 
transformational change and gain pathways into wider society via education employment and 
sports. Building on the project concept, the project evaluation suggested some ideas to 
strengthen gender inclusion, expand variety of training programmes, and support the youth’s 
health and security concerns. 

In Sierra Leone, the project works with young people who have been disenfranchised during a 
decade of civil conflict to enable them to participate and rebuild trust. The project also works 
specifically with young women, who are socially, economically and politically marginalised and 
often live under customary law, and they work with young men and women with disabilities who 
currently suffer from discrimination. With high unemployment and illiteracy among youth, the 
project aims to see policy change and increased access to education for the most vulnerable 
youth through awareness raising, capacity building, advocacy, and micro-funding. 
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Promotion of human rights, gender equality and non-
discrimination.
Findings from the evaluations 
Both the projects are designed with human-rights in mind. Child-rights and gender equality are 
especially strong messages included in material, promotional messaging and trainings prepared 
and supported by Barefeet and CYECE. 

In Malawi, in addition to training child rights, CYECE’s project trained Boys Champions for girls 
rights, they conducted training on Meaningful Youth Participation, and integrated non-
discrimination and participation of people with disabilities into bylaws.  

Various stakeholders are now talking about gender and non-discrimination, and are integrating 
these perspectives and lenses into their approaches. They are also taking action to address 
issues, for example by providing ramps, bikes, visits, coaching, finding/raising/using funds. Our 
evaluations gave some further ideas on how to combat multiple discrimination, though the 
project is already doing well in considering this. An unexpected consequence of engagement 
with the project was that in a few schools some students have been labeled (stigmatised?) as 
“GEMPE” students.  

In interviews with CYECE, they expressed the value of Taksvärkki’s support in the area of 
disability inclusion, and are now championing the issue in NGO and district government 
networks. 

In Zambia, Barefeet’s activities on the streets, their support of peer-to-peer trainers and the 
Barefeet Children’s council all raised awareness on rights through trainings, materials, and 
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Overall response 
The findings of the CYECE and Barefeet evaluations seems to be supported by the other 
projects. The projects are all responding to the specific needs and interests of youth, with 
consideration for what is contributing to further vulnerability in the context and the 
organisations’ identity and skills.  

Participatory Outcome Mapping processes have been key in developing and maintaining 
project relevance. The relational and highly participatory approaches in both urban and rural 
settings is evident and help to ensure continued relevance.  

Taksvärkki has developed a diverse portfolio of responses to youth rights and inclusion - there 
is no one size fits all - which allows projects to develop based on the contextual realities they 
face, rather than standardised theories, approaches, goals and indicators. The variety is 
supported through Taksvärkki’s complexity-aware design processes conducted with projects 
and stakeholders and on-going dialogue with partners, which in turn helps to ensure relevance 
for the youth. 



creative arts. Outcome evidence showed changes in behaviour and mindsets of youth and 
parents regarding gender equality and children’s rights. 

Persons with disabilities are included in the activities of Barefeet, but only one outcome 
specifically mentioned any change in this regard. A disabilities perspective is currently being 
developed more strongly in the current phase of the project. One strategy to combat multiple 
discrimination may be to collaborate with schools and centres in this regard. 

Comparison with other projects in the programme 

Like the work in Malawi and in Zambia, the other programmes also designed their work with a 
rights-based approach.    

In Nepal, the project is framed around the children’s needs and rights for better education and 
health facilities in schools and communities, paying special attention to inclusion of girls and 
children/youth with disabilities. The project had a strong focus on equal opportunities for 
participation. By paying attention to menstruation hygiene and girl friendly toilets, absenteeism 
of girls decreased. The project acknowledged the mandate of the government institutions and 
low capacities and chose to emphasise capacity building and dialogue between stakeholders, 
engaging local community to understand the project. 

In Kenya, the project works with some of societies’ least respected groups of people, building 
confidence and self-worth through relations with them, supporting relationships among the 
youth, and providing structure so that youth could start to navigate and even change the social 
systems which had worked against them. Boys are further along the path, but this type of 
change is also taking place among girls.  Some helped others to avoid sex work, other youth 
considered running for local election. 

In Guatemala, human rights is clearly a focus in the project design. 

In Sierra Leone, the project is designed with a bottom-up approach to advocacy where youth 
with disabilities (girls and boys), young women groups in agricultural business centres, and 
youth groups as rights holders are seen as the boundary partners and governmental institutions 
at local to national level and media are seen as strategic partners.  
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Overall response 
All of the projects show a rights-based approach, with a strong focus on child rights and 
gender equality.  The projects have chosen to work with a strategic choice of boundary 
partners in support of this. The projects have all sought to work closely with vulnerable people 
building up the capacity of youth and working with various strategies to address non-
discrimination and fulfilment of rights in schools, communities, and in work.  

The disabilities perspective is clearly present in the projects, but needs further development 
and integration through finding meaningful practices in context, and further consideration of 
multi-vulnerability. For example, how should disability inclusion be prioritised in regards to 
more widespread exclusion issues (for example with indigenous groups in Nepal). Taksvärkki 
should continue to support the capacity of partners in this regard, and find ways to share 
insights and strategies between projects. 

The various projects are taking diverse, creative and contextually relevant approaches in 
promoting rights and supporting rights-holders (the effectiveness of these is discussed in the 
next findings section: Outcomes and Effectiveness).



From Youth to Youth
“From youth to youth” is strongly expressed in the projects, though it seems to take various 
shapes and unique strengths in each of the projects of the programme.  

Findings from the evaluations 
In Malawi, we saw the following types of outcomes demonstrating strong youth-to-youth 
practices: 

• Youth increasingly leading youth clubs with support of teachers (rather than teachers 
running them) 

• 12-18 year old girls reporting on early marriages and teenage pregnancies 
• Youth campaigned for their fellow youth (Kasache) 
• Youth train each other on how to speak out.  
• Youth-led plans and actions in communities. Engaging teacher support and existing 

community structures. 
• Youth representation of youth issues in CDSRS, or ambition to take on those roles 
• Youth demanding compliance on bylaws and monitoring those affecting youth 
• Boys champions (youth) for girls (youth) 

In Zambia, the BCC, theatre for development and peer-to-peer concepts are all directly built on  
a strong youth-to-youth concept, enabling youth from difficult communities to research and 
engage with peers in their own contexts with the support of Barefeet. The BCCs are also 
beginning to support youth-to-youth approaches across the provinces and cultures within 
Zambia. Most of the outcomes discovered in the project were a result of youth-to-youth action.  

A next development regarding this principle could be stronger meaningful youth participation in 
community structure. Another could be the support to groups of youth (or the local BCC 
councils) as they take collective action against certain issues in their locations on behalf of 
youth. 

Comparison with other projects in the programme 

Like the work in Malawi and in Zambia, the other projects saw local youth take initiatives for the 
sake of other youth, interpreting the “from youth to youth” principle creatively for their own 
context and vision of change.  

In Nepal, the project showed several positive examples of youth-to-youth engagement: 

• Students/child clubs organised community based activities to address social problems 
e.g. street drama to control child marriage. 

• Youth took action to protect and report on violations of rights against fellow youth.  
• Regarding people with disabilities, the project realised the importance of them being part 

of planning meetings regarding their own disability needs. 

In Kenya, the project contributed to outcomes describing a movement of youth naturally 
sharing and supporting one another.  Youth in associations mentored other youth and gave food 
to homeless youth. Also, a group of youth took up a community collection for a friend 
incarcerated by the police. 
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In Guatemala, the vision clearly expresses the role of the youth in society, seeing them 
organised and empowered to exercise their political citizenship by leading development in their 
own social contexts and environment with the accompaniment and recognition of decision 
makers in the school and community. The project sees relationships among peers as strategic 
in building democratic participation and citizenship among youth. 

In Sierra Leone, the project design show youth engaging in development and policy affecting 
the lives of youth, advocating to see institutions respond to the demands of the youth. They  
want to see youth leading the youth and mentoring other youth.” 
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Overall response 
Youth-to-youth is a very strong theme in the projects, at different levels. The projects in 
Zambia and in Kenya are creatively inspiring youth to actively influence other youth (peer to 
peer). Malawi and Nepal have also worked with decision-making structures to ensure that 
youth are empowered to raise issues concerning and affecting youth. All of the projects 
worked with youth leadership. 

The work in Zambia is also creating national level connections of youth across regional and 
cultural boundaries which could be an inspiration to other projects, and potentially speaks to 
greater internal peace and dialogue. 

The diverse approaches to youth-to-youth action provide an opportunity for Taksvärkki to 
inspire, encourage, and support their partners - and themselves! - through cross-project 
sharing. Taksvärkki should consider convening partners, youth/volunteers to share youth 
strategies with other youth, including across Taksvärkki’s own global citizenship education 
program in Finland and the development cooperation, though careful consideration needs to 
be given to different contexts (urban-rural, political, cultural etc.) 



Findings: Outcomes and effectiveness
This section explores the evaluation questions on outcomes and effectiveness. The text is 
structured around each question: 

The findings from Barefeet and CYECE are summarised and compared with the insights and 
results found in the document review of the projects in other countries. A concluding section 
outlines the overall responses to each question and highlights the main insights which might be 
applied more broadly. 

Outcomes and contribution
Findings from the evaluations 
Barefeet and CYECE played significant roles in seeing changes in behaviour among the youth 
and in their environments.   

In Malawi, CYECE took a highly systemic approach to change, which influenced a large 
number of actors in the system in support to the changes of the youth. The revamping of youth 
clubs was instrumental, but engagement and participation of youth took place at a broad 
community level across sectors and structures. Youth were given space for leadership, and 
drove their issues, leading to changes in cultural practices affecting them, such as child 
marriage. CYECE’s role here has been a training and coaching role to teachers and other 
structures, encouraging engagement around a common enterprise of girl’s empowerment and 
meaningful youth participation. As mindsets have changed, CYECE has worked to ensure that 
there are community/school policies, structures, practices and relationships to build on. 

In Zambia, Barefeet have taken on some of the most vulnerable children, living in urban 
settings. In these contexts where few actors in their environment support change, 
transformation of the youth can easily be seen as a strong contribution by the project. The 
outcomes describe how youth now are connected, supporting one another, and have even had 
the chance to voice their concerns from neighbourhood level to a level where ministers and 
decision makers have been able to listen and even taken some action. The creative art form as 
a motivator and inclusive platform for discussion, as well as the structure of the Barefeet 

Evaluation questions: Outcome and effectiveness

6 How have the lives and future prospects of the girls, boys, young women and men who have been 
members of youth groups of the Taksvärkki funded projects changed? How have their new 
knowledge and skills translated into changes in their behaviour, attitudes, relationships and policy? 
How significant is the projects’ contribution to these changes?

7 How have the projects succeeded in supporting youth (including the most vulnerable youth e.g. 
girls with disability) to claim their rights, and duty bearers in protecting the rights of the youth in the 
project communities (inside the project’s sphere of concern)? How human rights based are the 
project approaches and how could they be improved?

8 How have the projects succeeded in enhancing social inclusion, incl. gender and disability 
inclusion? How could the programme and project approaches and strategies be improved to be 
more effective in enhancing social inclusion?
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Children’s Council, the peer to peer groups, and the Innovation conference have strongly 
contributed to the change in youth. 

Comparison with other projects in the programme 

Like the work in Malawi and in Zambia, the other projects have seen significant outcomes 
changing the lives and future prospects of girls, boys, young women and men who have been 
members of youth groups. 

In Nepal, child club members initiated ideas themselves, made action plans and implemented 
activities (related to the themes of clean and green school environment, clean and safe drinking 
water, open defecation free zone, child rights, early marriage, etc) in school, in coordination with 
teachers and councillors, acquiring leadership skills. Child club members have also been 
participating in decision making process of the school and attended meetings conducted by 
SMC, PTA and SA. Girls have also started going to school even during menstruation as a result 
of girl friendly toilets being built, incinerators for pads, and reusable pads.  

Also, outside of the school, students/child clubs campaigned for child rights especially against 
corporal punishment and promoting children’s right to education. The child clubs have also 
received recognition as evidenced by a local cooperative asking the child club to collect data 
from all the households in the area for a baseline. 

The project’s contribution to these changes are the capacity building of child clubs and other 
stakeholders, building technical skills as well as understanding management of finances and 
monitoring. 

In Kenya, youth became agents of change in the system. By youth becoming association 
members, they gained a sense of belonging and maintained structures within their associations, 
holding meetings, organising events, participating in business training and requesting loans to 
set up income generating activities. The main contribution by the project seems to be the 
consistency of relationships they provided. Knowing which youth already wanted to change and 
having a highly relational and sensitive style, the project could effectively support the youth with 
some small resources. The project worked in a non-judgmental way, understanding various 
pathways to change among the youth.  

Youth are still living in an atmosphere where violence, sexual abuse, substance abuse and HIV 
put the youth and their friends at high risk. The project has therefore employed a reflective and 
interactive work style, working at several parts of the system, and engaging multiple and 
responsive strategies.  

The project in Sierra Leone is new, but has already started to see some first signs of change 
among the youth. After youth groups participated in outcome mapping and the baseline 
studies, the youth groups in the selected communities restructured their groups and 
membership. Also, young women’s agricultural business groups established structures in Fallu 
and Bumpe communities, in the two chiefdoms, and are holding regular meetings with their 
members, assigning designated roles, and starting to develop bylaws. 
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Youth advocacy and rights
Findings from the evaluations 
Barefeet and CYECE played significant roles in seeing youth take advocacy action and duty 
bearers fulfilling the rights of the youth.  

In Malawi, the project’s approaches are strongly human rights based and there are many 
outcomes. Here are some examples of what the project staff and youth engaged in: 

• involving the ministry of health in planning for SRHR to use their channels for services. 
• revitalising youth clubs as a forum 
• convening stakeholders around training/reflection on rights 
• connecting the topics of girls education and SRHR to Meaningful Youth Participation! 
• Youth clubs advocated for school uniforms for girls in community development budgeting 
• Youth demanding positions, roles, space to talk about rights, etc. 
• Youth clubs sat down and identified platforms for advancing their agenda. 

A significant change in Malawi was the work with by-laws which has enabled many other 
changes. These by-laws have embedded youth issues/perspectives and inclusion into local 
legal frameworks. 

In Zambia, the project has laid foundations in this area of human rights and there are some 
initial signs of change among duty bearers. Making the concerns of the youth heard, is a strong 
achievement in Barefeet’s work. There are also some outcomes related to youth claiming rights 
and engaging with decision makers and those in power, but this is seen as a next step of 
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Overall response 

The youth who have been part of the projects have seen outcomes in their own lives and used 
their skills to affect the communities that they live in. Attitudes, behaviour, practices and 
relationships have changed in each of the projects of the programme, mostly among the youth, 
but also among other actors in the system. Difficult to address cultural practices have also been 
challenged, evaluated and in some cases norms are changing thanks to the work of the 
projects. 

Policy change has also taken place in some projects. The bylaws at community level seem to 
effectively contribute to transformation in Malawi and rules to restrict the times for the sale of 
alcohol in Zambia will have positive long-term implications in the urban setting. Change at this 
level is explored further in the next section. 

The projects vary as to whether they contribute to individual change or to wider systemic 
change. Some projects have skilfully worked with youth who have grown up with little structure 
and almost no support, such as in the urban contexts in Zambia. Others have worked with 
youth groups to connect them with community structures and local decision makers, such as in 
Malawi. This may in part be due to rural-urban differences, working systemically is typically 
easier in a rural setting where there is a more bounded set of actors operating in the system 
(everyone knows everyone!).



development for the Barefeet Children’s Council. While performances are participatory, there 
may be further strategies and youth action to follow through with dialogues that have started. 

Comparison with other projects in the programme 

Like the work in Malawi and in Zambia, the other projects have seen significant outcomes on 
youth advocacy and duty bearers fulfilling rights. 

In Nepal, the project was able to support change in the school structures so that School 
Management Committees, and Parent Teacher Association representatives started to hold 
regular meeting, increasing the involvement of parents in school activities, inviting them to 
monitor the school environment, and making plans for increased inclusion of disabilities.  With 
school authorities, they developed vision and strategies for improvement of schools and 
developed proposals. With matching funds from the project, these structures took action to 
build a fence to protect the school grounds from defecation. Through exchange visits, other 
schools started addressing hygiene and initiating fundraising, doing herbal gardening, and 
starting child club funds. Changes in behaviour and attitude of teachers and other school 
stakeholders on school vision and responsibilities seemed to have contributed to increased 
school attendance.  

Government teachers also committed to engagement in the child clubs. In all district club 
networks, trained teachers from the project are leading as advisors and clubs are led by 
graduated project club members. In the wider community, local councillors started to take 
action and organise themselves on the topics that the child clubs had initiated, such as 
menstrual health management and safe water. The local government also started to 
communicate about the needs of children living with disabilities. 

In Kenya, the association model, in itself, is designed with a rights based approach. The 24 
associations supported by the project have become functioning structures for the youth where 
they work towards common goals. Here, youth learn life skills and gain capacity to lobby and 
advocate. 

In the project evaluation, youth themselves did not express their thinking in terms of rights and 
duty bearers and there were suggestions for a more rights based approach for a context where 
there are many violations of rights. There were, however, outcomes describing changes which 
strengthen rights.  For example young women were empowered, and evidence says that this 
would reduce GBV. The project describes reporting on abuse and improved relationship 
between youth and the police, where youth have expressed their feelings and expectations and 
police have given feedback. According to the report, this communication and the portrayal in 
media, addressed police harassment, and youth have perceived that they since then have been 
treated better. 

Recently, the project started to work with parents in a parent’s support programme, which is 
starting to see some outcomes of parents changing themselves and gaining support in support 
groups. This could be the early outcomes of seeing stronger families which could see fewer at 
risk youth going to the streets. The project saw a change in parents’ interest in child protection 
and a desire to attend to the issues of the youth. This, not surprisingly, has resulted in improved 
relationships with youth which could be the foundation for further advocacy work. The project’s 
work with parents is relationally intense and therefore time consuming and the efforts cannot be 
scaled up. The project evaluation recommended that the project sees itself as an experimenter, 

 of 92 117



creator of knowledge and ideas on how to effectively work with parents and communicate 
about this, building relationships with other like-minded organisations and government.  

In the local system, although not strong advocacy outcomes, there are new ways that youth 
rights are addressed: Vocational trainers who in the past would not accept street youth, now 
do. Government offices have adjusted policy to make it easier for the street youth and have 
started to build relationships with them. A wealthy businessman is now buying uniforms and 
paying costs for a group of homeless youth to play in a football tournament.  The project 
evaluation suggested that more work could deliberately be done to change perceptions through 
media.  The project could also connects youth with health service providers to train youth as 
street health workers. 

In Sierra Leone, the project has taught young women, youth with disabilities and male youth 
leaders Right-Based Advocacy for Social Inclusion and Human Rights in a training of trainers.  
The project is already started to see the first signs of change towards youth advocacy and 
fulfilment of rights. Youth leaders are sharing their experience about human rights based 
approaches with their members and are now demanding involvement in decision making 
processes in their communities from their duty bearers. Also, leaders of people with disabilities 
that attended the training on rights based approaches are using advocacy skills to raise 
awareness through radio talk shows and in their meetings. 

The Annual Report 2019 mentions that young women are now being given lands to carry on 
with their agricultural activities. Among duty bearers, the report mentions that local authorities 
have started to encourage young people to participate in local decision-making processes and 
are given platforms to raise their issues. 
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Overall response 

The projects in the various contexts are on various journeys to strengthen youth advocacy and 
fulfilment of rights. This is not only due to capacities in organisations, but also due to the 
complexity of the contexts and the level of relationships that have been built to this point. All 
have a strong human rights based approach, but the contexts and the current skills of the 
organisations have demanded unique pathways to work with advocacy. Common to all 
projects is that they have chosen a highly relational style of advocacy, which is bearing results.  

The projects have enabled youth to gain membership and leadership within various 
empowerment platforms (youth clubs,  etc.). The youth have then taken the skills they have 
learnt there back to their communities either organised as a group, or individually engaging in 
social issues and structures.  

The work with by-laws in Malawi is unique and worth investigating further into how this could 
be applied in other contexts. To what extent is Malawi unique in it’s legal framework giving 
space for writing  and enforcing local by-laws? To what extent are they (just) local expressions 
and implementation of national law? In either case, they have allowed greater ownership of the 
law at the local level which has strengthened it’s implementation. 

Taksvärkki should incorporate the structural and relational approaches to advocacy in their 
theory of change, supporting partners in their various starting points and contexts while also 
acknowledging the strengths and weaknesses of the varying approaches.



Social inclusion
Findings from the evaluations 
Gender inclusion was not only a project design component, but also an area of many outcomes 
among the projects. Disabilities have also been growing perspective in the projects, which the 
organisations link directly to the support from Taksvärkki. 

In Malawi, CYECE’s project has put a strong bias for girls to increase equity. Girl’s 
empowerment became the common enterprise, meaning the common goal through which 
many positive cultural changes were made. The project also lifted the needs of those with 
disabilities in a variety of forums/activities, themselves taking on the challenge as an 
organisation, and keeping the disability lens in conversations and in activities with all kinds of 
stakeholders in the community and at district level. 

In Zambia, reaching the poor and socially vulnerable was a strength of the project. This takes a 
set of skills and personal commitment that many organisations would not be able to handle. 
Recruiting youth from the streets was probably a strong contribution to this organisational 
capacity.  Gender inclusion seemed well integrated into the project, however, disability inclusion 
was not as visible.  Barefeet staff mentioned that the development of disability inclusion in the 
BCC policies could be a next step. 

Comparison with other projects in the programme 

The other projects in the programme had their own strengths and weaknesses on social 
inclusion. 

In Nepal, regarding gender, the projects’ emphasis on equal participation of girls and boys in 
different trainings gave a platform for girls to come to the forefront. Five out of eight child clubs 
visited during the evaluation were led by girl students who were vocal, sharing their own 
perspectives. The project also paid special attention to enhance appropriate sanitation facilities 
and lift menstrual health management. Girls, were not yet, however, taking leadership as change 
agents among other stakeholders.  

Regarding other vulnerable groups, students from different ethnic, low income and marginalised 
communities in remote locations participated in the project. It was noted, however, that schools 
with indigenous students were “lagging behind in leadership skills”. 

The children with disabilities in schools were not yet mapped, and the evaluation saw a lack of 
awareness of their needs and rights. However, facilities were built to provide disability access to 
schools. 

In Kenya, the project is strongly framed as a social inclusion project, enabling youth (boys and 
girls) otherwise excluded from the system and dislocated, to gain positive relationships and 
structure. In many ways, they have been marginalised and stigmatised but are now included in 
associations as a first step and then gaining education and work opportunities.  

Regarding gender, clearly shows a desire to support the girls. In the project’s internal review, 
they saw that the lack of a female youth facilitator may have been a hinderance to female 
membership in the associations. The project then enabled a female facilitator to work with girls. 
The project also saw the significance of the formation of three girls associations (two in Nairobi 
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and one in Kisumu) and girls holding leadership positions in the male dominated association. 
There were further ideas on hinderances and opportunities to increase inclusion in the internal 
review, looking at membership criteria, training activities, collaboration, criteria for grant 
allocation, how mobilisation is done, etc.  The internal review also recommended that staff build 
capacity in social inclusion and that the definition of the target group was reviewed, as girls were 
not necessarily found on the streets. 

The project evaluation suggested that there may be ways for gender inclusivity to be further 
developed, but this needs to be understood in the particular context of these young people and 
their cultural context and expectations. One possible development would be more focus on 
mixed groups which could model women’s inclusion in decision making and be a good model 
for society.  

The project had also met the needs of those with disabilities: they sourced interpretation for 
those with hearing challenges and trained association members to identify vulnerable children. 
The project mentioned, however, that they may need some more guidelines on inclusivity. While 
the head office has an access ramp, for example, they have not been able to accommodate 
these needs in other places. In the internal review, the project realised the missed opportunity of 
developing an inclusion policy while they were implementing the disability project that ended in 
2015. 

In Sierra Leone, people with disabilities are engaging ministries, departments and agencies at 
district levels to provide the services needed for Persons with Disabilities in regards to 
education, health and involvement in decision making processes, as well as easy access to 
public buildings as indicated in the disability act of 2011. According to the project report, gender 
equality was also used as a lens in the baseline work. 

Program quantitative data 
Detail review of the quantitative (mostly output level) data was beyond the scope of this 
evaluation. However, this brief section gives some quick reflections over the data (note that 
critique of these tools is provided in the section on project tools). 

The number of people reached and the activities achieved would suggest good use of the 
relatively small project budgets (though no detailed cost-benefit analysis has been performed). 
Among the youth, participant data for the programme suggests a good balance between boys 
and girls participation: 

While progress is being shown regarding the integration of a disability perspective in the 
projects, children with disability are not yet well represented in the project participants. While 
estimates vary, often due to definitions, the WHO estimates people with disabilities to be around 

Total Female Male % Female CwD % CwD

Active Youth 1880 1099 781 58 % 26 1,4 %

In positions of 
responsibility

547 315 232 58 % 1 0,2 %

Peer to peer trainers 539 305 234 57 % 7 1,3 %

Participating Youth* 9949 5430 4519 55 % 150 1,5 %
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15% . There may be more CwDs participating in projects but are not recognised as such. As 16

projects get better at recognising and counting disability, this figure will probably improve. 

 https://www.who.int/teams/noncommunicable-diseases/disability-and-rehabilitation/world-report-on-16

disability)
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Overall response 

Social inclusion is the heartbeat of all of the projects in the programme. Youth who had been 
marginalised or disadvantaged in communities are now participating and making changes in 
their contexts. Taksvärkki is making an important contribution in raising a disability perspective, 
which is developing well among the projects. 

For both gender and disabilities, developing policy or bylaws seem instrumental in supporting 
project outcomes in these areas. Regular reflection and adaptation also seems a key to 
adjusting strategies in meeting these groups of people.  

Religion did not seem to be a factor of exclusion in the evaluations that we were a part of.  

Taksvärkki should consider bringing up the topics of language, culture, and Indigenous 
belonging, in project design and reflection processes to ensure that social inclusion is 
considered in these respects, especially when partner organisations do not themselves belong 
to the ethnic/language group. 



Findings: Sustainability
The following question guided the responses in this section. 

In the context of Taksvärkki’s programme, sustainability - i.e. sustained behaviour - can be 
considered within four different levels: 

• Individuals (especially youth) 
• Youth structures (e.g. youth groups) 
• Local actors/structures (e.g. local leaders, mothers groups) 
• CSOs (especially within the local partners themselves) 

Findings from the evaluations 
In Malawi, CYECE was able to contribute to strong systemic change at all levels within the 
district that they were active, which significantly increases the sustainability of the outcomes in 
the local context. Some evidence of this sustainability:  

• Parents and religious leaders changing their mindsets, as visible through their practices 
(including messages on child rights in religious gatherings, forbidding child marriage, etc). 

• Other district stakeholders communicating messages in line with rights of girls and people 
with disabilities, increasing youth participation. 

• Structures speaking of these measures as their own, enforcing bylaws and creating 
accountability structures. 

• Youth clubs committing and following through on their own plans without significant 
resources, taking any space they can for furthering their agenda. 

• Services have been accessed 

At the level of the organisation themselves, CYECE is of course a local actor. The extent to 
which CYECE is youth governed (i.e. legitimacy) has not been assessed by this evaluation, 
however, CYECE has intentional representation of youth within it’s board governance structure. 
CYECE’s inclusion of a disability perspective is appreciated and well supported by leadership 
and policy within the organisation, who are now driving the agenda more broadly. CYECE are 
involved in several networks among CSOs, collaborating with others for disability inclusion and 
girls’ empowerment. There is good indication that there are growing movements and alliances 
for these issues. 

CYECE can further develop the sustainability of project achievement by strengthening linkages 
and communities of practice among teachers and between communities. Also, supporting 
youth clubs to access or gather some meaningful numbers could support them in further 
advocacy, reflection and learning.  

In Zambia, the large number of transformational changes among individuals, showing a 
sustained change over time, was a good indication of sustainable change at the individual level. 

Sustainability

9 Is there evidence that the project achievements are to continue although external support would come to 
an end? How could the sustainability of the projects be improved?
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However, these individuals will require a more supportive environment in order to maintain this 
change. Barefeet have expanded their sphere of influence to include parents, and the BCCs 
and Barefeet themselves play a key role in creating this, but it will ultimately require a wider 
coalition of actors. 

The BCCs (youth structures) is a growing structure as a voice for some of the most vulnerable 
children and youth, with potential for having an impact at national level. Reflective practices of 
local BCCs can support the sustainability of the groups and their impact on their environment, 
which can be strengthened further through improved monitoring practices. Financially, there 
were some outcomes that described increased interest, new collaborations, and financial 
income that can support the BCC. 

Thanks to the BCC structure, Barefeet is a legitimate local actor, building on a vibrant grass 
roots movement and strong youth representation, with governance structures developing well. 
Financial sustainability is also growing through a range of performance services. Barefeet’s 
contagious passion for the arts and joy in communication is probably a strong sustaining factor 
for the work (the metaphor for “fires” being very appropriate), and was clearly visible among 
outcomes.  

Comparison with other projects in the programme  

In Nepal, the project also helped to support change at the individual and structural level, 
especially among youth. Child clubs developed structure, and were well integrated into the 
school support system as part of government regulation to have have child club in every school. 
The clubs started building their own funds from small monthly membership fees collected, from 
those who can afford it, in order to earn interest to maintain facilities and to conduct child club 
activities under the supervision of child club teacher. Child clubs also explored different kinds of 
fund raising and income generating practices.  

In relation to local actors, one of the project schools started a ‘shadow committee’ working as 
apprentice of the executive committee which enables smooth hand overs after completed term. 
A child club network has also been established in all three project districts to encourage youth 
and enable shared learning. This is a new government initiative, but was practically implemented 
by the project actors. 

The project is also working with a wider local systems perspective seeking to understand, work 
with and connect people and institutions in the local context of the child clubs, seeing them as 
important for the sustainability of the clubs. Stakeholders were involved from the very beginning 
of activities, working with the vision. The project envisions sustainability through the partnerships 
between their boundary partners: school clubs, school administrators, and the Ward Education 
Committee (WEC). The hope is to see these partners work for the same goals through School 
Improvement Plans supported by the government, using a common platform for working and 
learning together. The project activities were in alignment with a number of strategies and 
frameworks developed by Government of Nepal, and strengthened the school stakeholder’s 
understanding of roles and needs. The consultant of the project evaluation expressed, “This 
way of involving stakeholders from the very beginning in the project has helped in developing 
sense of ownership which was distinctly visible during the field visit.” 

In Kenya, the evaluation also highlighted the strength of the project in taking a local systems 
perspective, though the project is not yet seeing changes within local structures/duty bearers.  
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The project supported the development of youth associations, using locally available resources 
and gained skills which will be used in the long-term for the benefit of the youth and the 
associations. 

During the project evaluation, the project was approaching a one year funding break, which 
caused significant concerns in the team about a loss of momentum. It also created an 
opportunity to think of how to support the youth in a step further removed through a mentoring 
and support role, enabling the youth to take on further leadership. The evaluators saw, however, 
that a total break in relationship could jeopardise the trust built and make it difficult to re-enter 
the space. The evaluators suggested a 6 month mentoring of youth who could become youth 
facilitators taking responsibility with a small payment. 

Taksvärkki’s relational approach and willingness to be flexible with funding and extensions seem 
to have contributed to project results. The project evaluation expressed the need for flexible 
funding for this type of project team to effectively work with a complex context. 

At the CSO level, the partner organisation has chaired the Nairobi Street Child and Youth 
Consortium Members network. Together, the network has worked for de-institutionalisation of 
children who are in institutional care. In this network, the partner organisation promoted work 
with family and the kinship model and aims to advocate for a youth to youth approach after the 
pilot phase. 

In Sierra Leone, the project proposal mentions that sustainability lies in the creation of a cadre 
of youth with the belief and the means to change their lives and develop their communities. The 
partner organisation believed that the policy processes would enable them to engage in similar 
processes in the future. 
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Overall responses 

Sustainability is integrated into this evaluation - and much of Taksvärkki’s thinking - through 
local systems and rights-based perspectives, where issues are understood and solutions 
developed by considering which actors currently hold the system in place.  

All of the projects supported the youth in terms of structure (peer-to-peer groups, BCC, clubs, 
and associations), some are connected to school systems, others through local youth centres 
and membership outside of the formal school system. These structures provided youth with a 
sense of belonging and a training platform for greater and wider engagement. They have 
supported the growth of individual and collective capacities and helped to build wider 
relationships. Projects and youth creatively found financial support for their activities, which 
can help sustain many functions in the future.  

Some projects such as those in Malawi and in Nepal have seen strong systemic change at 
the local levels, which significantly increases the sustainability of the outcomes in that 
particular local context. Other projects, like that in Kenya and Zambia have the potential to 



One of the sustainability mechanisms is the already established structures by boundary partners 
themselves and their practice of holding regular meetings even when the project has not given 
them seed money or had more engagement with them within the project reporting period. 
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influence at a wide and national level, and are building on youth networks which gives 
significance and legitimacy to the work. 

All the projects appear to be using participatory approaches to develop the projects, 
engaging early with local actors in order to build local vision and ownership of the changes the 
projects are seeking to contribute towards. As described earlier, this has been instrumental in 
changing cultural perspectives and deeply held mindsets. 

By creating change within the local system, change is - by design - not dependent on the 
ongoing support of external actors. However, this kind of behavioural change can take a long 
time to develop, and will require Taksvärkki to keep maintaining long terms relationships 
with their local partners in support of this process. 



Findings: Programme Development Tools
The following section focuses on the tools used to develop and monitor the programme. This 
relates mostly to the question (below) on the use of outcome mapping. However, we have also 
looked into the other quantitative reporting tools used in the programme in order to better 
understand the monitoring and reporting expectations as a whole. 

Use of Outcome Mapping
In Malawi, CYECE’s project has made excellent use of Outcome Mapping in design, 
monitoring, and reflecting on how to adapt strategies based on observations against progress 
markers. Outcome Mapping added value in that the project had a strong actor awareness and 
used systemic approaches to change. The evaluation recommendations give some ideas of 
how the OM approach and tools could be developed further, with data visualisation being one 
specific suggestion. 

In Zambia, Outcome Mapping was developed for the project and progress markers have partly 
been used to monitor. The evaluation highlights the need for the progress marker tools to be 
further developed, and more support given to Barefeet. The evaluation also highlighted the 
potential of engaging BCCs to develop their progress markers and develop reflection and 
planning further with support from Barefeet staff. Through the evaluation, there was a great 
interest in OM as a tool, appreciation for the approach and insights gained through working with 
outcome harvesting/journalling, and a desire to learn more about the tools. 

Comparison with other projects in the programme 

In Nepal, the project staff worked on project planning in a design workshop together with 
different stakeholders representing child clubs, local youth, the ward, and the Parent Teacher 
Association. The project made a monitoring plan for each boundary partner about what data 
they wanted to collect, indicating methods, time and place, and person responsible. The project 
staff then regularly monitored the progress made by boundary partner and organised joint 
focused group discussion with boundary partners to share outcomes and challenges. Formal 
monitoring visits were conducted together with representatives of the the Municipality Education 
Unit of different rural and urban municipalities and local counsellors. 

The outcomes database seems to have worked fairly well to capture some important outcomes.  
The process would benefit from the staff becoming even more familiar with writing up outcomes 
as concretely: who+ doing what (with who) + where and when. Often many boundary partners 
are listed in the boundary partner column. We suggest renaming the column “actor” and 
ensuring that the behaviour described is the behaviour of that actor. 

Additional evaluation questions linked to the programme development 

11 How has OM been integrated into programme and project design and implementation, including 
M&E? Has OM added value to the programme and projects? If yes, how? How could the OM 
approach and tools be improved both in programme and project level and integrated better into the 
programme?
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Also, from looking at the comments on the outcomes database, the project staff may need 
some further help to understand the meaning of contribution and significance. 

The project did not have progress markers. This does not seem to be a great problem as the 
Outcome Challenge is fairly detailed. However, developing some kind of framework to see 
which parts of the Outcome Challenges are progressing and which parts are not, could possibly 
support the project’s learning, adaptive management, and communication with boundary 
partners and Taksvärkki. It could serve as a visual tool to make sense of the qualitative data. 

In Kenya, the project matrix 2018-2019 shows that the project was framed in terms of actors 
and key behaviours. While using the same template as in Nepal, only a generic monitoring plan 
was made. 

The project annual report from 2019 described the significance of their Outcome Mapping 
training in the beginning of the the year.  Their reporting strongly connects Outcome Mapping to 
social inclusion, systemic awareness, and ownership: “One important aspect of the training was 
on inclusivity and working with the association in a way that provided evidence based changes 
that were easily sustained by the association members. Association members were able to look 
around their environment and analysed who they can work with in their community. This made 
the community to realise that they have an important rule to play and to support the association 
members themselves.” 

At the time of project evaluation, the project had just gained interest in the use of  Outcome 
Mapping, defining their partners, and exploring strategy maps. The evaluation suggested 
developing strategy maps and the outcome based monitoring system further to support the 
project in adaptive management and strengthen learning. Due to the complex nature of the 
work, the project evaluation recommended regular collection of outcomes, using progress 
markers or not, collecting unexpected changes in order to understand pathways to change 
strategies.  In the annual report, the project expressed the usefulness of the insights they had 
gained from the outcome harvesting evaluation.  

In Guatemala, the intentional design shows a good understanding of Outcome Mapping. 
Boundary partners are well defined with desired behaviours expressed in progress markers. 
They have also started to keep a journal of changed behaviour focused on the change in 
adolescents and young people.  

In Sierra Leone, an Outcome Mapping design workshop was organised in March 2019, with 
funding from Taksvärkki. Facilitation was done locally, co-facilitated by a Taksvärkki staff 
member.  Vulnerable groups participated in the design workshop and further input was sought 
from communities proposed as target communities. The Outcome Mapping design describes 
the boundary partners well, but has not yet developed progress markers in any depth. 

According to the annual report for 2019, CCYA programmes staff, interns and volunteers are 
using outcome mapping model in developing project proposals for other donor support, having 
found it very helpful in identifying outcome! They have also been using the Outcome Harvesting 
tool in their programmes. 

Also, during community visits by the M&E officer, she was able to harvest outcomes from 
boundary partners through focus group discussion in Kakua and Bumpe chiefdoms. In the 
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report, they also identified their need for further training in monitoring and evaluation, using 
progress markers and Outcome Harvesting. 

Reflections on the Quantitative Reporting
In addition to the Outcome Mapping and Outcome Harvesting tools, the programme also has 
an extensive quantitative reporting framework. Looking over the nature of the quantitative 
measurements has raised a few concerns. 

On the reporting level there seems to be variation on how overall youth participation is reported. 
Barefeet reported low numbers, though many more youth have had basic participation in 
events. This figure therefore needs to be treated with some caution, as it seems like a 
conservative estimate. 

Our major concern, however, is the regarding the number of measurements required to support 
the desired level of disaggregation that Taksvärkki are seeking to track in the quantitative 
reporting framework: 

• 43 quantitative indicators on project activities/outputs 
• = 66 measures once including gender disaggreation 
• = 462 quantitative measures once all new participants and vulnerable groups are also 

factored in!! 
If each measure only takes 10 min to collect in total (which is unlikely, given that many of these 
measures would need to be done for every activity and event in order to have reliable data) each 
partner is needing to spend over 77 hours collecting this data each year.   Is that worth the 
value of how Taksvärkki uses the data? Understandably, few are managing to complete the 
indicator table! 

We strongly suggest that Taksvärkki minimise quantitative reporting to the minimum required in 
order to give basic measures of scope, while not placing unreasonable data collection burdens 
on partners. For example is disaggregation of the types of youth training useful to know? How is 
this used by Taksvärkki? Further reflection should be given to what measures are actually useful 
for describing the scope of the projects, and which measures would be better captured using 
the qualitative approaches used in the outcome mapping and harvesting tools. 

Our final concern is regarding the “development-project-old” issue of participant double 
counting! While this is often desired by donors, the practicalities of doing this are difficult in the 
messy realities of project life! Accurate reporting across the project would require a name 
register of every person engaged in the program, and comparison year by year. While it is 
understandable that Taksvärkki (and probably back-donors) want to know that new youth are 
being reached - and not just the same groups year after year (though there is considerable 
value to ongoing support of the same groups over time) we question the feasibility and 
usefulness of this measure given the data collection burden it places on partners, especially 
when in reality this data is very rarely reliable. Taksvärkki needs to consider where accurate 
measures of participants avoiding avoiding double-counting is necessary, and where rough 
estimates, for example, to the nearest 50, or estimated based on the total youth population in a 
community, are adequate in providing a rough picture of the reach of the programme. 
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Overall responses 

Participatory design and monitoring using Outcome Mapping as a tool is evident in each of the 
programmes and is recognised by partners as not only capacity building, but a contribution to 
relevance and in achieving outcomes. The adoption of these tools is not perceived to be an 
imposition to the partners; but rather as suitable tools in working with the complex nature of 
social change.  Project design, monitoring, forms, databases, reporting, and evaluation have 
all been influenced by the outcome-based approach. It is clear that Taksvärkki has provided 
support to the use of Outcome Mapping, in practical and meaningful ways, and there is a 
desire (and in some cases need) to learn more. In particular thought needs to be given to 
outcome journalling approaches, and how these could be linked to the Outcome database in 
a meaningful way. 

Taksvärkki’s intentional integration of Outcome Mapping approaches is commendable and 
something that they should share with the wider community of Outcome Mapping and 
development cooperation!  

The down-side of Outcome Mapping is that the tools do require an investment of time. None 
of the partners have complained about this, though there have been comments on the overall 
balance of budget and requirements. Given the perceived usefulness of Outcome Mapping, 
Taksvärkki should streamline their quantitative monitoring requirements to ensure that only 
quantitative data which is actually analysed and used is gathered.



Findings: Coherence and Partnership
The following question guided the responses in this section. 

Programme achievements in broad strokes 

The Taksvarkki Development Cooperation Programme 2018-2021 document, states that the 
common objective of all programme partners in all of the projects supported by Taksvärkki, is 
to:  

• Empower young people,  
• Promote youth participation in society  
• Defend youth rights.  

These goals are to be achieved through a youth-to-youth approach. 

These goals are clearly expressed in project design and reports of partners. It is also clear that 
operations to achieve these objectives in development cooperation involve the active 
behavioural change of actor categories named in Taksvärkki’s overall strategy: youth, duty 
bearers, and the partner organisations themselves. The goals of the development cooperation 
for each of these actors are stated below, followed by comments on how the projects are 
contributing to change in these outcome areas of the monitoring framework: 

Youth: The skills and motivation of young women and men to participate in the development of 
their own lives and communities have improved in the operating areas of the programme.  

Taksvärkki’s own monitoring of the results framework 2019, show a strong fulfilment of the 
expected outcomes among youth.  All project evaluations confirm that youth have improved 
skills and taken action. Youth in all projects engage in a rights based approach and take action 
on issues that concern them, with actions depending on local contexts, previous experience, 
and supportive structures. 

Duty Bearers: The conditions for the fulfilment of the rights of young women and men have 
improved in the operating areas of the programme.  

Taksvärkki’s own monitoring of the results framework 2019 make an important point that 
changes expected in duty bearers require long term radical change in state of minds and 
procedures, but that this is advancing. This is confirmed by evaluation findings and described in 
the section on outcomes and effectiveness. 

Partner Organisations: The expertise and activeness of the partner organisations in the youth 
sector as civil society actors have improved.  

Coherence

10 How coherent are the approaches, objectives and strategies of the projects that are part of Taksvärkki 
development cooperation programme? How could Taksvärkki’s Theory of Change (or alternative tool) 
be redesigned to better reflect the objectives, strategies, risks and assumptions of the projects and 
their realities? 
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It was evident that Taksvärkki had a supportive and mutual relationship with the partner 
organisations, supporting needs and capacities from internal finance systems and policy 
development to participatory Outcome Mapping design and disability inclusion workshops. 

Together, the partner organisations used a wide variety of working methods which could be 
shared between projects to spark new ideas and strengthen ideas for strategies and 
approaches. Regarding networking, partner organisations were found to have differing starting 
points and opportunities for networking in the child and youth work sector. 

Looking at the project documentations and evaluations, each project seems to be coherent 
within itself with activities aligning well with the organisational/project identity and context. 
Barefeet’s BCC project is coherent and a natural fit to Barefeet’s identity and vision towards a 
Children’s parliament. GEMPE’s approaches, objectives, and strategies are coherent around the 
issue of youth, and especially girl’s, empowerment. 

Programme components, reach, and strategies. 

The human-rights based approach and the youth to youth principle is evident in all activities in 
each of the projects supported by Taksvärkki. Taksvärkki’s three components of 1) girls and 
women’s rights and gender equality, 2) disability inclusion, and 3) participatory monitoring are 
also clearly visible in project designs and approaches taken by the partnering organisations. 
Each project and context has required a unique set of strategies.  

A specific area of development during the 2018–2021 programme period included the 
systematic, actor- oriented, participatory monitoring and evaluation of development cooperation 
projects as well as the strengthening of social inclusion—and specifically disability inclusion—in 
development cooperation. This was evident in communication between Taksvärkki and the 
partners in various forms: project design, project monitoring, project reporting, and project 
evaluation, where the questions, templates and other tools were designed keeping these points 
of development in mind. For some partners, Outcome Mapping was new, but all partners had 
been trained and used the tools to some extent. 

Partnership 

We see coherence as also relating to the relationship that Taksvärkki has with partners. Healthy 
coherence is not simply a function of compliance, but foremost an indicator of good partnership 
and strategic alignment, showing that the partnerships are built on a foundation of shared vision 
and values, and that goals are meaningfully negotiated between Taksvärkki and the partners.  

In order to explore this issue further, interviews were conducted with CYECE and Barefeet to 
understand more fully how Taksvärkki is contributing - positively or negatively - to the 
achievement of the outcomes which were harvested and change within the organisations 
themselves. In the interviews, CYECE and Barefeet were enthusiastic about the positive 
relationships that they had with Taksvärkki, finding Taksvärkki easier to work with than other 
funders.  

CYECE expressed that Taksvärkki had the “same interest for changes on the ground” and that 
work was done together. CYECE was impressed that planning was done together with 
Taksvärkki- even at community and district level.  Barefeet similarly mentioned their appreciation 
for the relationships, which were formed through proposal writing and project design through 
workshops conducted together.  These workshops helped them to understand Outcome 
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Mapping, which they found useful.   CYECE also appreciated the use of Outcome Mapping to 
support their qualitative reporting, finding it relevant for their work. 

CYECE mentioned that they were able to ask Taksvärkki for help in developing strategic plans, 
developing an advocacy strategy, developing a theory of change, finding gaps in policies, and 
developing policy.  One other gap that they were able to see, through support from Taksvärkki, 
was their own exclusion of people with disabilities, which helped CYECE to mainstream the idea 
of inclusion in all of their work and to other categories of vulnerable people.  Taksvärkki was also 
able to link CYECE to other useful networks in the Malawi context.  

Barefeet, likewise, mentioned that they have been able to communicate about their challenges 
and needs and gain support in capacity building, for improvement of financial systems, and gain 
training on M&E and Outcome Mapping. Through flexibility in funding they felt that youth could 
gain more skills and be part of mentoring and training.  

Both organisations expressed that the visits that staff and volunteers were able to make Finland, 
and Taksvärkki visiting the projects, helped raise the profile of their projects locally and helped 
strengthen relationships. The foundation of trust has built mutual learning and innovation in the 
principle of working from “youth-to-youth”. 

Only one main concern was heard from  the partners. Both were concerned about the 
expectations put on the partners while only working with relatively small budgets. Seeing the 
need for systemic change, may put the pressure onto partners to engage wider than they have 
capacity to engage. As mentioned in the previous section, monitoring expectations are also 
large for the project size. Additionally, Barefeet mentioned the challenge of funding gaps 
between project cycles which risk a loss of momentum in working with youth, similar to the 
concern raised in Kenya. 

Overall, the relationship between Taksvärkki and partners appears to be very positive, and it 
may be the small funding size which is enabling the flexibility. Taksvärkki’s approach to working 
along side like-minded organisations is ensuring a tight coherence, and building the capacity of 
organisations who are increasingly able to access larger scale funding - one can hope that the 
organisational learning and adaptive capacity acquired through working with Taksvärkki are not 
lost in the mire of compliance requirements of larger funders! 

Redesigning the Theory of Change 

The various projects all have a high degree of commonality among the main actors and support 
chains which the projects support. Local partners work directly with youth, mostly through 
youth structures (such as associations, councils, youth clubs, and peer-to-peer structures). The 
environment for these youth (the yellow oval) is seen to be supported (or hindered) by those 
best described as Formal and Moral duty bearers. Each local system will have specific 
interpretations of these actor groups and other actors which may need to be considered 
depending on the nature of the project, but broadly speaking the categories are understood as: 

• Local Partners - Taksvärkki’s local partners 

• CSOs/Strategic partners - other CSOs who are also having influence in the local 
system which the partners may cooperate with, and seek to influence (e.g. in taking a 
meaningful youth participation perspective). 

• Moral Duty Bearers 
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• Parents - of youth in the target areas, Barefeet and CYECE have both affirmed the 
importance of working closely with parents. 

• Religious Leaders - religious/traditional leaders are key in shaping the moral 
perspectives of the community. In some cases they overlap with decision makers 
(e.g. in the case of village headmen) 

• Formal Duty Bearers 

• Community Structures - Community run functions such as Child Protection 
Committees, Parent-Teacher associations, Mother’s groups.  

• Service Providers - Schools, teachers, health services, youth centres, rehab 
services, counselling services. Note that these may overlap with some CSOs who 
are running these services. 

• Decision Makers - Local leaders, village and area development committees, 
government departments and ministries. 

Other significant actors in the local system could include businesses, academia, banks, police, 
gangs,  etc.). These would need to be added based on the understanding of the local context. 

This framework could be further developed by highlighting what typical positive behaviour looks 
like for these actors, which could use “six conditions of systems change” as a basic framework 
for thinking about different types of behaviour. This would create a sort of “menu” of progress 
markers, which partners can use as a springboard for developing their own locally relevant 
monitoring. 
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Towards a more developed actor-focused theory of change
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project
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Overall responses 

We see a very coherent programme. There is already a lot of clarity in the programme 
document written for 2018-2019.  The youth and rights-based/actor-focus is clearly adding 
value to the programs, and they are mostly competent in using the approaches.   The 
redesign of the Theory of Change could further build on the actor-focused approach by 
providing further clarity about actors, sphere of influences, and potential desired behaviour 
within the various actor groups - building upon the insights from the project level. 

The nature of social complex change that projects work in, will provide learning that will inspire 
to new theories of change at the project level, where they are constantly dealing with new 
risks, opportunities, unexpected outcomes, and new actors.  Designing participatory methods 
for learning (through monitoring and reflection) may need to be part of the programme’s theory 
of change. 

In developing the ToC, care should be taken to avoid prescribing overly tight objective and 
indicator frameworks, but rather create a framework - a scaffolding - which can inspire 
partners to think more creatively and deeply about the necessary behaviour change, and 
locally relevant theories of change. Taksvärkki should keep involving partners in actively 
developing the insights which inform the theory of change. 

One issue that has arisen through this discussion is the concern among smaller partners 
regarding funding gaps. Small organisations rarely have capital to support funding transitions 
which can mean they need to lay off staff, loosing capacity and momentum. The two cases 
identifies with partners may indicate a need for Taksvärkki to think about how funding 
transitions can be better handled for vulnerable partners.



Conclusions and recommendations 
Overall, our review of the programme shows that Taksvärkki is supporting highly relevant 
projects which are contributing to excellent outcomes - some gems of effective and/or 
innovative practice include: 

• Youth-to-youth - all the projects highlight the value of harnessing the energy and 
interests of youth to support each other through formalised associations, youth groups 
and peer-to-peer work. This approach is supporting mobilisation of youth and community 
resources, awareness raising and capacity building on a wide range of issues, abuse 
reporting, advocacy and duty bearer accountability, and wider youth action in the 
community. This is also about building legitimacy, through grass roots mobilisation of 
youth, and youth driven approaches. 

• Meaningful Youth Participation - integrating youth participation and leadership into 
existing community decision making structures has been a valuable concept and 
approach in several of the projects, and is ensuring that youth perspectives are heard. 

• Working with community by-laws - embedding youth and inclusion into local legal 
frameworks. Further work should be given to understanding what is making this work in 
the Malawian context and whether the ideas can be applied more widely. 

• Theatre in development - is successfully engaging difficult to reach youth and 
supporting deep transformation. Again, how might this approach be useful in the context 
of other partners? 

• Local systems approach - engaging multiple actors around changing inter-related 
systemic issues (e.g. girls/youth participation in community/education, child marriage, 
SRHR practices), seeing that these actors - if given the right support - can be active 
contributors to positive change (and not just gatekeepers to youth) 

• Innovation conference - creating new forums to enable youth perspectives to be heard 
by decision makers 

The partners are working with these approaches in diverse ways, which lends strength to 
Taksvärkki’s programme. We encourage Taksvärkki to recognise the value of this diversity and 
the legitimacy of partners strengths.  

Despite this variation, the program is highly coherent with overall values and approaches shared 
by the partners and Taksvärkki. This provides an opportunity to create learning between the 
partners, where they can each learn from each others strengths and encourage each other 
through the struggles of working with youth empowerment in challenging contexts. 

Taksvärkki’s relationships with partners is valued by partners and commended for their flexibility 
and desire to focus on what matters. The program tools are mostly supporting partners, but 
there is potential for refinement and further development. The systems perspective is an 
important aspect of Taksvärkki’s work and is directly supporting the impact of Taksvärkki’s 
partners. This can be developed further in Taksvärkki theory of change. However, this kind of 
behavioural change can take a long time to develop, and will require Taksvärkki to keep 
maintaining long terms relationships with their local partners in support of this process. 
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Taksvärkki’s two central areas of improving programme quality during the 2018-2021 
programme have given clear results in the program partners and consequent action. The 
outcome mapping approach and monitoring tools are well embedded in all partners, even if 
there is room for improvement in how some of the specific tools are used.  The inclusion 
perspective - especially disability inclusion— is also clear in partners thinking and strategies, 
and though it may take some time for project measurements to show a significant change in 
this area, the initial outcomes are positive.   

In this last section we highlight specific and concrete recommendations based on the findings. 
To help communicate the urgency of recommendations we use a colour coding system as 
follows, Red - serious concerns requiring immediate attention, Orange - clear recommendations 
for how the programme can improve, Blue - ideas which the programme can consider in order 
to improve relevance and/or build on their added value.  

Extending support to the local level... 

Developing at the program level... 

1 Multi-vulnerability with ethnicity/indigenous perspectives - Taksvärkki should 
consider bringing up the topics of language, culture, and Indigenous belonging, in 
project design and reflection processes to ensure that social inclusion is considered in 
these respects, especially when partner organisations do not themselves belong to the 
ethnic/language group. (see findings section on relevance)

2 Develop further support to advocacy. Many partners are struggling with advocacy, 
which is not uncommon for development partners. Taksvärkki should find ways to 
support partners from their various starting points and contexts. Recognising that the 
different organisations will be able to leverage different strengths of their networks, 
grass-roots legitimacy, and organisational identity and capacity (see findings section on 
outcomes and effectiveness).

3 Check issue with funding gaps - partners expressed a struggle with project funding 
transitions which can mean they need to lay off staff, loosing capacity and momentum. 
Taksvärkki should think about how funding transitions can be better handled for 
vulnerable partners. Additionally, the Barefeet evaluation highlighted a need for seed 
funding for youth driven initiatives. Taksvärkki should explore the potential of a flexible 
fund to support these initiatives in getting started (see findings section on coherence 
and partnership, and the BCC Evaluation conclusions and recommendations section).

4 Develop the ToC to build on the behavioural insights of partners  link the theory 
of change more closely to the actor-focused theories of partners. Seek to consolidate 
learning about behaviours based on the evaluation findings,  as a resource for partners 
(not a straight jacket!) (see findings section on coherence and partnership). While the 
partners are doing very well in taking a actor and systems approach, and using the 
outcome mapping tools in support of this, Taksvärkki will need to continue to support 
partners in this regard in order to maximise the potential of the tools.
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5 Support sharing across the partners The diverse approaches to youth-to-youth 
action provide an opportunity for Taksvärkki to inspire, encourage, and support their 
partners - and themselves! - through cross-project sharing. Taksvärkki should consider 
convening partners, youth/volunteers to share youth strategies with other youth, 
including across Taksvärkki’s own global education program in Finland and the 
development cooperation, though careful consideration needs to be given to the 
different operational contexts of the projects (urban-rural, political, cultural etc.). This 
could also be a platform to explore if, and how, approaches - such as the by-laws in 
Malawi- are relevant and feasible in other contexts.

6 Review the quantitative results framework Given the perceived usefulness of 
Outcome Mapping, Taksvärkki should streamline their quantitative monitoring 
requirements to ensure that only quantitative data which is actually analysed and used is 
gathered, and ease the burden on partners’ reporting. (See findings section on 
Programme Development Tools)
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Annex 1 - Supporting Documents

Since the evaluation process has been blogged, we are not providing further details of the 
process, tools, and planning here. This is available here: https://tak20eval.wordpress.com 

In addition to the documents on the blog, the following are available on request from Taksvärkki 
and Learning Loop: 

CYECE 

• Harvesting plan 
• Outcomes database (spreadsheet) 
• Raw field substantiation data 
• Mural downloads of workshops, actor and village level analysis 

Barefeet 

• Harvesting plan 
• Outcomes database (spreadsheet) 
• Mural download of workshops 

 

Annex 2 - Reviewed Documents
Programme Documents:  

• Funding application explained in English for CYECE 
• Taksvärkki Development Cooperation Programme 2018-2021with annexes 
• Quantitative Reporting Sheet 2019 
• Results Framework 2019 
• Outcomes database 

Malawi 

• Malawi Project Document 2018-2020 
• Additional project activities 2020-2021 
• Annual Report 2018 
• Annual Report 2019 
• Progress marker monitoring sheets 
• GEMPE Outcome Database 2019-2020 
• Baseline report and Baseline for boundary partners 

Zambia 

• Project Document 2018-2019 (project extension phase) 
• Project Matrix 
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• Project monitoring plan 
• Project budget 2018-2019 
• Evaluation Report 2017 
• Annual report 2018 
• Outcome Database 2019 
• Annual report 2019 and Activities Annex 
• Progress marker monitoring sheets 
• Intentional design paper 
• Project monitoring plan, Risk table and budget 2020-2021 

Nepal: 

• Final Project document_Nepal_2019-2020_(ECCA) (Final) 
• Midterm Evaluation- ‘Supporting Youth for Making Child and Environmentally Friendly 

Schools in Nepal’, September 2018 (Final report) 
• Taksvärkki Project Annual Final Report 2019 
• ECCA Outcome Summary- Project intentional design 
• ECCA monitoring plan 
• ECCA Outcome Monitoring (outcome database) 

Kenya: 

• Undugu Project Evaluation, November 2019 
• Final project annual report 2019 
• Final Report Undugu Taksvärkki 2015-2019 
• USK Project matrix 2018-2019 
• Undugu/Taksvärkki project 2018-2019 monitoring plan 
• Report of the internal assessment of Taksvärkki funded project 2015-2017, under the 

wider rescue, rehabilitation and reintegration program. 
Guatemala: 

• Intentional design 
• Database on progress markers. 

Sierra Leone: 

• CCYA Project intentional design 2019 
• Project document 2019 
• Project Annual Report 2019 
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Annex 3 - Strategy Mapping Tool
This is a draft version of a tool under development by learning loop and the outcome mapping 
learning community: 

Basically, the diagram encourages projects to think about influence strategies for each actor in 
relation to three different spheres of influences: the internal world of the actor, their social world, 
and the physical world. Within these different spheres we have highlighted nine different strategy 
archetypes (orange) and then some specific ideas of what these might look like: 

• Support Relationships - conflict resolution, or enabling contact with a local authority 

• Change roles - e.g. through forming groups like child protection committees 

• Enable / restrict access - e.g. disabled access, or alcohol restrictions 

• Give / provide stuff - mosquito nets, water filters! 

• Provide Information (cognitive theories) - Training, information boards, “awareness 
raising”. These are often overused. Where social aspects are better considered - can be 
powerful, e.g. communities of practice. 
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• Inspire / Model - lifting good examples, or creating model approaches  

• Try out / pilot - involving people in action research approaches 

• Deepen Self-awareness - participatory approaches, appreciative inquiry, things which help 
people understand their own needs and assumptions better. 

• “cultural tools” - (based on the work of the social anthropologist James V Wertsch), e.g. 
creating new language, templates, policy change, or room layout - i.e. the things that 
people use to act! 

The tool can be used as a check to see what strategies the project is currently employing, and 
helpfully inspire thinking about other potential options. 
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